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FOREWORD ot

This handbook is a specialized publication designed to mcet the needs
of teachers of speech improvement and high school teachers*of speech
who are,serving m clinical assignments. Since effective oral com-
municatiort is essential to one’s emotional, social, and psychological
development and career choice, and since we live in a speaking world,
success in and out of school depends largely upon ease in commuynicat-
ing—the ability to formulate ideas into oral language and to exchange
thoughts with others. Instruction ane training in this arca are especially
essential for pupils with clinically diagnosed speech impairment. s

The bulletin reflects a philosophy of speech education which regards
remedial instruction for spgech-impaired pupils in the public school as

an integral part of the child’s total school experience. It presents basic °
information for new teachers as well as new apprdaches and methods
that should vitalize the clinical practices of experienced personnel.
R
. " - EDYTHE ]. GAINES
. ! Executive Director
- o
s ‘ 4
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. INTRODUCTION

The purposes of this handbook are many: oriefitation- of the speech
teacher to the organizational strcture of the New York City school
system, the spelliig out of the daties and responsibilities ot the speech
- teacher; the presentation of guidehines, resimree materrals, and lesson
plans for an effective sequence of therapy and nstruction for pupils with
specch defects and disorders.. '
. o .

The bulletm dlustrates how speech ¢ ection practices are carried out
- inaschool setting and how reterrals are made tor medical, peychological,
J:’. and othdgsupporti services, The complete therapeutic process as then,
" coordinated by the speech teacher working cooperatively wath parents,

classroom teachers, and other appropriate protessional personnel.

The mdt(\'rmls s the handbook range from kindergarten through lagh
s¢hool, and the approact: to speech activides vanes with-cach age ramge.
In the kndergarten progran, the speech serviee 1 concerned with
speech and language development. On the elementary and mmddle
schools levels, attention 1 given to continued langrage development
with the empliasis on speech correction the climes e e school
¢ program, which alo mcludes speeeh tundamentals and speech arts,
¢ continues correctine work - the speeeh elimesglasses 4

.

. In cooperation with the Bureau for Eariy Childhpod Education, the
Bureau for Speceh Improvement conducts a program of speech therapy
+and development for pupils in prehindergarten clasges i those districts
which mclude the program w thar federally funded carly cinldhood
proposals Speech teachers provide mdwadual therapy tor pre-hinder-
garten pupitls with severe speech and langage dsorders qnd abgserve

- as comsultants te classroom teachers in the arca ot speech and fangnage

stimmtlation ,
5 . .

In the elementary and mddle sehools, teachers of speech improvement
o sereen, diagnose, and provide therapy for oll cluldren who have sprech
disorders These teaders also consult with prineipals and classroom
teachers in the (lv\(-lypm(-u'.'ll speech program, as part of the language

Qo : . - .1 |
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arts curriculum. Programs of speech and language develapient are‘in
operation in many schools through the use of a cluster teacher heensed
w speech. These programs provide classroont mstruction in the basic
: skills of speaking and listéning and in the speech arts.

. On the senior high school level, teachers of speech are responsible for
" the discovery. diagnosis, aud therapy of all speech-handicapped s‘dcnts.,
- They are, of course, alvo concerned with the improvement of theSpeech
of all pupil§. The normal fyeans of providing such a program is through
the speech fundamentals course required in the higiv schools. Elective
courses in speech (pnbho spgaking. group discussion. debate, oril inter-
pretationt of Literatuye, dramaties, radio, television, and filimmaking) are
provided. Electives mospeech carry tull ere it and may be wsed to tulfill
« . the reqquirement of four years ~f English!

‘Special Services :

-

»
Not inchided i this manual are services offered by the Burcau tor Speech
Improvement [ncoopergtions ghthe Bur( au tor Children with Retarded
Mental Developnrent. the Burean tor Speech Improvement conducts a
combined program ot speech development and speech therapy for
retarded children. ‘This program inchides teacher traming and pupil
. mstruction. Specch teachers assigned to the program give demaonstration
o - lessons warkshops, and mservice courses for teachers of children with
Retarded Mental Development. Cluldren reccive class lessons inspeech,
and those with speech defects recewe individual or group therapy as
: needed. Fach Occupational Iramm;,( enter for youngt adult retardates
has one full-time speech teachér. A spe el mmult.mt serves as part of a
. team to develop methods and materials fou use in the lugh school CRMD
curriculum, which s part of the yob training program. The teun tunctions
in conjunction with both the high school and job-oniented organizations.
" s . 4
- «Other services offered by the Bureau for wavvh Improvement mciuds
N o Speech Center classes which provide daily therapy for pupibs with severe
speech disorders Children who dttesid these classes traster trom their
v+ = howeschool tova Speech Centor sehool,

Clildren m classes for the nevrologically napaired who have severe f

specch problems, as well as pereeptuall dificulties, recenve weekly les-

. sons aven by speaially tramed speech teschers. The program of teacher

Q : ’ . “
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and parent education provides for daily follow-up and reinforcement of
+2his speech work. %

Speech chnic services are provided to pupils in some institutional schools,

in som. schools for the socially maladjusted, in the School for the Deaf,

and to aphasic children in the School for Language and Hearing Im-
« paired Children, and their affiliated annexes.

A program similar to thé one corcucted in public schools is provided
in certain nonpublic schools which qualify for federal funding.

Central Office Programs

by speech improvement teachers, children enrolled i private schools,
and children referged for speech dhagnosis by speech improvement
teachers.

The same service 1s available to adults who are candidates for ieaching
and supervisory positions No candidate 1s seen, however, after he has
been notified to appear for an oral examination or it he plans an appeal.
Undergraduates from colleges having orgamized speech departments
are cxammed only upon written request of the head of the Speech
Departiment.

The Bureau for Speech Improvement offers special conferences to assist-
ant supenintendents, principals, classroom teachers, specch teachers, and
Parent-Teacher Assaciabon members on the child with a speech handi-
cap. on speech m the language arts program. and on specch problems of
non-English speakers, !

Inservice traming courses serve many purposes. An afterschool profes-
sional workshop 1s given to new speech teachers. For all teachers there
arercourses m the field of specch, courses in administration and syper-
vision of specch edacation at the appropriate levels, and courses in
clinical methods and the various arts at each level of instiuction. In
addition. speceh workshops are conducted for paraprofessionals in
various districts.

EMC
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CHAPTER 1.

Organization
of the Program

OBJECTIVES ‘ ,

The primary long-range goal of all speech clinics m our pubhe schools
is to Jdevelop the child's awareness of a “functional” pattern one that is
consistent and acceptable at any level of social or professional life on
which the adult will operate. The speech teacher develops the child's
ability to “monitor” and cvaluate his own speech. Having received

‘ speech lessons for a reasonable length of time, he is able to hear, reject,
accept, and correct his own specch with acenracy andl confidence. The
specch teacher aims to establish permanent and consistently good
speech habits throngh a serics of snceessful speaking situations.

SCREENING AND DIAGNOSING (GRADES K-9)

Procedure

Provide classroora teacher with the Class Screening Form (sev page 7)
50 that Iie can hst students” names m advance. Ask stadents to yit yuietly
while each speaks m turn, (Another method may be worked out with
the classroom teacher., if desired. howeser. the group procedure s the
quickest.)

<
It 15 advisable to consult cach classroom teacher regarding the time he
prefers to Luve his class tested. (Each class serecansy takes about twenty
mmates. ) 1 entire grades are to be sereened, as m September, when all
se cond-grade classes and incommy jumor hizh classes are sereened, it
1 necessary to ask the principal to notity the teachers of the time sereen-
mg will occur When the class has been puhmtt-(l. it s wise to discuss

El{lC—--.»-ﬁ L x 5
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the test findings with the classroom teacher to deteninine whethe  the
condition observed (espeaally in voice casc s and stuttering) is habitaal
with the child or peculiar to that day The wollowing simple diagnostic
test may he usad i all grades.

Class Yesting

1. Complete these seuteuces., *
« Mynameis . _
Tlivewt . _____*__ __ _
My teacher’s nzmeis .
> My gradeis . P,
My classroom numberas . - .
My favorite Lobby or apint is
The dish § think most delicious s
My favorite television program is

2 Ceanttrom Dthrongh 12

3. Kentify colers: red, orange, yellow, green, blue, purple.

‘Individual Testing

Use o brief diagnostic test, preterably a conyersation, supplemented by
reading. Keep the interview informal to win the confidence of the pupil.
The first diagnostic interview sereens only to discover serious disorders.
In subsequent seasions, both in individual and in group therapy, con-
tinue diugnostic procedures to discover the extent of the defect, prob-
able causes, and any additional abnormalities Note all findings on the
cumulative record card. For further screening have the pupil:

a. read a paragraph which contains the phonetic units and pitfall
. - rombinatons

b answer questons based on the paragraph to test free speech

¢ read aserics of sentences to test vanous speech disorders

actnities

3

d. speak bricfly and v‘\t('mp()r.m(‘uusl} on sports, hobbies, or class

¢ we astandardized diagnostic test { See Appendin V1)
O

ERIC o
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SELECTING CASES —

o
The following priorities are suggested: &
L. All stutterers regardless of age, This includes hindergarten and first-
grade pupils who are true stutterers, '

)

All cleft palate, hearing loss, cerebral palsy, delayed speech, and
0 other severe cases where communication is impaired and speech is
Jaumtelligible. (Include kindergarten cluldren with these defects. )

3 Allserious voies cases (hoarse. nasal, aphone ) if an otolaryngologisi

has recemmenided speech work .
4 Allatcral and nasabenussion hispets -
3. Alllingual protrusion hspers (a@houe the second grade)

6 Al clutterers, those with infantile porseveration, lallers, and, others
with detective sound substitution problems (eboce the second grade)

Forcign-aceent pupils whe speak English

=1

<&

Pupils with minor specech problems b all students hsted above have |
heen scheduled. |

GROUPING CASES

Ideally, stadents are grouped homogencously according to defeet and |
age. When posable; schedule stutterers i homogencous groups carly |
in the morning or numediately after lunch. Group lateral lspers and ;
reverse swallowers homogencously  Take torein accent cases cither |
with a hsping group, o defective articulation group, or a group of latlers,
depending on speaific problems. ( Stuelents who do not understand Ene-
lish are not primarily the responstbnlity ot the speech teacher, but they
may beincluded in the program as soon as they understand enough
Englsh to profit from instruction ) Students with voige problems, cleft
palate, and or speech problems related to hearmy loss may have to be
. programed in heterogeneous groups  Schedule students with severe
disorders and, or multiple speech handicaps who need individual help
at 11 30. Plan tor groups of 5to 7 pupils and make provision for smaller
groups as necded. See severe cases twice a wecek, it possible.
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Occasionally, the classroom teacher asks for a change in speech schedule
< because the timeinterferes with subjeets in which the speech student is
weak. The speech teacher adjusts his schedule in cach school to fit
smoothly into the total program to mvoid conflict with any regularly
scheduled school activitics, such as assembly programs and specal read-
ing programs. The tollowing schedule is snggested:

9:00- 9:30 Young stutterers or those with delaged speech
9:30-10.00 1..P.lispers (imddle grades) ;
10:00-10.30 Students with articulatory defects, includ:ng lallers

10:30-11:00 Lateral emission hspers
11:00-11:30 Voice cases
11:30-12:00 Individual cases

1:00- 1:30 Stutterers (iffany) or L.P. hispers (mmddie grades)

1:30- 2.00 Lingnal protrusion lispers (upper grades )

2.00- 2.30 Students with articulatory defects (upper srades)

2:30- 3:00 Conference period — interviews  with  parents, teachers,

children )

Time schedules may vary from sehool to school because of differences
in bell sehiedules and lunch periods. The speech teacher’s program re-
flects these individual problems. Consult the speech supervisor about
individual problenis related to scheduling needs in any school.

SPEECH TEACHER'S ROLL BOOK

A record of the speech student's attendance in speech class is noted in
the speech teacher’s record book. Attendance must be carefully checked
aganst the daily atteudance Jicets, and unevpliined absences must he
referred immediately to the appropriate dean. Poor or irregular attend-
ance should be followed up and corrected. '

SPEECH TEACHER'S PLAN BOOK

s
’

The speech teacher’s lesson plans follow department and or school
policies, It is suggested that the plans include the oy crall organization of
climic classes and the speatfic lessons taught to individual groups. A
ty preal pade might read ’

Aruitoxt provided by Eic:
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_ Type of Clinic: Lalival w Room:

[

Date: Register:

Teacher: ___ /2 9:%84/

. Am of lesson

Presentation of new material

. Practice of new material

. Application of therapeutic techniques to everyday speech

. Homework assignment (for following week or following lesson )

DU 0O

'SPEECH CLINIC RECORD CARD

Accurate up-to-date records are most helpful to the newly appointed
teacher of speech. Standardized records for the specch teacher include
the Cumulative Speech Clinic Record card, the permanent record card,
and the health card. In many schools the permanent records are filed
with the classrootn teacher or Guidance Departinent, the health records
with the classroom teacher or chairman responsible for speech education
in the high school. (See sample of Chinic Record in Appendix 1.)

These cards, used in the clementary and intermediate schools, are for-
warded to the high school speech personnel when studonts receiving
specch service are graduated. The cards help the chairma, and . the
speech teacher to identify these newly enrolled studenis .ot to follow
up on previous speech training,

At times it is necessary to request chnical record cards for a child who
has entered your program from another school. The formm Appendix 1
may be reprocuced to reqquest such records.

General Directions

The speech teacher requests froni the Burcau for Speech Iinprovement
a supply of Cuinulative Specch Clime Record cards on which to record
essential information: date of the first interview, type and degree of
defect, official class designation, and day and period of speech class, the
essentials of parent-teacher interviews.

Confidential data are filed in a secure place

Aruitoxt provided by Eic:
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All cards are kept in the speech room or in the office of the departinent
chairman. '
e

Cards of students discharged as corrected arefiled separately.

(’&‘.. .
Cards for graduating students are filed with the pupils’ other records in
the gencral office. .

At times it is necessary to request clinical record cards for a child who
has entered your program from another school. The form in Appendix I
may be reproduced to request such records.

REFER‘NG CASES TO OUTSIDE AGENCIES

All cases considered for outside agencies are first discussed with the
supervisor, the principal, and the parent. The cases are then processed
through the Speech Office. Regardless of the severity of any pupil's
speech problem, referrals are never made directly to any outside agency,
clinie, speech school, or private teacher.

$pecial Circular No. 25, 1950-1951, dated January 4, 1951,
states that “Schools are constantly being circularized by private
clinics, doctors, or private teachers of speech correction. No
direct referral to these private agencies is to be made by any
person in the schools. Ail inquiries concerning such matters
should be referred to the Bureau for Speech Improvement. In
schools were there is speech service no child is to be excused
during the school day to attend a private clinic.” If a pupil
attends a speech clinic outside of the school, he should not
attend the speech class in his school unless the work is coordi-
nated, and the parent advised accordingly. If a child has
attended an outside agency or has been tested by an outside
agency, the {orm on page 173 may be reproduced to request the
data. (It is important to remember that a release form from the
parent is necessary before the information can be obtained. The
form on page 174 should be reproduced.)

REFERRING CASES FOR SPECIAL SERVICES

In processing referrals to a guidance counselor, nurse, doctor, or other
special personnel, the form m Appendix [. page 178 miay be reproduced.

RIC ‘ 11
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The following types of referrals are made throngh the Speech Office witl,
the consent of the parents and the principal:

L— ———L—Hearing Tests- Gall JHS-47M direetly-and schedule npprnintmmt.%—

{ The formon page 175 may be reproduced tor a hearing examination.)
- Mo

2. Laryngoscopical Exammation for Voice Disorders. Obtam required
forms trom the Specech Office. Fill ont in duphicate and return to
Speech Office. You will be notificd when the exammation is seheduled.
(This forn is reprodneed in Appendix I, page: 176 Itis snggested that
the form be sent with the pupil or parent on the day of the examina-
tron and then returned to you. )

3. Emotional and Neurological Evaluations The principal of the school

can secure psy chometrie testmg and psychiatric diagnosis and refer-
. ral through district personnel assigned by the Burean of Child
Guidance, He may also reter suspected cases of aphasia and brain_
mnjury in the same way,

4 Medical and Dental Evaluations. The school doctor and nurse can
make referrals for tonsillectomies adenordectomies, ete. Severe cases
of malocclusion requiring orthodontia should be brought to the atten-
tion of the school nurse or dental hygienist tor further referral.

'

5. Speech Evaluations. The Burean mamneains a diagnostie and referral

" serviee for adults, for cldren in private or parochial schools, and
tor preschool children. Regular office hours are held at the Bureau
for this purpose, appointments must he made i advance. Requests
tor diagnosis or speech evaluation for members of school staffs are
aiso referred to the Speech Office. Where there is a question of cor-
rect diagnosis, o of parental consent for attendance at speech class,
office hours may be arranged. Sucl cases should not be referred to
the office, however, intil the teacher has taken all othér necessary
steps to solve the problem Tew, proper referral for medical cxamina-
tion, hearing tests, psychological -aminations, cte.) The Burean
should be provided with « complete case history in advance of the
appointinent date,

REFERRING CAS&ES FOR SPECIAL PROGRAMS
Speech Center

Speech Centers, which offer an opportunity for intensive speech th(?; Py
for pupils with scvere spvv(‘h handicaps, are conducted in many school
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districts, The purpose of a Center s to -provide training _for severely
speech-handicapped pupils requiring more intensive therapy than can
be provided in a weekly clinic program. To be eligible for plicement in
L aCenterpnpitymust: ~ -~ - - - - 20— oommeT— — s m o

» be severely handicapped in speceh (e, extreme stattenmg, cleft
palate, severe hearing loss, delaved speech

be in the norinal range of intelhigence free from extreme behavior
problems, and able to function in an ordmary classroom wituation

live m the school district or within range of transportation to the
Center.

Consult first with the principal and then with the parents before making
« referral to a Specch Center, If hoth agree to the referral, use the special
torm provided for this purpose by the Bureau for Speech hnprovement,
Send it to your supervisor with:

Cumalative speech record card

Cumulative testrecord

Guidance records or sumnuaries ot guidance materials
Health record, agency data, etc.

Any other pertinent material.

After suitable mvestigation, the supervisor will refer cases to the Speech
Center teacher for mterview and sereening The decision on the admis-
sion of a chuld to the Specch Center will be made jointly by the principal
of the Center school, the Assistant Director of the Burcau in charge of
Special Programs, and the Speech Center téacher. { A sample referral
formis given in Appendix I, page 179.)

Units for the Orthopedically Handicapped (HC 20)

Units for complete therapy of pu[ills severely handicapped by cercbral
palsy and other severe orthopedic involvements are mamtained in sev-
eral school districts A specech program is an integral part of the team
effort in each unit. Referrals to these units are iade by school medical
personnelto the Bureau for the Education of the Phy sically Handicapped.

Speech Programs for CRMD ‘

A program of speech and language development in classes for children
of retarded mental development { CEMD) is conducted in most schools.

Q i ' 13
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Accept for clinical help only pupils referred to you by the speech teacher
assigned to the CRMD program in your schools. In schools where there
is no speech program for CRMD, these pupils are included in your pro-

 gram after consultation with the Coordinator of the Speech Program for
CRMD.

LETTERS TO PARENTS

Itis advisable for the speech teacher to inform parents of their children’s
need for remedial speech. (The form letter in Appendix I, page 184, is
helpful in communicating with parents. )

Fo meet the needs of bilingual communities, a form letter is prepared
in the parents’ native language. Sample letters (see Appendix I, pages
185-191) may be reproduced

Since it is sometimes necessary to call parents to school for a conference,
sample letters for this purpose (in English and in Spanish) are given in
Appendix I, page 193. All carrespondence to parents should be mailed
to the home.

LETTERS TO THE FACULTY

A letter is sent to teachers to inform them that specific students are en-
rolled in a specch class. (A sample letter is reproduced in Appendix 1,
page 182.) Note that the letter indicates the importance of the subject or
the classroom teacher’s involvement in the speech program.

A request-for recommendations for speech clinic classes may be made
by sending a form letter to'the entire faculty. (Sample referral forms are
found in Appendix I, page 183.)

DISCHARGE FROM SPEECH CLINIC

Consider a student cligible for discharge Mxen he has the abifity to com-
municate freely and easily and has the ability to produce correctly speci-
fic phonetic elements in words, sentences, reading, and free speech.
Confer with the classroom teacher to determine whether the corrected
speech pattern is habitual. Arrange a series of follow-up interviews for
at least six months before final discharge.

v
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CHAPTER 2.

Speech Therapy
Procedures

MEETING STUDENTS

Your voice and speech serve as models at all times. Your poised, con-
trolled, enthusiastic, friendly but firm manner indicate that you are well
prepared and entirely in charge of the classroom situation. As a clinician,
you must be consciously aware of these goals in a remedial speech
program:

1. To foster a desisuble climate in which the student is aware of his
speech needs.

At the first meeting of every clinic class, make sure that each student
understands why he was selected for speech class and what he can
hope to achieve if he applies himself diligently to the process of
speech correction. Error sound sensitivity is a prerequisite for suc-
cessful therapy. K

Be sure p;xpils understand the severity of their speech problem and
appreciate the value of an improved speech pattern. Useful devices
for developing favarable attitudes follow:

a. Recordings and films to illustrate good speech patterns in contrast
with poor ones (e.g., use of the record “Why Don't the English
Learn to Speak?®” from My Fair Lady)

. Discussions centered around the need for good specch in social
life, ia high school, in aduithood, and in one’s career

. Progress charts, commendation cards, and other tangible expres-
sions of pupil growth, improveinent preparation, and attitude

15
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d. Self-evaluation b, pipils using tape recordings, rating charts

The approach to ‘therapy should be governed by a knowledge of
whete the student is now in speech development. Thus, the clinical
prograin should be started at the point where correction is necessary,
It should aim for recognition of the problem and /or sounds which
noticeably impair communication and confuse or frustrate the
speaker and/or listener.

peb gt

¢ 1v—

Using a tape recorder for self-evaluation

2. To develop end appreciate the value of desirable concomitants of
e good speech, such as: i}

Attentive listening habits

Pleasant and audible voice

Techniques for relaxation of the vocal mechanism and good
posture

Control of the articulators

Aruitoxt provided by Eic:




8. To provide students with an understanding of speech production.

A ¢
In carly lessons. help students understand the complex physical
‘mechanism of speech and appreciate the need for its contrdl. It may
therefore be necessary to describe wnd demonstrate the four physical =
processes involved in speech production: respiration, phonation,
resonance, and articulation. ( The details of your explanation will de-
. pend on the group's specific needs and abilities. )

. | ¢
Understanding the complex physical mocha)nism of speech

.
.

' . . : ¢ .
4. To establish hasic routings necessary for cfficient management and
maximum pupil participation. Routines to establish include:

. '
Entenng and leaving the speech room in an orderly manner
Takmg assigned scats

Responding during roll call - - \
Learming the teacher's name ;

Distributing and using mirrors

Bringing needed materialv—notehook. penail, homework

~

Q . . f; ‘ . [ 17
EMC v - K . .

Aruitoxt provided by Eic:




Performing monitorial duties
Calling for children
* Distributing materials
' Cleaning boards
Remembering the day and time of the speech lesson . y

Establishing rm’nmu-—e.hil'dnn enter speech class inan orderly n;onnor

5. To help develop in each student a favorable attitude toward the
speech program and his participation in the process of self-correction. .

Each student should have specific, desirable, and attainable goals.
Happort and mutual trust are established between the student and

“ teacher. An esprit de corps amony the pupils is created. A student

v . - mhst have the security of knowing that his efforts will be recéived
. favorably by his classmates. (One way to accomplish this is through

the use of a buddy system.)'Suggest ways in which students can help

one another to improve in speech class and in other classes. In the
intermediate school, consulting with youngsters about their program-

« ing in an individual conference may prevent initial resistance.

C
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Tlie most critical problem encountered on ths level 1s motivation Many
students who worked well i clementary school develop unfavorable
attitudes towdrd speech when they enter junior high. Some resist attend-
ance at speegh class because it singles them out from their classmates or
because it ‘Q\(-s‘ them from their favonte subjects. Others have Leen

- attending,speech class for some time and ;nay be bored with remedial

“and - or repetiticus procedures. Still others may associate speech class
with elementary school .und feel that they are riow too sophisticated to
attend. Motivation must be superior to counteract such attitudes. To
deal with this problem:

~ ’ ag 1 . . .
a. Try to avoid competition with other subjects or cocurricular inter-

k3

n
ests. Program speech during tree periods or during minor subjects
after consultation with pupils.

Give speech clinic status with “adults. Apprise administrators,
teachess, and parents of the importance of speech and its place in
the school program. Establish regular lines of communication
with administrators, teachers, and parents.

Give speech clinic status with pupils. Since pupils reflect the atti-
tudes of their peers, specch must also have status among other
pupils. This can be achieved by =

1) Presening a yearly assembly program or s~hool function spon-
sored by special students tor the entire student body

2) Calling the clinic « “speech club” and making the room and
sessions as attractive as possible

3)'Arranging, with the cooperation of the school administration,
to have pupils who have made considerable improvernent in
the speech clime assigned to a specific position of trust in the
school (e.g., certain momtorial duties involving specch, such
as speaking over the public address system).

”
d. *Be sure pupils understand the purpose of drill. Use drill materigls

that are related to pupils’ needs and interests: word lists, phrases”
sentences, paragraphs selected from pupils’ texts, from dther sub-
ject areas or related to centers of interest such as sports, science.
and entertainment media. Place drill materials in a meaningful
coritext, Use practire words in a role-playing activity selected
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-froin social conversation, job-related interviews or activities, class
recitations, or oral reports. Use o vaniety of methods and materials.
There is no need for each lesson to be like every other. “Themne
centers” to make chnic lessons more attractive may be helpful.
For example, chinic 1esson material (e.g., word lists) for several
weeks would be seleeted tromn a theme center such as “The Space
Age,” “The Pony Express.” “Our American Hentage,” ete.

e. Vary the format of chnic lessons to prevent boredom One tech-
nique found helptul is to divide the period-in half, using the first
half for clinic work. the sccond half for speech club During the
club period utilize group discussions. dramatic activities, reports,
and other applied forms of speech for practice. In short, good
teaching is good motivation. Good teaching in a clime is creative
teaching, employing as many challenging actwvitics as are com-
patible with technical accuracy in speech production and steady
growth in speech improvement,

PLANNING THE CLINICAL PROGRAM

In planning lessons. consider the pupil’s specific needs and abilities and
provide for mecting these needs. The foll())vinq questions must be con-
sidered: What is a given pupil's orgame condition? Does he have any
physiological inadequacies or motor ineptitudes? A case history chould
be developed including chronological age, developmental and miatura-
tional levels, evatuation of intelligence, reading grade, and language
comprehension. The pupil’s ability to respond to stimulation from vary-
ing sources and his degree of auditory acuity must be evaluated

Take into consideration the environmental conditions in which the pupil
functions. When a pupil has a scrious speech problem, mterview one or
both parents as early n the terim as possible. Consult with classroom
teacher and guidance counselor for addit.onal isights into a pupil’s
background.

A diagnostic test is adminictered to determine the extent of the pupil’s
defect. The Goldman-Fristol Test of Articvlation and the Fer-Will
Object Kit may be borrowed from the Bureau office for this purpose
Results on standardized tests are recorded on the Clinie Record Card.

When these factors have heen considered, the teacher must remember
that an effective program for changing improper speech habits into
acceptable ones demands detaded planaing. An effective program also
demands that you be fleaible enouzh to make skillful wae of any and all




~————motivational dnves to stitnulate and sustain the pupil’s desire to improve

s

his speech.

It is wise to begin with some overall planning for each group. An under-
.standing ot the problemns and a conscious awareness ot the expected out-
comes of the therapy program will help in planning weehly lessons and
in selecting inaterials to reach y our ultimate goals. The successtul speech
teacher utthzes the approach with which he is most comfortable, adapt-
ing it to mecet the changing needs-of his varied speech groups.

The three hasic steps of a lesson plan—readiness, direct teaching, and
apphcation—mast be used. In the clementary school, where the speech
penod 15 one-half hour. the tune allotment for the three basic steps are:

Readiness—3 to 10 mnutes

Direet teacling or presentation of new material—15 to 20 minutes

Application—3 to 10 minutes
In the jumor high school, high school, or elementary schools operating
on a 40- or 45annte period schedule, the sane basic steps are timed as
follows:

Readmess—5 minutes

Direct teaching—20 to 25 ininutes

Application—15 to 20 winutes

Further explunations of these activitics follow.

Readiness Activities

The purpose of readiness activities is to prepare the student physically,
mtellectully, and emotionally for speech carrection. Specifically, these
actwities should develop efficient functioning and automatic control of
the speech organs. The speech teacher teaches the basie techniques (re-
laxation. listening, sound discrumination, etc.) necessary for successful
learning ot the problem sounds and encourages an understanding of the
complex processes imvolved in sound production, Several different activi-
ties eapluned below fitinto the scope of readiness. While all of thein may
be found in one lesson, especially in the initial units of therapy, later
lessons will utilize only thoee that are pertnent to the needs of the pupils
ataspeaific time,

RELANATION EXERCISES

Relaxation evercises help body balance, good posture, case, ard coor-
dination ot gross body wmovements. The specific aims of these exercises

El{lC | o1
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are to release tension and to relieve undue strain on the vocal mechanism,
Make clear that degrces of tension and relaxation affect the quality of -
voice and speech. Establish kinesthetic cues conducive to conscious
relaxation prior to speech. Above all, a quiet mood and a relaved climate

in the clinic class are necessary. .

I3

K3 ~

" Children pretending to be trees swaying in the wind:
a relaxation exercise

-

MOTOR EXERCISES

Motor exercises are geared to strengthen the musculature of the articu-
lators. They make the pupil aware of the functions of the speech muscu-
lature through imitative, visual, and kinesthetic methods. These activities
help to develop accuracy, precision, and speed of muscular activity, and
they direct dttention to the specific movements of a problem sound. It is
necessary to train the pupil to feel the place of action, direction of move-
ment, and the necessary pressure and intensity of muscular activity.
Tonguc, lip, and jaw-exercises enable the student to proceed from con-
sciously directed moyergents to antomatic muscular reflexes made with

ERIC o n
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economy of effort and attention. Finally, correctly performed motor
exercises directly related to the sound under study demonstrate that
répetition of successful experiences in muscular control is the most im-
portant feature in motor learning and contributes substantially to correct
articulation.

BREATH CONTROL’AND PHONATION EXERCISES

These exercises aim to increase the power and develop sustained control
of outgoing breath. It is important to eliminate breathiness and unneces-
sary physical movement during respiration. Students with articulatory
defects may not need specific training ii this area unless they have mul-
tiple problems. Breathing exercises are used only in relation to phonation.,
Exercises designed to develop volum~ control, clear, resonant tones, and
the proper use of the vocal mechanism are used frequently. The speech
teacher encourages the development of a pleasing vocal quality He also
demonstrates the impact of good voice quality on the communication of
ideas and the expression of mood, feeling, and meaning. ‘

The use of the tape recorder is essential in voice work. Children are made
aware of their own voices. This awareness is most effectively accom-
plished through maximum use of the audio-visual equipment available
in each school. A correct and pleasant speech pattern depends on artieu-
lation and vocal tone. Since these attcibutes are interdependent, one is
taught without a conscious awareness of the other. Any prégram to cor-,
rect articulatory defects includes direct work on phonation. The amount
of time devoted to this aspect is determined by the specific needs of the
students.

LISTENING ACTIVITIES

Most important in the rcadiness phase of speech correction is training
the student to hear himself as others hear him and to listen with dis-
crimination to others. This goal can be achicved only through a sys-
tematically p'anned program of auditory training. Ear training is used
to direct attention to the student’s specific needs whether they are
articulatory, vocal, or a combination of the two, Some articulatory prob-
lems arc caused by the pupils failure to discriminate between the

-correct pronunciation of a word and his own utterancc.

The first task of therapy, then, is to make the student interested ‘in the
articulation of others; that is, to make him learn to listen to the exact
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sound sequence of words spoken by his speech tcacher, friends, and
classmates to plant a new and better master pattern in his mind. The
student becomes aware of the characteristics of standard sounds in all
contexts, in isolation, in nonsense syllables, in words, and in sentences
spoken in different types of communication situations. To limit the stu-
dent’s perceptual training to one or two of these would seem faulty. The
inconsistency of errors indicates that a wide variety of phonetic ap-
proaches is needed to help the student perceive how the sound is spoken.
Because it can be difficult to secure the degree of concentrated attention
that ear training demands, a variety of techniques are utilized and com-
bined multiple sensory appcals are employed.

R \d
o .

A listening activity—*''stop*‘ or "go'; signs to indicate
when children hear the sound produced correctly

Suggested techniques follow;

L. Use colored response cards, have the student hold up a red card if
the sound is correct, a blue card if an error is heard.  ~

ERIC So
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)

velop a specific hand signal to indicate that the correct sound is

heard.

3. Have student write the sound, make a line, or color a'section of a
picture cach time the sound is correctly produced, have him de some-
thing equally specific when an error is heard

]

4. Read a sentence or a paragraph containing the sounds to be drilled.
Later, after training, a student reads the sentence or paragraph. Stu-
dents count silently or mark a paper each time they hear the sound
they are trying to correct. A second reading may help students check
the accuracy of their listening ability. This technique is also useful
for heterogeneous articulation groups. Here, cach student listens for
his own sound.

Drills and exercises for auditory and motor training should be related
to the general goals and to the specific aim of the lesson. The exercises
must be purposeful, directed to the development of a necessary skill, and
easily understood. Drills must be demonstrated with accuracy and con-
trolled and evaluated carefully. Readiness activities must be an integral
part of the lesson structure; not an isolated element. The activities must
be presented in a manner that clegrly demonstrates their relationship to
the total speech pattern being developed.

Direct Teaching of Speech Skills

This section of the lesson plan deals dircctly with the development of
the aim of the lesson. The specific techniques vary according to the
specch defect. Skills needed by stutterers are different from those needed
by students with cerebral palsy or foreign-accent problems. However,
there arc also common speech skills beneficial to many speech disorders.
Learning to produce th cffectively, for example, develops an articulatory
skill upon which later skills are built in a miscellaneous articulation
clinic, in a lisping clinic, or in a forcign-accent group. The skills most
universally nceded by students in our speech clinics are related to the
direct teaching of sounds. The teacher must keep in nund, however, that
in clinics where articulation problems are not the main concern, other
techniques must be used.

Direct Teaching of Sounds

In teaching a given sound, it is necessary, first, to develop auditory
awarencess and skill in hstening with discrimination, and. later, identifi-
cation and analysis of a sound in isolation.
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The teacher demonstrates the place and manner of articulation and sets
-up simple criteria for learning the sound:

Hear the sound. Say the sound.
See the sound. Feel the sound.

Children use mirrors to ‘‘see the sound” for self-evaluation

[4

These techniques are supplemented by the use of related devices or
materials to stimulate interest, illustrate objectives, and deepen impres-
sions. Such devices and materials are: -

1. Auditory—the use of directed, discriminating, and evaluative listening

2. Visual-pertinent, illustrative pictures, diagrams, charts, and mirrors
for self-evaluation

3. Kinesthetic—specific, purposeful involvement of senses of touch and
, movement,




Provision is made for meaningful individual and group practices based
on an understanding of the correlation between drills and the mastery
of a specific problem sound. The teacher, in planning for the general
needs of tae group and the specific needs of the individual, provides an
opportunity for each pupil’s participation. Drills should proceed from
the simple to the more difficult with a deliberate attempt to eliminate old,
incorrect habits and to substitute new, correct ongs. Finally, guidance
and encouragement must come from a symp: thetic teacher.

Application of New Learning

Since newly acquired skill in sound production is integrated into mean-
ingful conversation, every speech lesson includes techniques for its
application and reinforcement. This is achieved by applying the speech
skill to interesting and challenging materials which provide opportuni-
ties so that each pupil can test and use his new skill in a more casual, yet
controlled, specch setting. He should be provided with a critical evalua-
tion of his performance. This phase of the lesson should be pleasant and
should servg as a successful climax growing out of the preliminary
activities.

Before planning an appropriate activity for the application of a particu-
lar lesson, consider factors such as the pupil’s intelligence, his person-
ality, and his degree gf motor control and coordination. The application
techniques should be-clear in purpose and coordination. The applica-
tion techniques should be clear in purpose with primary emphasis on
speech learning. They must be simple and easily nnderstood. Successful
techniques include meaningful games, creative dramatics, and other oral
language activities that provide for fluent speaking situations. Games,
role-playing, or poems must be enjoyable, challenging, and selected with
reasonable expectation of success. Poems and stories must be based on
the knowledge and appteciation of the students’ environment, thus per-
mitting cffective correlifion with, their dffly experiences. Assignments
for home practj‘\as shonxlq\l)(' based logically upon the application phase
of the lesson, ,

In surnmary, a typical lesson plan (see sample outline, page 29) for
articulation cases includés ; .

1. Obiectives
a. General goal . b. Specific aim
Q
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2. " Materials for instruction

3. Areview of preyious pertinent lessons

4. Motivation toward improvement

5. Related readiness activities

6. Direct teaching of new skills
a, Placement
b. Sound in isolation
¢. Sound in nonscnse syllables
d. Sound in words

e. Sound n connected specch .
7. Application to out-of -class speaking

8. Assignment for home practice

TECHNIQUES FOR GROUP THERAPY

By careful and concentrated self-training. the teacher can learn to “hear
y

3
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individuals™ as they recite in the group. Practice will enable him to single
out during a voice dnll the pupil who fails to achieve. Thus, immediate
attention is given to pupils most in need of direct. individualized instruc-
tion. ‘

Pl

During suﬁ) instruction, the rest ot the group should be trained to listen,
to point out improvement, to tell what difficulties they notice. Much
successful sclf-correction is the result of concentrated and directed
observation of the work of other pupils with similar problems. The wise
teacher will find means to lead pupils to become interested in the work
of the other members of the group. A brief “That's what you do, Tom,”

. spoken quietly while Mary is demonstrating. or “See how high John gets

his tangue tip, Marvin” may be sufficient stimulation to interest the
observers, Pupils frequently offer “to show him how to do it.” Assistance
from competent pupils often expedites the corrective work, for pupils
sometines learn more quickly from their classmates than they do from
the teacher. -

Chey
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LESSON PLAN OUTLINE

MATERIALS

MOTIVATION

READINESS «
Review and homework check. Exercises ( relaxation, motor )

e e e J—

PRESENTATION OF NEW MATERIAL

Analysis and production of new sound or skill.
Auditory discrimination.
* Sound in isolation.
Sound in words.
Sound in phrases.
Sound in sentences.
Restate aim.

APPLCATION

Oral interpretation of poetry.
Role-playing,.

Pantomiine,

Dramatics.

Choral speaking.

Speech game.

HOMEWORK ASSIGNMENT
Restate aim, "




Vary the devices and procedures to arouse the interest of all pupils in
their own activities and those of their pecrs. To maintain group attention
to correction, these techniques are suggested:

1. Rotate pupils as teacher assistants.

.

otate pupils as demonstrators for the group after private instruc-
ion is offered to perfect techniques.

s

beat pupils in a semicircle or “U” shape arrangement whenever
possible, Make cvery attempt to have pupils seated so that they can
see each other, ”

. jArrange to have the class change its" position at ingervals: standing
tor some ewrciso& sitting for other activities, goipg to the chalk-
[boaid to underline sounds or write words and clapping to count.

’ .

. 5. Use the “buddy system” to focus aftention on speaker and listener.

ERIC”
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6. Appoint pupils-to act as u-poru-rs critics, or “sound cngipeers” to
evaluate pupil performance. 1 & . .

.’ !

7. ,Alter;lat_e frequently between group, individual, and paired
respunses. ‘ ’ ,
. ’ N

“

8. Call for random response rather than participation by seat location.

9. Move around the room as children recite, stopping when necessary,
to give individual attention or to return a daydreamer to the group. ¢
As long as the majority ot the class is paying attention aﬁ’d working .
well, try no w interrupt the lesson for one or two unruly pupils.
Instead, stand quietly beside the disruptive studen’ and try to draw”,
him gradually into active’ participation. See him plone after class.
When he conforins, do not refer to past offenses. gr.mc those who
do well and, in general, 1gnore those who show off. However, if the
show-off becomes dsrup. e, speak to him after class. Never lose
your temper before th:-dass. . .
10. Begin each lesson with a routine. calling the roll and having a
tesponse emphasizing a sound being studied, e g., “Last year [ lived, s
* on Thirty-third Street.”
kttcnhon to the ()rdmary amenitics, establishment of courteous '
modes of teacher-pupit and pupil-pupil communication, and iu-
‘e “sistence upon good manners help pupils develop the desirable’social
attitudes which serve hoth as frameworl, and motivation for neces-
sary mstruction in the specific speech skills. The establishment of
orderly and meamngtul routines aids in the development ()f feclings
of sceurity and belongingness and serves as a time- -conscrver in the
all-too-brief clinic penod.

. ]
11. Since most pupils have a short attention span. it is better to have
i I
three excrcises for one skill tharn to km' at the siune exercise for too
longa time. ‘ ‘

2. Accept and use functionally all legitimate pupil contribitions to
develop cooperative attitudes and maintain pupil interest.

13. Since chjldren func hnn more effoctively in pleasant surroundings,
httractive. meanngful visual displays. The Bureau provides
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some materials. Many additional suggestions for charts, games,

k s slogans, posters, and other aids are shared at Bureau conferences
. and meetings. : ‘ :

A well-planned speech room

Successful group therapy depends, in large measure, upon the teacher’s
careful planning, enthusiastic leadership, friendly guidance and control,
and ingenuity in adapting to group usc the drills, exercises, and other
teaching materials suggested in the many available tests and sources.
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Programs in

Senior High S_chool'

OVERVIEW

The senior high schools of New York City service students from the ninth
year through the twelfth y ar. The.main areas in the framework of the
speech program are the speech-arts classes, the speech-clinic classes,
and a term of speech fundamentals.

The high school speech teacher is prepared to assume a variety of respon-
sibilities. His program may include a speech fundamentals class in any
of the terms of high school and/or an elective class in dramatics, public
_speaking, radio or TV communication. He may be asked to direct a
school play, to conduct an assembly program, to supervise the script
writing and production of a variety show, to coach student speakers, to
prepare contestants for oratorical programs, or to teach special speech
classes in the College Bound Program. In addition, he may carry one or
more remedial speech classes each day. Speech correction is one of his
major responsibilities. In many schools, he is also responsible for the
teaching of speech and language to the foreign born. )

Insome of New York City’s academic high schools, Speech Departments
are supervised by speech chairmen; in others the Speech and English
Departments are combined, and the speech teachers are supervised by
English chairmen. In the vocational high schools where frequently only
one speech teacher is assizned to a school, the speech teacher is under
the supervision of the chairman of academic subjects. Supervisors from
the Bureau for Speech Improvement visit schools without speech chair-
men to assist in organizing and planning for speech programs.

Q 2 : 33
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IDENTIFICATION OF STUDENTS FOR CLINICS

Cumulative Speech Record Cards

One important way to identify prospective speech clinic students is by
means of the Cumulative Speech Record Cards These cards are helpful,
for they @ive a clear pricture of the pupils” speech needs. How ever, one
must not rely solel/y on this means of identifving specch cliic students
since these cards do not cover all entering students. If a speech card
arrives for a pupil who 1s not in the school, it 15 unportant to return it to
the school from which 1t was sent.

Pupil Transfer Records

A pupil’s transfer records provide another means oi Jdentifying students
for specch cline elasses. Comments wade by a students homeroom
teacher may .ndicate the necd for speech help. Such a remgrk as “Though
the pupil 15 «till difficult to understand, he seems to be improving and
joins group work more reachly” indicates that a student iaay need help
and should be interview ed as soon as possible

Screering

Many students who need speech help enter high school from privaie and
parochial schools They may never have had any tormal prograns of
therapy. Some studenis coming from the aity schools may have cntered
the school after sereening was completed, or they may have a recently
developed problem To insure the completeness of any sercening pro-
gram every incomng student s tested. Arrangements tor this work will
varyn different schools. Some procedures are:

1. Students entering semor high school report for orientation during
Regents week or the week tollowmng. Speedh tests can v iven on a
speafied day To give these tests speech teachers may be released
from other school assignments, One advantage of this plan s that the
routine of the school 1s not disrupted  However, ats disadvantages
are nuny:

“a. The homergomn teachers meeting their new vl.ln\ on that day

must: keep their groups busy until the tester arrives,

k. Tests must be given very quickly because i most schools, even

54 1, ~




ERI!

Aruitoxt provided by Eic:

with a large speech department, each speech teacher must ex-
amine three or four classes.

¢. The possibility of an error while testing speedily does exist. It is
possible for the tester to get a false picture of the pupil's normal
speech pattern since the pupil is in a new environment.

2. With the approval of the head ot the English Department, arrange-
ments can be made for the speech teachers to visit the first and third
term English classes for screening after the term has begun. These
visits must be made by apporntment with the English teacher and
may necessitate the use of the speech teacher’s administrative period.
It is often necessary to rearrange lunch periods. Some appointments
may require an exchange of classes between the English and speech
teacher, When this occurs, the speech teacher should have a written
assignment for his class. The English teacher should be asked to leave
a reaching or a written assignment for the class so that the room will
remain quiet while the testing 1s in progress. Some advantages of
using this type of procedure are- the test 1s given in familiar surround-
ings, more time is programned for each group, the consultation with
the English teacher can be «n aid in diagnosis. A disadvantage of
this procedure is that schedules of both Enghish and speech teachers
must often be disrupted

Recommendations from Teachers

If Speech Fundamentals classes are held in the third or fourth term and
are tanght by speech teacliers. the teachers can schedule screening in the
first week of the term. Students with very severe cases are reported to the
grade adviser with the request that they be assigned to a chnic class,
even though such an assignment may necessitate a change of program.

“More careful sereening can contimite durmg the term, and clinie recom-

menditions can be made carly in December or May for the following
year. In this way, all pupils i the school may be sercened in their
sophomore year.

]

Upper Term Transfers from Other High Schools

Transfer students in upper term classes should also be sereened. Each
school must choose the plan which best fits its own orgarization. When a
transfer studentintroduces himself to his grade adviser he can be sent
immediately to the Speech Chairman for a specch test ~vhich may be
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given at once or by appointment later in the day. A report from the
Speech Chairman or a speech teacher who may have been designated
for this task should be considered a required part of the student’s profile.
If this arranzement is not a feasible one, a period during the day should
be designated for this work. Such an arrangement would be necessary
for approximately the first three wecks in the tenin, After that, individual
appointments can be made with the students who enter the school later
in the term.

TESTING ' .

Rovtines

When the speech teachier visits a class, he introduces -himself to the
group and explains why the test is being given. He states the advantages
of receiving speech help within the framework of a school program. The
speech exaniner distribiutes ships of paper to the students on which they
write:

Last Name First Name Off. Class

Guidance Adviser’s Name P

Recommendation

Testing Teacher’s Name

The stridgnts form lines, one'row at a time, and come to the examiner’s
‘desk, brifiging with them these slips of paper. The student hands the
paper ta the examiner before he s heard. A written or silent-reading
assignment is provided for those who are waiting to be tested or who
have already been heard. The examining roon is quiet and free from
confusion. Each student is asked to read a paragraph which contains
sounds and comnbinations of sounds cormonly 1nispronounced by those
with various speech deficiencies. This may he all that is needed to indi-
cate an articulatory defect. Sample reading materials follow. Similar

36
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testing matenal can be found in most speech testhooks. Simple sentences
with the sounds to be tested can be formulated very easily af the teacher
prefers to use his own material, Students return to their seats quietly
after they have been tested. For further diagnosis, students give a short,
extemporancous talk on hobbies. sports, or class actwities. The speech
teacher consnlts with the English teacher regarding special speech cases
he may have observed and arranges for the testing of absentees.

Recommendations are made by the examiner on the shp. of paper sub-
mitted by each student. The reconmendations inclade a ssimple diagnosis
and the type of climc to which the student should be assigned. This in-
formation is transeribed to school recommendation cards,

Selections for High School Speech.Testing
. BINGO

Bingo was a poor monkey. His mother was English, and his
father had come trom the Belgian Congo. Bingo had deder
enjoyed the pleasure of swinging trom tree to tree by his tail,
nor had he ever tasted the popeorn and peanuts which his
brother in the Bronx Zoo knew as a daily &lict. Nevertheless,
Bingo had a fine tne. He lived in a brownstone house on the
corner of Third Avenue and Thirty-third Street. It was an old
house, but the owne: had installed all modemn conveniences,
including an oil burner, Whether the weather was bad or not
made na difference to Bingo becanse his home was always
warm, and when the government health inspector came on hus
regular visit, he usually brought Bingo either an apple or some
candy.

SUSAN

After writing a_ letter and studying three arithmetic problems,
Susan helped her mother with the housework. She dusted the
bamstcrs as she wos going upstairs. Then she went to the store
to buy some groceries., She asked the prices and bought some
oysters and flounders, She also ordered a bottle of ohive al, a
jar of elamn chowder, a pound of flour, and a can ot crushed
pncapple. She was the fitth person in the line,

APPLYING FOR A POSITION

The applicant for a position is trying to sell his services, his
knowiedge, and hiy ability to fill the position. Otten his suecess
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in getting the position depends upon his salesmanship. In his
letter and interview with the employer, the applicant must sell
his ability. |

JUSTICE

We must remember that the right to justice before the law is
like the right to free speech, free press, free religion; and free
public meeting in that it rust be guaranteed to those we dislike
as well as those we like. We must be alert to be sure that hatred
does not crush our desire for fair play.

THE CIRCUS

When the circus comes to town, everybody turns out. The
children like to join in the parade, marching after the big drum,
hanging on the elephant’s tail, and laughing at the antics of the
clowns, Fashionable people pretend to be bored as the fat lady
rides by on the great white horse. But the crowd applauds the
lion tamer and shouts with excitement when the big beast roars.

ARTHUR THE RAT

Once there was a young rat named Arthur who could never
make up his mind. Whenever his friends asked him if he would
like to go out with them, he would only answer, “I don’t know.”
He wouldn't say either yes or no. He would always shirk making
a choice. His Aunt Helen said to him, “Now look here. No one
is going to care for you if you carry on like this, You have no
more mind than a blade of grass.”

Individual Testing and Diagnosis

It is very helpful to get a second opinion on doubtful cases. In an indi-
vidual interview, informal conversation outside of the classroom situa-
tion is more likely to win the confidence of the student. Talking about
such topics as friends, hobbies, and sports may produce a more relaxed
voice and speech pattern.

When a medical examination seems necessary, the student is asked to
bring in a parent or (if that is impossible) a note from home giving
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. permission to send the student for a laryngoscopical examination. There
must be assurance that an older inemher of the family will accompany
the student to the doctor’s office or to the clinic. Whenever a medical,
dental, or hearing test is indicatcd, all contacts outside of the school
must be made with the approval of the principal.

1f a medical examination for voice cases can be made before the student
enters the clime, time will be saved. ' When the doctor indicates that
medical treatment is needed, the student’s record is placed in a “follow-
up” file. When speech therapy 1s advised, the clinician can proceed with
confidence. A similar situation cah occur with suspected hard-of-hearing
cases.

Arrangements can be made for a laryngoscopic examination through the
Burean for Speech Improvement of the Board of Education. Hearing
tests can be arranged at JHS 47M through the principal of the school.
Dental deviations can be referred hy the school nurse to the proper clinic
or dentist, If there 1 no nurse m the school organization, referrals may
be made through the Health Education Department. Under no circum-
stances should a specitic doctor or dentist be recommended by the speech
teacher or chmcian, The parents may prefer to take their child to an
otologist, orthodontist, or andiologist of their choice, Such an arrange-
ment 15 acceptable, but recommendations of facilities must not be ‘made
by the teacher. A student who needs to be referred for psychological
evaluation can be sent for testing to the Burcau of Child Guidance at
the recommendation of the school guidance counselor, Results of these
special tests are filed m the Speech Office, and copies are sent to the
school’s Health Education Departinent.

SELECTING CASES

Developing Uniform Standards -

Speech is defective when the listener pays as much as or more attention
to how a person spedks than to what he says, Thos, the decision by the
examiner iy somew hat subjective. The speech examiner's standards
should be realistic, It important to recognize defective speech as dif-
ferentiated from sub-clinical <+ hfaults,

When more than one-teacher 1s conducting speech tests, it is important

to establish standards concerning placement in the speech clinic classes.
One method of attammg uniforin standards is in a practice session.

) %
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Before the testing 1s scheduled, ¢xaminers test a group of children and
compare recommendations, The children are asked to remain after
«school (with parents’ permission) or to come before the school session
begins. The group assembles in a classroom with a teacher aide or
student teacher. Each student is examined by one of the teachers, with
the others observing. The student.is then asked to remain for a few
minutes in an adjoimng room. The examiners discuss the case and reach
a decision. Often, especially when there is wide divergence of opinion,
it is helpful to recall the pupil for a second interview. This session can
be planned for a depa:'ment meeting, It 15 wise to have one such
sesston cach term.

Determining Priorities

Smee teaching time allotted for ¢linies 1s limited, it is necessary to estab-
lish prionties and have some stutlents wait until a later date for clinic
< help. The followmg order of priority is suggested:

L

9

All stutterers

All cases of cleft palate, hearing loss, cerebral palsy, and others whose®
communication 1s seriously impaired .

3

3. Severe voice cases

4.
—— -— lateratand or lngual lispers, lallers

-
2,

Articulation

Pupils with toretan aceent

6. All other substitutions and distortions

If enough climcs can be organized to cover the first thiee groups and
the last three grou s only partially then upper term students are given
preference.

GROUPING CASES

Ideally, students are grouped homogeneously accordig to defect.
Groups are large enough to allow tor the doulopmcut of real group
feeling and sinall enough so that there may be full participation for all

O
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and opportunity for individual therapy and frequent checkups. Group-
ing clinic cases is usually advantageous to the pupil, for he can see his
problem more realistically and feel more comfortable about it. He
learns that some pupils speak better than he, while others may have
even greater difficulty than he. The following groupings are suggested:

Stutterers (not combined with any other group)
Voice cases

Lispers

Foreign accent ¢

Mixed articulatory problems

-

The lallers can be placed with lispers or others with articulatory prob-
lems, Pupils whose speech defect is related to a hearing loss are placed
according to the defect which most seriously handicaps their communi-
cation. ‘

Since there are very few cases of cleft palate in the average high school,
it is usually inpossible to form a separate clinic for such cases. Conse-
quently, the cleft palate cases are assigned to a group which meets their
speech needs. Cerebral palsied students may receive help in schools with
speaal facilities for them. If these facilities are not a part of the school
prograin, schedule the pupil for the most appropriate clinic,

. /

FREQUENCY OF MEETINGS

The number of times a particular group mects varies considerably in
different schools. There are many considerations involved, such as the
number of students needing clinical service and the number of periods
assigned by the school to clinical help. Ideally, clinics should meet five
times a week to insure maximum improvement in the shortest possible
timne. If this cannot be arranged, the following programing pattefns are
suggested:

Stutterers

Although it is desirable for stutterers to meet five tume 2 week, this may.
not always be feasible. If the class i< large, it inay be better to mcet in
two sections—one section meeting three times a week, the other twice a
week. This adjustment may be wise 1f part of the group has been in the
clinic @ number of terms and the other part is composed of newcomers,
or if one part of the group has attained some degree of fluency and

Q 41
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_ aweek. When the students are taken out of study hall for clinic work, it
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ease, while the other part is having great difficulty. Sometimes behavior
problems make it necessary to separate pupils with conflicting person-
alities. Such adjustment is made only after consultation with the depart-
ment chairman. During the periods that the pupil is unassngncd he may
be programed for study hall or library. If the class is the first or last
period of the student’s day, he need not remain in school.,

-

Voice and l.is;;ing Cases .

Voice and lisping clinics mect two or threc times a week. A teacher
could ineet lispers two days a week and voice cases the other three days

might be a good plan to mect the lispers and voice cases twice a week
each and keep the fifth period for individual instruction.

Foreign Accents

Foreign accent clinics benefit by meeting five periods a week. Here
again if the class grows too large, it may ve expedient to divide it into
two sections—one to meet three times a week, the other, twice a wecek.
The division is gencrally based upon native language.

Articulation Cases

Articulation chnies may meet two or three times a week. Again much
will depend on the composition of the group and the severity of the
problexs:

.

PROGRAMING

The Board of Education issued a circular dated April 28, 1967, regarding
speech education.

SPEECH EDUCATION CI.ASSES

The increasing importance qf oral unnmum(dtmn In contem-
porary life imposes on ychools the obligation of providing an
adequate speeeh program for all students.

Students Handicapped in Speech

A. All schools should estabhsh clinies for stutterers, lispers,
foreign accent cases and, if necded. for non-English-speak-
ing students.

N >
B. New York State urants :ud tor a teacher’s salary i full pro-
portion to the time that is spent on speech correction for all

[
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these children whose specch defects are due to physical
difficulties, stuttering, or foreign accent. Your speech clinic
allotment is based on £ position for each 600 pupils and-
makes clinic service available for approximately 4¢¢ of your
school’s register in classes averaging 17.5 per class and meet-
ing three periods per week. Schools which are not presently
using this 46+ allowance should begin to do so. The divi-
sional allotment is not intended to replace other phases of
the speech program.

.

C. The High School Division grants an allotinent for theorgani-
zation of special classes for non-English-speaking pupils.
These special classes are entitled to additional state aid.
To be cligible for the additional aid, these classes must be
under 25 and be composed of a majority of non-English-
speaking pupils rated “C” or helow on the scale used in the
October, 1959, survey.

Clinics are scheduled during study periods or on altemate days of art
and music classes. Students ma¥ also be taken from gymnasium classgs
since the state requires only two periods a week of health education.
Frequently, when clinic classes are too large, they aredivided into two
sections, one section meeting twice a week and the other meeting three

times a week.
LY

If, for some reason, a student belonging in a speech clinie cannot be
scheduled for clinic one term, the programn committee should schedule
him the following term. To determine’ which recommended students
were net programed for speech clinie, at the beginning of each,term
instructors send lists of students in their clinics to the departmunt chair-
man. Student clerical help arranges the original referral cards according
to defect.and notes on each card the class into which the student has
been placed. The cards which remam with no notation indicate those
students who have not been correctly assighed by the program com-
mittee or who have been cssigned but have neglected to report. This
follow-up is very important. These puplls ry_recommended .lgun thé,
following semester. ‘

CLINIC DISCHARGES

Students are discharged from speech clinic with the approval of the
speech chairman, if one is available. If there is no speech chairman, the
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speech teacher is responsible for discharging the stu‘(lent. Sometimes
it is wise to.drop a student from a clinic class for a term. He may have
learned to produce the sou..*ds correctly and to incorporate them in con-
trolled speaking, situations, ut he may not have learned to use these
sounds habitually. Having reachéd this plateau, he may be assigned
out-of-class practice for the terin and instructed to report to the Speech
Office at the closc of the second marking period for reevaluations

»
’

" MOTIVATION .~~~ S

,

High school students realize they may be disadvantaged by poor speech.
Those going on to college and those secking emplovment usually face
an oral intertiew. All arc ent®ring more formal social s"é\mti(msi'and wish
to make good impressions. Qng activity promoting motivation nay be
to have former clinic membere \peak to the clinic to prove that speech
rehabilitation 1s possible and helpful. Storics of [}eople who have over- -
come a speech handlicap and hecome successful dre often very effective”
Select examples that have meaning for studénts. The greatest help may
ceme from other geachers and the 'administration. When the principal «
“ or a subject teacher notices a deficiency in a student’s specch andfsends
him to the Speech Office, the pupil is convineed of his need fot help
because someone other than the speech specialist has made the recom-
mendation. ' :

CREDITING CLINIC COURSES * * - - :

, High schools offer minor credits for speech clmic classes The clinic may

- becarried in addition to four or five majors.
¥

CLASSROOM ROUTINES

Winle the remedial speech class is unique in soe respects, it has many

similarities to other classes and other learning experiences., In all learn-

ing situations, it 1s an accepted principle of education that there be

planned organization, adequate classroom digcipline, and well-estab-

lished classroom routmes. This daqgs not mean that ‘there must be rigid

rules or inflexible attitudes. . Cel
.

)

Monitorial Staff

The monitorial staff is responsible for the distribution and collection of
mirrors, textbooks, audiovisual aids, and other teaching materials. It js
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advisable to have alternate students assigned to these tasks, should the
student-in-charge be absent. Students lxke to receive service credit for
their work. ) -

.

Students’ Speech Notebooks

. Students develop a speech notebook which includes gdals, a hart to -
indicate the plan for attaining these goals, appropriate material dis-
tributed by the speech tcacher, homework assignments, and progress
charts. Suggest an outline for the development of the speech notebook.

Students often demonstrate creative ability in preparmg their speech
notebooks. Originality and individuality are expressed in drawings,
original speech activities, and special projects related to speech improve-

ment.
\

Homework Assignments

The homework assignynents are carefully prepared and regularly pre-
sented. Some speech teachers use mimeographed matenal and mimeo-
graphed assignment sheets. Others have homework assignments written
on the chalkboard. Dictating an assignment is the least effective tech-
nique, If students do not understand exactly what is required, confusion
and unpreparedness result. )

TEACHING MATERIALS AND EQUIPMENT

To make the remedial specch training program most cffective, it is
sugzgested that certain basic aids be used by the teacher. Among these
aidsare:

1. A specch texthook appropriate for the age and intellectual ability of
the students i

2. - Metal murrors which inay be ordered from the Stock Supply List

4
3. Charts, pictures, and mucographed mdtumls related to class
activities -

4. A tape recorder av'ulnble for practice session, and for individual and
group spcech traininfy. The tape recorder should bg handled only by
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+ ‘the teacher and wel!-trained students. It must be stored in a safe area
while not in use. Tapes and recordings which the speech teacher
gmay wish to use can be stored with it s

5." Appropriate recorgings to serve as models for good voice and speech
prodyctior? should be carefully selected and handled

°6. Tapes are available for the correction of articulatory speech defects
for use in language laboratories. These tapes, along with a manual
for their us€, may be obtained through the Bureau for Speech Im-
provement

INDIVIDUAL NEEDS THROUGH GROUP THERAPY

In the New York City school system, it is necessary te plan the speech
clinic classes on & group therapy basis. Usuaiiy all exercises, drills, and
applications are helpful to all the students in a class, though possibly
more effective for some students than for others. Some principles to
keep in mind are:

1. Stimuigte the clinic students to become highly motivated. Student
motivation is crucial to individual specch improvement.

Be flexible in your methodology; variety in clinical techmques is
- uscful and frequently necessary. Some suggested approaches are:

o

a. Stimulability (using visual and auditory stimulation and/or
imitation) )
b. Developmental feedback (using a multisensory approach)

c¢. Phonetic placement (using a mechanistic approach)

Studies have shown that a phonetic placement approach used in isola-
tion least ¢ncourages correction and carry-over (transference ). Develop-
mental feedback, generally speaking, fosters the best results hecause of

, the increased fecdback to the central nervous system which directs and
coordinates the speech act

R

™

3. Stressgroup listening and peer evaluation.

Ky
-

4. Plan a flexible classroom seating arrangement. Some lesson plans
are more cffectively carried out if the students are seated in a circular
. \\ |

-
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or semicircular formation. Another lesson might lend itself o stu-
dents facing each other. A flexible seating plan is highly desirable
for adynamié clinical atmosphere. ‘

5. Organize the lesson plans to include a varicty of activities. Have
some pupils demonstrate successful speech production. Group or
pair students as performer and critic.

Group therapy technique demands that the speech teacher train himself
carefully to hear specific pupils recite within the group. Eventually he
will be able to single out individual students and either praise anachieve-
ment or encourage improvement. The wise teacher makes every effort
to interest pupils in onc another’s progress. The willingness of one stu-
dent to help another may be the basis for a good learning situation.

It 15 generally accepted that speech therapy periods culminate in an
appropriate activity. This principle can also be applied to group therapy.
Appropriate activities include games, choral speaking, oral reports, ...d
informal conversations and discussions. It is very’ important, however,
that pupils see the relationship of technical drills to the culminating
activity and leave the activity with a fceling of achievement and success.

The teacher’s voice and speech pattern serve as models for his students.
His manner is friendly, enthusiastic, and firm. He must be poised and in
full control of the class. His leaderstup and guidance can produce in the

- student a true sense of securit; a feeling of belonging, and a develop-
nient of self-confidence in speaking situations.

ERI
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CHAPTER 4.

Clinical Practices

This section, ~ontaining basic therapy techniaues for all school levels,
provides suggestions to guide the therapist in determining 1 specific
plan for each pupil. Since the field of speech therapy is dynamic, the
therapist must kcep abreast of new developments and research and

apply this knowledge to his daily work. Selected, up-to-date refercnces
are included -

Clinical practices include work to correct the following major speech
difficulties:

1 Articnlatory defects
Lisping
Lalling
Mixed articulas ory problems and delayed speech

2 Tonguethrust 3. Organicproblems 4. Problems of fluency

Clelt palate Cluttering
Ceiebralpalsy Stuttering
Hearing loss

5. Voice 6. Foreign accent

For each disorder, the following matciial has been prepared:
General description of the disorder
Sequence of sound presentation
Suggested techniques for therapy
Selected references
Sample lesson plans

Laadil A ]
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THERAPY GUIDE FOR ARTICULATORY DEFECTS

Since groups vary in maturity, ability, interests, and backgrounds, the
teacher uses his judgment in selecting activities. He watches class reac-
tions and provides an alternate activity wherever necessary. Often the
best activities are suggested by the students themselves. The therapist is
particularly sensitive to those youngsters who have been enrolled in a
therapy program for several years and who may require a concentrated

program of carry-over activities. Although there are many types of ;
_ articulatory defects. the retraining techniques are essentially the same.

Motivation

Speech is a habit difficult to break. The student nmst want to change
his way of speaking before he undeitakes the rigors of retraining. Point-
ing out the benefits of good speech often motivates him toward better
speech. Goals for the term should be established with a method of
checking the progress of individual students. Encouragement at every
point in the retraining program showld establish continuing rapport
with the student and strengthen motivation. If a student produces more
than one defective sound, begin with the one which appears easiest for
him to produce so that he will be motivated by early success.

Sound Discrimination

Students must leam to discriminate between incorrect and correct
sounds hefore they can correcterrors. They must:

1. Listen to the correct smujrepeated I.
2, Listen to the incorrect sound repeatedly.

3 Listen to differentiate hetween the correct and the detective sound.,

4. Follow teacher demonstrations of the preceding activities with stu-
dent practice of thé same techmques Students should hsten to and
evalnate each other.

5. Proceed from gross to fine discrimimation in such sounds as p to ¢,
L tod, dton. f ton.

6. Proceed from heaning the sounds correctly produced and incorrectly

Q. : 49
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produced in isolation to listening to them in words, sentences, and
" conversation. i

Sound Production

To have the student produce a sound correctly, he must:

1. Be prepared to use the articulators properly through exercises:
“~. a. Tostrengthen control of the tongue
b. To increase mobility of the lips

W,

Using a mirror for visua! reinforcement

¢. To eliminate incorrect use of articulators

d. 'Topromote relaxation.

2. Learn how the sound s made in isolation by:

a. Knowing which articulators are used :

ERIC” A
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b.

b}

Knowing correct placement of articulators

c. Seeing the correct placement in a mirror for visual reinforcement

d.
e.

f.

g
h.

Feeling the correct placement

Feeling where and how his breath is emitted "

Leamning to control the air stream

Feeling the difference between a voiced and unvoiced sound

Feeling the difference between a nasal and oral sound.

3. Learn to make the sound in syllables by ;

4. Leam to use the sound in words, phrases, and sentences.

a. Combining the problem sound with vowels, first with a separa-

b.

tion,e.g.,t-a, t-e,t-i,t-0,t-00.

Blending these sounds, e.g., ta, te, ti, to. too.

5. Leam to establish the sound in conversational speech. To give many
opportunities to apply the new speech pattern, meaningful activities,
such as these, are provided:

O

a.

b.

Oral reading of appropriate poetry or prose

Discussion

. Public speaking
. Word games

Rehearsal of reports for other classes

Job interviews

g. College interviews

h. Telephone conversations

ERIC
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Narration of jokes and anecdotes
Social conversation

Role-playing

51




LISPING

Description

Lisping is the defective utterance or marked deviation in the articulation
of sibilant sounds.

1. Causes (organic or functional )

a.

b.

SR 0o o

Physical impairment or imperfect oral structure
Malocclusion of the teeth

Inaccurate functioning of the articulators due to chance, imitation,
environmental, or other factors

Inactivity of tongue muscles
Slovenly speech habits
Prolonged infantilism
Affectation

Tongue thrust

2. Types of Lisping

a.

Lingual protrusion lisping is the incorrect production of any or all
sibilants caused by the protrusion of the tongue between or
against the incisors during articulation. Lingual protrusion lispers
should be screenced for tongue-thrust syndrome. (See page 89.)

- A dental lisp is caused by forward placement of the tongue tip,

usually against the lower teeth, or excessive emission due to poor
spacing of the teeth. Forward placement results in a broad flat
sibilant or an excessively hissing quality.

Lateral emission lisping is caused by the forcible emission of air
through the teeth on either or both sides of the mouth rather than
through the forward central area. It has a characteristic “slushy”
quality.

Sound Sequence

LINGUAL PROTRUSION AND DENTAL LISPS

1. Order of sounds for readiness

6 thin d they t toe

3
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2. Producing the s in isolation( stress analysis of the sound, ear training,
kinesthetic approach, and effective use of mirrors)

8. Linking initial s with vowels

4. Planning specific lessons for all of the following blends. Proceed to

a new combination when the pupil can successfully produce the pre-
ceding one in words, phrases, and sentences. If, after reasonable

. effort, a pupil cannot master a certain blend, move on to another
and return to the problem combination in a subsequent lesson. One

or more blends may be covered in a single lesson, depending on

pupils’ ability.

s blends: sp, sm, sw, st. sn, sl_sk, str, spr, spl, skr, skw
s (in final position, preceded by vowels): pass

Reviewing final t: ts, ks, ps

. Initial and final s in the same word: space, skates, sps, sts, sks
Medial s: passing
- Medial ts: Betsy
Medial ot mister

Imtiz! position z. 200

Final position z. buzz, ds, ns, Is, bs, vs, gs, ngs

z after a; lazy

5. The tiine devoted to each item in the sequence varies with the needs

of the students. The process is often one of trial and error. Some

pupils will be able to provide a medial ts before they can protjuce a

. final s, as in pass. Be alert to individual nceds and be flexible in your

use of this recommended sequence. Some students require only a

quick review of the material suggested and need immediate, direct
work on the following: '

f

. § {she) ininitial position
j (dish) in final position

f (washing) in medial position -
Q 53
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tj {cheap) in initial position

t[ (each) in final position

tf (pitcher) in medial position
3 (gatage) in final positjorr

3 (pleasure) in medial position

: d3 (jelly) ininitial position

1o

d3z (huge)in f‘malp(;sition v .
d3 (enjoy) in medial position

’

LATERAL EMISSION LISPS

.

1. The following sounds help, through tongue positions, to establish
readiness for the production of the problem sound. Discover through
the process of trial and error which approach is most helpful to the

. individual child, and plan his work accordingly. Special attention is
given to.relaxation for release of tension. Skillful use of the visual
and kinesthetic appeals accompanies intensive ear training. The
sounds are: .

r: in the initial position

y: (as in yellow) n the initial position
k: in the final position

k: in the initial position

p: in the final position

p: in the initial position

2. Continue as for lingual protrusion lispers through lessons on the
sibfiant sounds & 1d their blends,

Specific Techniques for Lisping Therop.y

1. When a pupil does not respond to the high point position of the
tongue, try to obtain an acceptable sound with the low point tongue
position.




2. Draw attention to the central aperture, using the sense of touch, by
bolding the forefinger vertically close to the mouth to suggest to the
pupil the presence of a nurrow stream of breath emittéd centrally.

A feather helps children see direction of escaping air

3. Use a feather or strip of paper held before the mouth to help pupils
to see the escaping air. A straw provides auditory awareness of preper
direction of air stream. '

. Hold a mirror horizontally before the teeth to help pupils see the air
stream. This technique is particularly valuable for lateral emission
lispers.

. For lingual protrusion lispers, dircct pupils to secure the s by pro-
ducing the voiceless th and then drawing the tongue gradually back
until it is behind and above the teeth, The 8 is then gransformed into s.

55




.

6. Inworking from t to s, try to have the pupil produce i ts blend. After
this has been done successfully, the ¢ may be eliminated.

7. Development of s from sh tends to secure a more backward position
of the tongue.

8. Tongue exercises should involve specific muscles and their functions.

In the case of a lateral emission lisp, exercises involving widening

, and grooving of the tongue are practiced. With lingual protrusion
lispers elevation and retraction .exercises are appropriate.

LESSON PLANS FOR LISPERS

~

LeviL: Elementary
{

AmM: To teach the initial s sound (using a restaurant theme)

MATERIALS

Pictures of food with initial s
Menu listing foods wiis initial s
(
MoTtvaTioN
Tell us about your favorite restaurant.

Today we're going to pretend to eat in a restaurant, but we must get
ready first.

PROCEDURE

1. Readiness

Close your eyes. Listen to me Suppose it is cold inside a restaurant *
and you hear this sound—sss, sss, sss. What do you think is happening?

g (Elicit responses, e.g., steamn is coming up.) We call sss the steamy
sound.

.

2 Analysis and production

Biiefly review the t sound for placement of the tongue tip on the
alveolar gum ridge, Use multiple-sense approach.

ERIC 3y
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a. Vocal practice: ¢t £ t t tsss
ttttsss
t tisss
ttsss
sss

b. Kinesthetic: Feel the stream of air come out of the mouth like
steam out of the valve of a radiator. ( Notice direction of air.)

c. Auditory discrimination: The teacher reads a list of words. Pupils A
raise hands when they hear the s words: see, saw, so, say, soon.
8. Development

a. Present several pictures of each kind of food containing s, the
steamy sound: soup, salad, sandwich, soda. (Teacher produces
words as pupils look and listen. )

o. Elicit s words: sandwich, soda, salad.

c. Group and individual practice: salmon salad, salami sandwich,
tomato soup.

d. Encourage peer evaluation and provide correction when needed.

APPLICATION

Role-play. Develop structnral conversation as given.

EATING IN A RESTAURANT

Aide: Good afternoon. May I sexve you, sir?
Pupil: Yes, may [ see a menu, please?

Aide: Would you like the soup of the day?

Pupil: I don't care for soup. I would like a salmon salad sand-
wich and an orange soda (ora-Seven-up).

Aide’; That will be seventy-five cents, please.

ASSIGNMENT

List the foods with the s sound which your iother serves at home.
Practice them aloud every day.
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Lever: Upper clementary

Anv: To provide practice for the st blend in the initial position (using
the theme of an imaginary trip to Pakistan)

MATERIALS
1. Story about Pakistan

If you start out from the United States by plane, you will arrive in
Pakistan in less than a day. When you step off the plane, you will be
stepping on to the Asian continent. When you arrive, you will want to

send a stamped envelope with a letter to your friends, stating all that
you have seen,

You might have secn people wearing a particular style of clothing,
including white saris and robes. You can tell them of the little tents
that serve as stores in the outdoor markets. You can tell of the beauti-
ful style of architecture and the arts and crafts. You can tell of the
students you stopped to talk with. You will probably have to stop
writing so that you can go on with ycur trip,

2. Word list from story —_—
start step style student
state stamp store stop

3. Rhyme referring to story

Stanley went to Pakistan

To see what he could sce.

He started at the markets

And went to every store.

He stayed for weeks and weeks
So he could see some more.

4. Mirrors

MoTivaTioN

Today, in order to learn our new sound, we're going to take an
imagiaary arinchai tnp to a land called Pakistan. We're going to o
have a lot to tell about our trip, so let's prepare for it,

ProcEpURE

1. Readiness: Tongue exercises

Let's get those tongues moving for our talk Lift the tip up to the
bumpy ridge and down, (4X)

EMC < /'
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2. Review

s in isolation

s followed by a vowel ( sah soh, seej

s words when vowel follows (say, sit, sell)
words from hmm-work

\

3. Auditory training

The reason I chose to take you on a trip to Pakistan is that the name
Pakistan has our new sound in it. The new sound is st: st is really a
combination of our s sound plus the ¢ sound. Where is the st in”
Pakistan? Is it at the beginning, middle, or end Qf the word?

As you listen to this story about our trip to Pakistan, listen particu-
larly tor all the st words you hear, such as start, step, stone., Each time
you hear an st word, write a  on yourpaper. Whien I've fimished the
story, count up all the st words-you heard, and we'll see wlo came
closest to thc correct answer. ‘ S

>

L

Read story about Pakistan.
5. Decelopment

a. Analysis: (mnultiple sense appeal: visual, auditory, tactle, kin- .
esthetic.)
In order to make the st sound combination, we make s with our
tongue tip near the bumpy ridge and then quickly raise the tongue
tip right to and tonching the bumpy ridge for ¢. Elicit trom class
the difference in tongue tip placement between s and ¢,

. o 1) v »” v v
Simultancously demonstrate “auditorally” and visually (using
fingertips ) the st blend.

b. Production: (use murrors. Tell pupils to clieck that tongue is not -t
insight.) .

1) Inisolation: with vowels (stah, stoh, stee).

2) Inwords from story : say word first, have class repeat in chorus,
Viewing in nurrors, ' -

3) Call on mdviduals; .nk rest of class to listen and evaluate. 1If
correction’ is necesary, call on anotlu r student to demonstrate.,

4) Then have each pupil read four \mrds from list, again seek
peer evaluation. .

R
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APPLICATION ~
1. Ask ‘questions based on story in order to ehcit st words in full
sentences. For example:

What zountry did we start out from for the trip?
Did you step on or off the.plane in Pakistan?
What is the style of dress in Pakistan?
What kind of stores are there in Pakistan?

2. Recite rhyme (see materials).
Class repeats inchorus. ..
Each pupil says one line from the rhyme.

ASSICNMENT

*
1. Practice saying word hist. Use mirror and make sure you do not see
‘v,\- R .nguc"

-
&

2.* Read the rhyme onrexographed sheet aloud every day.
T

]

Levew: Junior High School

Anxt; To renfarg@s sound (using the theme, See New York) .

MATERIALS

Map
Stars
Rexographed copy of “Sidewalks of New York”

~

MotivaTioN

Ask why tourists come to our city. Introduce map of New York City.

The names of many places m New York City contain the sound s.

Before we can take the tour, we must practice our sound.
PRroCEDURE

1. Readiness

a. Review tongue exercises related to the production of the s sound
and elicit why each exercise is helpful.
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b. Auditory disccimination—th/s contrast
Call attention to the fact that the tongue touches the teeth tor the
th and that there is a free tip for the production of s.

2. Development
a. Have pupils place stars on strategic spots enmap.

b. Elicit a word list from these locations, € ¢.,

city sandy beaches stock exchange

Times Square east side Radio City
skyscrapers Lincoln Center Empire State Building
subway system tourists stage and screen
Central Park Statuc of Liberty west side

c.. Use this word list tor group drill.

d. Use the word hst for individual drill. Each pupil says a word a
uses it in a sentence as he locates it on the map. Pupils eviluate
sound production of one another.

APPLICATION

Role-play i Each pupil assumes the role of tourist guide as he drives
his bus along a route which he puints out on the map Class evaluates
s sound production.

ASSIGNMENT

Distribute rexographed words to “Swdewalks of New York.” Practice
and be ready to sing the song next week.

LEVEL: Junior High School

'
|
i

AiMm: To review the st blend in the initial, medial, and final positions in
words, sentences, and sponfancous speech (using the theme of
automobiles ) ‘

MATERIALS

Pictures of cars that ~ontamn st blends \
Car advertisement churts using s¢ blends
Charts for matching game




MortivaTioN

Now that new models are out, the automobule industry is spending a
tremendous amount of money in advertising. The industry tries to
use, catchy slogans that will remain in our ininds for a long time.
Let’s see how successful these car manufacturers are. Who can
remember an automobile commercial slogan from radio or television?
(*You're ahgad in a Ford all the way.” “The Dodge rebellion wants
you.” “See the U.S.A. in your Chevrolet.” “Plvmouth is out to win

you over this year.”)

PROCEDURE -
1. Readiness

ERIC*®
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a. Review analysis and producaon of s, t, and st sounds. Say, “Just
as a good driver must pay attention to certain signs or safety rules,
a good speaker must follow certain speech rules.” Next, elicit
steps in the production of the s and t sounds, as in the word stop.

Have the students make the s and t sounds n isolation, three

times each. Use mirrors and stress tongue placement, Explain the
formation of the st blend and have the students say the st blend
in isolation three times.

b. Ear training—st blend

1

Show pictures of various cars contamning st blends ai:d have
stulents guess the names ( Mustang. Stingray, jetstor 83).

Say Rach car namne twice—once with a good st blend. Have
ts decide the correct one and the incorrect one and
sons for their choice.

Have u studentread the following paragraph.

WINTER SAFETY

You start your station wagon's engine one morning and take off
instantly. At the corner, you stop for a stop sign and wait foran
opening in the flow of oncoinimg cars. When the opening comes,
you step on the gas and nose into traffic. The endine stalls. You
have tried to drive with a cold engine. This was yvour big
mistake. Although yon won’t harm the engine by driving afief
a brief warm-up perniod, safe driving procedure demands that




L)

you warm the engine for at least three minutes before operating
iton a cold day.

4) Asone pupil reads this paragraph to the class, the others raise

their hands every time they hear an st blend in any position.
Choose one student to list these words on the chalkboard.

2. Develcpment

a. Practice of sound in words

1) Have the entire class say the words with st blends on the chalk-
board.

2) For individual practice,-'have each student say as many v ords
as he can remember without looking at the board. (Provide
peer evaluation. )

. Practice the sound in sentences.

Tape the following chart on the board next to the st word and
have the student formulate sentences by matching one of the s
words on the chalkboard with one of the phrases from the chart,
e.g , To start vour car, put the key in the ignition.

very, 1oony warm up engine -

put foot on brake ) on gas pedal

can cause accident three minutes

put key in igmtion take off
APPLICATION

1. Arrange a role-plaving situation: car salesman tries to convince

PAFulToxt Provided by ERIC

customer to buy a new car., Have leading questions for the customer
tc, ask, such as. “How much does it cost? Is it the latest style® What is
the standard equipment?” Prepare advertisement charts for the sales-
man to use, such as the following;:

MUSTANG
many standard features three new styles
stick shift sturdy hardtop
extremely fast fastback




E

2. Alternate suggestions for application
a. Giving persuasive sales speeches

b. Role-playing scenes at traffic court

EEN

c. Group discussion on the topic. At what age should teenagers be

allowed todrive a car in New York City?

d. Choralspeaking of poetry

ASSIGNMENT

1. Have the pupils practice saying these st blends aloud every day in
front of a mirror. Underhne st sounds in each word.

Initial Position Final Position
Stingray  start Tempest cost
static steal crossed  fast
sticker stand exhaust  test
steg still adjust best
stability  stop defrost  east
standard  steer quickest last
station stick quietest  cast
stereo style mist lost
steady storm east west
stolen - stall

2. Review the production of the s and ¢ sounds.

Medial Position
Jetstar Mustang
Aston Martin  instant
distance system
adjustable custom
fastback faster - |
defroster mistake
disaster

3. Write a short automobile advertisement. Include six words with the
st blend. Practice reading y our advertiscment every day. Be prepared

to read it in class, using good speech.

Lever: High School

AM: To say the s sound correctly in initial and final positions.

MaTERIALS

Copies of John Masefield’s poem “Sea Fever”

Mirrors

O 34 Ve

RIC 5

3

L4




MorvaTioN

Read “Sea Fever” to class ( after asking some brief questions about the
sea, sailors, etc.). Briefly discuss essential meaning of the poem. Ask
this pivotal question: “Besides our interest in its theme, why is this
poem particularly good for us?”’

Procepure”
1. Readiness

From pupil-pupil evaluations and corrections, review briefly the
correct way to make the sound. Mirrors should be used, of course, for
pupil’s self-checking of correct s sound whenever this 1s necessary.

. Development

a.

o

Ask the class to list all words with initial s only. One pupil does so
at the chalkboard while others work at their seats.

. Call on each student to say five words beginning with s.
Al

Have each pupil develop a phrase having an initial and final s
word. ‘ '

. Ask the class to make a list ofswords with final s. Again, one pupil

does so at.the chalkboard while others do so at their seats,

Call upon each pupil to say three words from his list of final s
words. Have the pupils evaluate one another.

APPLICATION .

1

The class reviews the general values of the poem and its particular
values for them. Ask volunteers to read secti ns of the poem aloud
Direct attention to initial and final s words.

’

ASSIGNMENT i

Write a short poem or a paragraph describing your fcelings about
the sea or an experience you have had while swimming. Try to
include many s sounds to give the listener or reader the sound and
feel of thesea.
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LALLING

Description ‘

. When the ! or r sounds are omitted, or when other sounds, particularly
the w or y, are substituted for them, the resultant defect is called lalling,
Lallers may also misarticulate the sounds of I or r by producing them
too far back in the mouth, thereby emitting a glottal sound rather than
the frontal l or r sounds { of correct Enghsh)

Sound Se: vence,

1. Review as needed .

tinall positions d in all positians n1n all positions

®

2. Sequenceonl

initial / . initial fl imtial gl
inital bl imtial sl final ¢l
initial pl initial ki finall (all)

medial I

3. S&quenceonr

initial r initial ¢hr initial kr

initial br mitial ¢r - “initial gr
R imtial pr imtial dr itial skr

mital fr initial str ° medial r

o e
If pupils have more difficulty with r than with I, cover the sequence .

on ! in three or four lessons and proceed to work on . If pupils need
. extensive’ work on l, devote at least one lesson to each position or

blend listed.

Specific Techniques for Therapy
Forl

1. Practice analogy drill: tah, dah, nah, lah.

2. Apply specific exercises to elevate the tongue.

= a. Press tongue tip to gum ridge with force. Relax. Repeat in sets of
' five. ’

¢

o
N
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b. Place tongue depressor between tongue tip and gum ridge. Exert
upward pressurg against tongue depressor to assist its withdrawal,
.o

3.” Place tongue depressor horizontally between teeth, Say la, la, la
without jaw movement to kecp tongue depressor i in place. Use mirrors
to observe movement

4. Pluce the finger against the lips to mhibit lip movement during the
production of a scrics of [sounds in isolation. 0

Forr ’

1. Secure elevation of the tongue by analogy to tah, dah, lah.

2. Secure vibration of the tip of the tongue through voiced th, z, or zh.

8. Direct attention to spreading and retraction of the tongue, working
from the sounds ee and y.

J
4. Dircet the pupil to let his lower lip hang loosely so that his lower weeth

mav be seen. In come casesq it inay be necessaty to push the lower
lip away from the teeth

LESSON PLANS FOR LALLERS

Lever: Elementary

Anv. To remnforee ran the mitial position {using a theme related to

exploration of outer space )

MaTeriaLs
1] N s .
1. Pictures used for motivation
2. Vowel faces wearing space hielmets or made to look like Martians
3. Rocket game matenials made from construction paper. Make pockets
m the form of a ladder on a dark backegro ind with a paper moon at
the top. ( Make two rockets. )
4. Rexographed sheets for homework. Show pictures of rockets, the

O
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-moon, or other planets.

.
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MorvaTiOoN

Discuss ineans of transportation to outer space.

Procepure
+ 1. Readiness

a. Tongue exercises: Using mirrors, have the group go from the [
sound to the r sound, paying attentiog to t}?e position of the

tongue.
' b. Vowel practice with the r sound, again using the l sound, e.g.,
. l-rah
1-ray
l-ree

¢. Auditory discrimination: Read the following sentences and have
the group first count r sounds they hear, then words with the w
“ - sound and the ! sound. '

1) TheMartians fought the waron the road.
2} The astronauts ruced across the waste land.
3) 1f they run, the war will be won.

4) 'l'he.l\lurtiam will ride on a wide rocket.

5) The red spaceship led the others.

2. Detvelopment -

a. Production of sound: Analyze correct production of r sound with
pupils.

b. Ehcit the words by means of these questions:

What kind of transpoftation does one take to outer space?
(rockets)

How do the astronauts travel in the rockets? (ride)

What word means a contest in speed? (race)

How does the rocket ship sound when it takes off? (roars)

How do the astronauts keep in touch with earth while in space?

(radio)

O 68 .
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c. Have unison drill of the vocabulary words.

’ d. Have each pupil say the word and put it into a sentence. (Indi-
viduals work with mirrors. )

APPLICATION
y

Play rocket game. Divide pupils into two groups. Give cach group a
rocket. The aim of the game is to guess the word one pupil is thinking
of. Require answers in full sentences. The team that guesses first
moves its rocket up the ladder. The first team to reach the moon wins.

ASSICNNIENT

Read the following paragraph. First underline the words that begin
with the sound r. Then read the paragraph every day.

The nace tor space is on. The best rockets will win. The roars
from rockets will be heard all around the town. The radar
screen will show us where the astronauts are. You can even talk
to them on the radio.

Lever: Elementary

Ann: To teach the [ sound in the initial position (using a supermarket
theme) )

-

MATERIA

Pictures Rexographed sheets Mirrors

MOTIVATION

Ask, “How many of you have ever gone shopping with your mother
in the supermarket®” (This pivotal question should lead to a dis-
< ussion of how one shops in the supcrmarkct.) Explain that the class
will go on a shopping trip in a storc where everything begins with L.

PROCEDURE

1. Readiness

l
a. Relaxation: “Let’s pretend we are pushing a cart in a super-
market.” Discuss the feeling of tension in the arms, legs, and
torso, as we push the cart and then the feeling of relaxation when
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\vyztop pushing at. Disenss this tension and relaxation i relation
td speech and voice praduction.

Introduce the new sound for the day, initial L Bricfly discuss its
production and relate it to r, the previous sound taught.

b. Auditory discrimination: Have the class listen as you read
“Linda’s Trip to the Supeimarket.” Have pupils count the words
with initral [ L
. LINDA'S TRIP 'I:() THE SUPERMARKET

Linda lett her house to go to the supermarket for her mother.
Her mother told her to walk to the first traffic light and then
tnrn left She made the wrong turn and Tost her way. Finally,
she came to an empty lotand knew she must be Jost. Some ladies
were walking by and she asked themn for chirections back to the
trathe light A tew mnates fater, she was hack at the pl.lcv
where she had iade the wreng tarn: She stopped another lady
and explained that she was looking for the. big supermarket
where she might by lemons o ot of bread, and lettuce. The
lady told her how to get there and she had no more trouble.

”
c. Elieat Lwonds childeen resnembered and write them on the board,
d. Tongue exercises

) Recite the followmg rhvime and ask pupils to follow the sug-
goestions as'they use nnrrors, P s

The'tipotyour tongue ishehtly pressed against the upper gumn.
» And then your vocal cords vibrate .
Ina pleasant sort of hum. s .
\ Savlatla, la end lu, lu. lu.
Eastenasyoud doat.
Now use the Lsonnd ma word
Andhina mirror view it

2) Have the group sing a favonte, well-known song (e.g., “Lon-
«_dow. Bridge™) or lah, lah, lah. Have mdividual pupils take 3
“turn at singing a e

‘e

Q) 'y

ERIC ; :
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2. Development

Use a multiple-sense approach: auditory, visual, tactile, kinesthetic.

Using mirrors, stress lifting the tongue tip to the guin ridge and pull-

ing the lips back. Dnill the following words clicited frow a listening

activity and ask the class to thank of other iteins starting with { that
. one might buy at the supermarket. Have pictures of these items:

txumplcs:. litna beans lime liver
lamb chops lemonade lettuce
leg of lamb

APPuCATm\

Refer to the motwatmn “Let’s pretend that we are shopping in a
supermarket.” Act the first role yourself to show the class what you
expect. One student will be the cashier. Two will be customers
shopping for [ objects. (Use pictures or real objects.) Students may
pretend they are pushung a cart. At the checkout caygnter the follow-
ing dmlog(\\c 1s suggested: -

{ It is important, i advance, to structure the situation, set up criteria,
and impress uptn the class its function as a critical audience. Differ-
ent groups are given a chance to perform, and the class evaluates each
group’s performance )

Cashier—Which items are vours?
Customer—These lemons and lamb chops are mne.

Cashjer~Three lemons, four lamb chops. That mll he $2.00.
- Thank you.

(.“ustmncr—You'iv welcome.

ASSIGNMENT

1. Distnbute a rexograpt ~d copy of “Linda’s Trip to the Supermarket ”
Have pu)ils underline words beginning with [ and practice saying
, them aload, using mirrors. Suggest that they read this story aloud at
hmnv and see how mny I words their parents or sibiings can hear,

2. Have pupils prcp.xre a list of 1 objcets. found around the hnuse
(faundry, lights, lock, ete.). Sanc itens: can be brought to class.” A
composite hst su;,u.,vstod by puptls will supply further dpplications.
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Arm: To learn the bl in the initiai, medial, and final positions in words,

LEveL: Junior High School ‘

MATERIALS

P

MorTivaTION -

PROCEDURE

1. “Readiness

2

-

ERIC*

Aruitoxt provided by Eic:

sentences, and spontancous speech (uging the theme of ccmmercial
products and advertisements) '

Pictures of products
Rexographed sheets of phrases and fill-ins

Lead discussion on purpose and importance of commercials.
Introduce names of product: containing the bl sound.

a. Review analysis and production

. Ear Training—Auditory Discrimination

Decelopment

a. Practice sound in words

1) Review phonetic placement of b, 1, bl.

2) Drill bl plus vowels—imtial, medial, final.
*

1) Make common errors such as bw for bl and ask sw.dents to
correct misarticulation.

2) Have some students read paragraph containing many bl blend
words, and have others evaluate and correct.

3) Have students copy words from auditory clues,

Fill-ins—lctters and words

Words. I__ B ___Sec_ t (Ice Blue Secret)
— —. ( Doublemint)

Bl_ s _. On (Blush)

Golden Bl_. s_. _ {Blossom)

Dot Flashbulbs

Ship and Shore _____ { Blouses)

Dou__ Bubb__ ( Double Bubble)

Hey Mab_, _ack Lab_ (Mabel, Black Label )




- . \/ . ,

- ~ L
g

b. Practice sound n pupil-made sentences.

c. Match phrases to garke sentences .~ ’ .

N Did you buv '_, " blueberry pop tarts. '
’ Returp thaton electric blanket. ? .
Don'tforget the Bleecker Street.
.. GetaG-E the blouse in Bloomingdale’s?
£ » .\
> _ APPLIGATION ] ‘ F;
.,ﬂ' #ndividual pupils sell products with bl blend hy developing a

commerctal to advertise the product.

ASSIGNMENT

1. Practice all words and phruqes aloud.

-

) z
2 Unscramblc the f()llm\mq words, then unscramble the boxed letters
to make the answer. ) -

. 4’

Iwab Oy
nbild =H ===
~ eblam - [] .
- clbkox | - L]

- The cat Jumped
th@lgh Fence "




.

Levir High School

-
2
3,
w
ey

" |
At To learn tongue-tip placement for I using the approach for place-
ment of ¢
L+ Mamrwals :
Mirrars Tongue depressors (wide, flat )

'

MoTtivaTion

Ask-pupils which sourd s repeated i the sentence Terry Thomas
is a ternfic teller of tles Fhat other sentences contaiming words
withinihal .

« - Procepune i -

N Readiness

« a. Dutribute amirrors Ash pupils to trny any three  words from
sentences given Tell them to use mirrors to see the position of
tonunse for ¢ Check correct placement for cach student,

. b Ask pupil 10 demonstrate the correct tongue-tip position for ¢,

¢ Paprls iy £an ogson, chedd for correct postion of ¢
+ [} >

2 " Development

d  Ask pupals ta say Lovsens the same tum:}\prmh-u.u noting simi-
lasity of the tengue ip postions for ¢t and

b Huve students suggest o bist of paired words wath £ and 4 {ex-
Jtmpleos fent ot tack lock ot lot

¢ Students sepeat the words whih the othors evaluate There s
self evaluation, too s the pupil uses his own nurror Condact
T unnens fadevadud dells

AFFLIC ATION

Elsatethe eolatvnchip betcen ot and T Conddude wathe Tom Jones
Cand D nluar gt

Assti g By P

BE A1 fite b st v ouany b tht sl ! muf‘x st e

ERIC ey
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MIXED ARTICULATORY DEFECTS AND DELAYED SPEECH

Description

i

A pupil is placed in a mixed articulatory group when his speech inter- -

feres with his communication and when mis problem sounds cncompass
more than the lisping or lalling problem. Many cases of mived articu-|
latory defects are due to a delay in speech development,

beluyed Speech of a Young Child

Delayed specch 1s « broad classification apphed to a cinld who has not:
acquired speecl. at the eapected tume or with the expected aceuracey.;
There is a similaaty between delayed speech and defective articulation
How cver. ina child wath delay ed specch, one sill usually find that

%

I Hedid nat begin using words until three or four years of age or older:

2. He has a basic language hiitation as well us a speech defiait. Has
vocabulary 15 sparse and comprised mostly of nouns. His language
structire 1s often nmmature, anud his speech s likelv to be concemed
with concrete things present in lis environment and directly refated
to his immedhate needs snd desires.

3. He rehies on gestures to make his ineaning clear.

. -~
7’ .
4. He omi sounds, espeaahy imtial and final consonanvts. He distorts
many sounas or substitutes an easier sound for the correct one These
substitutions are often referred to as baby talk

To use the term delayed speech diagnustically, 1t is necessary to examine
the «ause of the speech aud language delay and &5 detormine to what
degree the delay enists The causes are generally of two kinds those
stemming from organtce defects, such as contral nervous svetem imypoir

ment, mental retardation. and hearmg loss, and those stemang from
functional problems. such as emotionai disturbanee, speech deprn ation

and imnturity.

Since the child with delaved speech mav be discovered i the prekinder-
garten khindergarten, and first grade, group ng may prove difficult. If
the school has several dinldren with this problem, they can be greuped
homogencously, Otherwise, the culd with de layed -pecch will frequently
requuare mdnaduial therapy

5

: I




Delayed Spee:h of an Older Child ‘

Infuntile perscveration is a syndrome found 1n an otder child who has

» °many speech and articulation patterns of a younger child. It may ke
described as a carry-over ot munature speech patterns or the persevera-
tion of an immature level of speech development. Though he inay have
developed language and is able to use it to coomnumcate his needs, he .
often has trouble with language arts activities (reading. spelhng, writing,
and oral expression ). .

Sometimes this child has also developed undesirable behas ior patterns,
he may be withdrawn, u‘n(‘ummnm{-.nti\'v, aggressive, surly, or unco-
operative. The older he s, the longer he has hived with his speech prob-
lems. He may have a_defeatist attitude, a teeling that his speech is
hopeless, and a belief that mo one can help hiun The speech teacher
must understand this child’s needs and try to win his confidénce.

.

W

Placement of this child i a speech group depends on the area of his
greatest necd A mxed articulation group 1s probably best, but he may
also be placed nga hspmg or lallmg group He trequently reqarres addi-
tional individual help The pranan goal 1s to develop adeqguate speech
as soon s possible. To reach this goal.
S .
* 1 Deterinme the cause of and the degree to wineh the speech and
language are delayed by mterviewms the chid and by examimng
the findings of previous tests and obsers ations

- v

tw

Obtam imtormation about the chuld w order to counsel and gurde s
[:.lrvnts H the canse of sprecdy delay stenns from the home ce ¢, Jack
of mdtivation and o1 stimalation, overprotection, or imtimudation ),
the remedy may hie m snccesqel parent counseling

3. Explore several areas to determme the best one for reacling each
chill  Feo example. it a elnld vith delaved speech s very poor
motor coordhianon, tie speech teacher, wath the aid of the classroom®
tcacter, plans a program to develop sross meotor coordinghion, gradu-
aliv teading to fucr moter moveaents, and eventualiv to the finer

conrdmation required for ade uate speech production
. o

Deterrame the chtld's prognoss for adequate speech and langnage
- . developmient

oy
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5. Determine reahstic zoals and amns farvach child.
. y

6. Refer the child for further exammation when the need is indicated.

,( Consult with the supervisor for assistance.) ) i
For the most part, therapy is individually planned. Areas of emphasis
will vary from group to group and for cach child witlin a group. Since
motivation for speech 1s often lacking 1n such children. one of the major
aims of therapy is to instill an awareness ot the need for speech by all
means available to the speech teacher. “.

Suggested Procedures for Deleyed Speech Groups

4

Attention 1s directed to both language needs and the correction of sound
distortions n the long-range plan. Perhaps more than any other defect,
this problem demands an eclectic approach, dy namically geared to mecet
speaific needs. Keep in mimnd that therapy nray take different directions
- which vary along with the cause General suggestions follow.
’ Ed
1. Prepare lessons to improve listening, attention span, auditory
- memory, and -abihty to perceive sound differences. .

»

Develop favorable rapport by personal appeal, simple garmes, stories
and rhytaes s well as by puppetry pantomune, creative dramatics,
v g ‘

finger plavs, action songs.

Include vocabulary bulding in ali lessons,

.
k\

Introduce speech sounds bedinning w ith the more eastly recognized
ounds as readmess for direct work on problem sounds  (Ths s
espeaally importart for mmature groups with poor auditory dis-
crimnation )

Present auditory recogmition and production of ¢y sonants an the
normal developmentalorder

Incorporate drtls 1 consonant wonnds nto meanngfnl pecch,
atressing the use of real words as thes appear i natural conversa-

tion ard usage

Dl for retention of final consonants mowords




. Y

Suggested Sequénce for Mixed Articulatory Problems

VowEeLs

K -

> Devotertwo or three prelimgnary lessons to anditory discrimination and
practice o the sounds ah, £y, ce, aw, ol and 00 as readmess activities

tor namature groups whose anditory discrinunation is especaally poor.,

Proceed to consonants as soon as pupils can adequately undertake gross
sound discrimination acti ities :

CoNsonangs

a

7

The tollowing sequence of sounds 1s arranged according to difficnlty of
production but may be changed to mect the speerfic problems of the
indw idual group. a ‘

pobomow hofoudoton L k, yilasmyellon) g, m

Review t, 6 as inthin)

§

3 tasmthey)

Review o |

~

reasmred

3
d3 cus mjump )
ti tasiodhair

Blends |
Afterpupils Lave maste red single consonants, work on bl nds as necded
Py

Planning for Delayed Speech Groups

Ao oy Traasise,

» Cloddren mnst Jearn to hear sonnds aronnd them and to identify gross

sound vartions and finer sonnd difborences hey necd trammg m andi-
tors memory heanmg the specch ot others and recovzng specci errors
deliberatcdy prodnced by thie teadcher Woith pracace they can learn to
decnmamate specch sonnd s recogmze therr owae errors, and correct

oo Phorapy sesaons are dosoted ta attaming tiese ohills




N

9

o

SEQUENCE OF INsTRUCTION OF SOU \l)s}

Teach speech sounds m meanmgful words s soon as possible: When
there 1s a tendency to omnt mitial and final consonants, stress the hear-
ing of these sounds m tammliar words tor as long as necessary hetore the
child evaluates Ins own produttion. The normal order of development
of sounds 1s at desirable method tor presenting new consonants

LANGUAGE DEVELOPNMENT

Since vocabulary and syntay are also areas of weakness. help pupils build
a meaningtul vocabulary and nipfove English wsage. The speech arts,
particularly choral speaking, creative dramatics, and puppetry are effec-
tive tools Childien need to believe that specchis tun, consequently. you
mav find game therapy useful

Specifi¢ Techniques for Mixed Articulation Groups,

General procedures for the correction of defectrve-eonsonants are de-
serbed in the general therapy quide Speafie techmgues follog:
Apply Froeschel's chewing exerases to the correction of articulatory
problems. The techmque: s admmstered m thice phases Phase one
mvoly® evagecrated gross chewing movements Phase two combines
gross chewmg movements with speech Tnphase three the movement
1s visualized, and the relavation ot the imusenlature derived from the
averense 1s applied to articulation .
. .
Remforce proper sound production by means of nedative practice.
This techmaque, which may heoused at all staces ot the therapeutie
process, requites the pupil to prodace Ins erioncous sound and fol-
low 1t immediatels by ats correct prodonction The correct sound 18
n'p('.ltt'(‘. at least two or thice times to cancel the ertor,

To develop the student’s alnhty in mterpessonal and mtrapersonal
wannmg usg o tape recorder Have the papil wdentaty the sound
error m the speich of others When he cando this with some degree
of proficiency. he then evaluates arec ordimg ot s owa spontancous
wperch as o means of producing ertor-sond sensitiaty

To deyelop nnderstandine of correet placement vsea chagram of the
speech muscnlatire Have the pupih mdicate sath his finger the

79
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placement of the articulators as he produces the sound.

5. For visual stimulation, assign a color system to sounds«b® assist in
differentiation between voiced and voiceless consonants.

"

LESSON PLANS FOR ARTICULATION GROUPS

. "Lever: Elementary

AmM: To teach the accurate production of the v in the initial position

M ATERIALS
Pupils’ notebooks Pictures of violet
Red crayons violin village
Flannel board vase valentine
Rexographed lists of words vacuum cleancr
and sentences using v words vegetable

Largeblue f ) prepared for adherence
Largercd v § toflunnel board

(Pictures arc backed with sandpaper or similar matenal to adhere
to flannel board. Pictures are mounted on cardhoard, the name of the
object clearly lettered at the bottom Imitial « of cach word 15 under-
Imed.) ‘

Monvation

Before children arrive, place « pictures around room  After attend-
ance 1s taken, collect the pictures: Challenge the students’ power of

4 ‘ - .
observation: Briefly discuse the nnportance of observation. Laplain
that you will test thys povwerin a later game,

Procrouwy

1 Readmess

Review the f sound i all positions witly matenial from Brevious les-
sons Ehort pupnl evalnaaon Note that the { has Been marked in blue

'm .
Q y
: ' .

% * o
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Red
to indicate that it is & voiceless sound. Dremonstrate that the sound

is voiceless, that no vibration is produced by placing hands on cheek
with heel of hand extending across the larynx. )

. Development

Place thglarge red v and the blue f or: the flannel board. Produce the
f sound. Give each child the chance to place his hand on vour larynx.”
Produce the v. Let the child feel the vibration and see that the posi-
tioning is the same for both sounds, but that voice is added to pro-
duce the v. Explain that the color red denotes the v‘ed sound. Let
the children feel vibration at the contact point of lip and teeth and
in the chieek and larynx. One by one, place the initial v pictures on
the flannel board. Say the word each represents. Be sure that cach
child notes the vibration at the beginning of each word.

When all eight words are on the flannel board, have pupils practice -
them aloud, using mirrors, in group and individual drill. Encourage
children to make up sentences with the words to reinforce under-
standing and proper usage. Staple the rexographed shects into the

_ pupils’ notebooks. Have children reread the words and sentences
aloud, hstening for the v sound and marking cach one in red. Again
stress the tact that the v is marked in red to denote the voiced sound.

APPLICATION

, Play an observation game with the cight objects on the flannel board.
Children cover their eyes. Select one child to remove a picture from -
the flannel board. Pupils try to guess which object is missing: “Have
you removed ____?" “Yes, I have removed — —— .7 The child
who guesses correctly takes his turn. Let every pupil participate in
the game.

ASSIGNMENT
1. Say aloud the words and sentences in the notehaok
2 Make up erght new sentences using the words

L

3. Practice these sentences datly. ( Request parent signatures to stimu-
late home involvement and cooperation )

PAFulToxt Provided by ERIC
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Levew: Junior High School

AmM: Toreinforce the correct production of

Q

MATERIALS

Prepared list of questions
Cards numbered 300-315
Tape

Rexographed homeswork sheet

MoTtivaTiON

-~

To develop the concept that we are frequently niaking judgments.
about people and forming impressions of them. ask:

When your friend says, “Hi, Alfred, how are you?” can vou tell that
he is getting ready to ask you for a favor? How?

"

When your younger brother walks into the house after’ school, can
you tell that he is in trouble even if he doesn’t say anything? How?

When you hear a boy say, “I'll go wid you to de store, My mudder
needs a spool of tread,” what impressions do you get of him?

Procepure

1

Aruitoxt provided by Eic:

Readine: s

a. Ask: When the hoy says. “I'll go wid vou to de store to get tread
for my mudder,” which words are pronounced ncorrectly?

Which words does he mispronounce when he playvs baseball and
calls out, “Trow dat ting dis way"?

Which words are incorrect when he says, “Tanks, see you Turs-
day™?

List the mispronounced words in two columns (one column for
words with the voiced th sound, the other with umoiced th).

thread with Thursday
throw the this

thing mother

thanks that




$

O

B

PAFulToxt Provided by ERIC

RIC

Development

’

a. Analyze thesound th ' .
1) Point out to the class that the th sound can be corrected easily.

2) a) Demonstrate that if one shdes the tip of one’s tongue along
the front teeth until one reaches the bottom edge, one can
pronounce the th sound correctly.

b} Have pupils use mirrors to practice the sound first in isola-
tion and then in nonsense syllables. :

b. Practice with woi'ls

1) Have each pupil practice putting the tip of his tongue at the
bottorn edge of the upper front teeth and repeating the follow-
ing words after you:

thread, throw, thing, thanks, Thursday
the, this, that, mother, with

Divide the class into twp sections. .
Read the following aloud and ask one section to answer

’

o
S~

a) What does a pitcher do with the ball? (throws)

b) Whatshouldyou do betore you answera question” ( think) .

¢) Your sister mends her dress with a needle and
(thread)
~d) Whenyou gaveyour brothersome candy, hesaid,™. . ",
{ thanks)
¢) Start runnmg at the signal. one, thoo o ( three)

f) Here are your seats: Johui, the first, Alex, the second, Jack,
the third, and Robert, the * . (tourth)

~

1

«) Tdont want this dessert, T want one {that)

h) The sokliers gomg to Alaska” are having warm clothing
isudd to . {thenn

1) Don't_ put that wet umbrella here Pat at " (there)
1) She's on a dict because she wasits to look % _. (thin)

k) Ouch?' I prcked up that rose and got stuch on @
( thorn>




1) Don't usk me to sing. I have a sore

- (throat)

m)I ran up those stairs 50 fast that I can hardly _____
.- (breathe)”

n) In_ the summer the birds fly north; in, the winter they
iy ____. (.south)

0) *Whete's the dentlst-‘ I }?vc aternble _ _ _. (toothaéhe)

[

»
¢., Practice with phrases

1) List on the board

-

[

. .= thickand'thin ®"  three-thirty
through dnd through mother and father :
thread and ncedde hea!'h and wealth

2) Read each phrase aloud. 'I/-n have, tm- pupils repeat each
phrase after you.

APPLICATION

1. - Lane up the chairs s8 that each student can sit., Attach a card withg‘
number from 300 to 315 to cach chair.

2. Write o number from 300 to 315 on shps of paper which you f()ld and
place onyour desk.

Ask cach pupil to ch(msv a slip of paper and to sit on the chair which
matches the number he his chosen.

4. Ask the pupit who has number 300 to start the game by calling out
a number from 301 to 315 The pupil whose nuniber is called un-
mediately calls another number.

- 3. Explam the rules of the game .
i
a. A pupil makes an errorif he:
1Y does not answer nmmegdhately

“ 27 calls his own nummber M

31 calls a numi < rnobody has

4) musprone ages the thosoand

o -1
O

ERIC © - G,
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' v
b Once a pupil makds an error, he:moves to the last chair, and the
¢ /_3

players move up one scat. ~

ASSIGNMENT - .

1. Distribute rexographed homew ork sheets containg the words and
phrases used.irt the lesson.

2. Practite words and answer these questions:
'
a. How do you pronounce the 8 soutid correctly?

b. What impression do you make when you mispronounce words
with a th? .
—

LeveL: Jumor High School

. . +
A To pronounce correctly the final 2 words, sentences, and spon-
taneous speech {(using the theme of elections )

MATERIALS -

VowClcharts Picture of pol.tician
Campaign poster ( cither pratessional or for G.O office)
Ten3x5¢ .mls with one question on each
10 Hash®cards with one word ofi cachi {inay be given orally by the
teacher)
" Rexographed sheet used as part of the lesson rand later as the Hass
for nest week's homework)
Sheets withmock campaten speeches

MoTtivatioN i ,

“Who v (Show apicture of candidate )
“What s this =" Show & campaigne poster

B

PROCEDURF .
1 Readmess \

a. Auditory traming < Fachot the fnllmnn" wminu-x typed,on a
separate 335 card has one word waihi g fual 2 Assvouread vach
sentence, students tahe turns adentifving the word with the z

sonnd




1) Whatare the G.O. offices in the school?

2) Who ate the G.O. officers? )

3) When were elections held for the G O.? .
4) ‘When are they held for the city, state, and national offices?

5) How many mayors are there in New York City?

6) Whatdoes the mayor control? '

7) How many governors are there in New York State?

Who is our governor?

+ .

" -

Who lives in Albany? -

8)
- 9) How many senators are there from New York State?
" 10) '

o

Development . )

. a.* Analysis and prpduction of the z - .

1) The tongue, as for s, 1s mimed towards but does not touch the
gum ridgre.

2) Theteceth are tj)g('th('r.

3) The vocal cords uﬁ-'vibmhng Fouch the throat hightly with

- fingemals to feel the vibration, .
’_) . ~ o

- b. Auditory discrunination

Identify the correct production. Read the following words twWige,
once pronouncing them with an s sound, once with z, as indicated

m— in the following coluinns Pupils note whether the voreed sound
—
tsan column 1 or colummn 2, ' .
Column 1 Column 2 /
v chairs chairz . !
‘ tables tablez
votoers voters
atiez - eptres \
TOOMmS rooms
sengtorz senators
‘ ) : majoritie s majorities “ e
) clection elections .
. electors clectorz
winners winners
-
Note Whenothese words are read, 2 should be read toned and s
should be read une o ed
' 1
o~ * ' A
O
: y
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N

Practice 1n nonsense syllables .
A * . l./

Use vowel charts and the letter 2 to be placed m front of or behind

. - the vewel!

d Practice inwords :

Use flash cards wath the single form of the word, or say the sigu-
lar form. Jlave the student respond with the plural

. { M
mavor - cloction repubhcan campagi poster
city gonernor liberal promise school

“voter  C prunary '&mwr\ntivc speech - party
.. ‘e
. ’
e. Prattice insentences .

. LY
Distnbute rexozraphed sheets, such as the one suggested Each
student reads one sentence Encourage the others to play detec-

tive and cateli omissions of the voiced sound.
i

1) Voters choose candidates for public othees in New Yorkon
the first Tuesday m November *

21 In most Gties election dav falls on '(n'sd.l) m November
L

.
3) Citizens vote for candidates for pubhc othee siich as
way orgovernor, and senator

4) The victors usnally hegin ther new term on Ness Year s
\
Dav . -

5 Voters are reached by advertiang’ campaigins e miaga
.
2nes, peswspapers, television and byoother fepas o
publicity

61 1o New York the palis are usually i schooks, md soters
. use votime machmes mstead of ballot boves

70 John Lindsav, the Taberad Pasty's Candhdute waie Jectod
mavorin 1464

S0 I New York voters must b tize ns e spde s

9 Poll watchers from vanons parties saten the sotuny
machimos duning clecuons to sunze the posabiity o
fraud

10 Ina}l cities Iotion Javs ae Lohdays and whinals hanks
.lh(_l bars are Clirand
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APPLICATION

Have students posing as candidates dehiver mock campaign speeches.
Fxa:iples:

a

My name is John Smith. I'm runmng for president of the G.O. 1
live in Queens. T'd like to shake haflds with everybody in this
roomn and learn ail vour names. There are many reasors why you
should vote for me. I'll be glad to answer any questions.

I'm the pupils’ eandidate for president. I'm well qualified for this
position. My ancestors were pupils. My father was a pupil. My
grandfather was i pupil. My great-grandfather was a pupil. 1
propose a brand new idca—adding 21p codes to telephone

numbers.
b

I want to introduce (name one of the students in the classroofn’)
the people’s chowce. As his campaign manager, I am asking you to
vote for ham. I am asking your neighbors to vote for him. We're
not making any promisg&which we do not mtend to keep. As a
matter of fact, w re notmaking any promises.

1
Dramatize “Registration at the Polls ™

Registrar: What is your suune, please, first 124 last name?

Applicant «Gives nane,

Regictiar Where do vou reside? Are yon a citizen? How maay times

hevevou voted in Jus dstriet?

I rver High School

Ant. To practice correet production of imtial t (using; the theme of

xoulir music)

MATERIALS

Mirrors Becorde { cach speaker should have one)
Tongne depressores Fhonozrapn

Morymv yrion

ASk: "What make a tune a top tune®” Elicit answer which must
nchude the words "o tune?’

¢




PRrOCEDURE
»]1. Readinecs

Review criteria for vorrect protiuctic- Hf ¢. Place on board.

2. Development

+ Each pupil is called upon to play part of a “top tune” and then
talk about it for three minutes while others listen. If possible,:
the pupil should use a song that has at least one -nitial t in its

. title. If impossible, his talk should include as many initial ¢ words
as passitle. i

k. Pupit-to-pupii evaluation follows each speech. If the sgaker has
made errors in provormcing ¢, he is asked to repeat the words in
which the erior caurred These words are listed on the board by
the spcaker who uses a mirror and tongue depressor for self-
correction.

. Midway in the period there should be un attempt by each pupil
to try the entire list of words on the hoard.

[y

. The speeches contipue with the same évaluztion and checking

procedures.

L <,
Appumnw )

The final summary should mvolve an attempt by each pupil to say
correctly any five of the words on the board.

TONGUE THRUSY
Description

The tongve-thrust syndrome consists of an abnormal movement of the
tongue during swallowing: The mover:. nt of the tongue is forward
and/or iateral, rather than to the rear, This syndrome may or may not

juce orthodontic or articulation problems. The therapist may he
calied upon by a parent to provide therapy at the request of an ortho-
dontist. even though a speech problem does not exist. The therapist
should deter:nne, on the basis of case load and waiting list, whether to

admit thss puptél or not.

v

The tongie-thrust syndrome, however, may manifest itself in a distor-
tion of sibilant sounds as in the lingual protrusion lisp. For this reason
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lingual protrusion lispers should be carefully screened to identify those
who will require formal tongue-thrust therapy prior to work on articula-
tion. " .

The tongue thruster may bedentified in the following ways:

, " L If an open bite or wide spacing exists between the teeth, the tongue
may be ditectly observed during the swallow if the lips are held apart.

»

e

. 2. If the teeth are in normal occlusion, tension may be noted in the
! obicularis oris (ring muscle encircling the lips). \
. 3. Ask the student to describe the movement of the tengue as he
swallows.

General Suggestions

1. ’Thuul&w suckmg should be eliminated prior to therapy.,

‘

2 Therapy should not be administered i a bite plate has already been
inserted in the mouth. »

3. Tongue-thrust therapy s generally not undertaken hefore the fourth
grade, - )

<«

4,,\'iiais(m should be established with the orthodontist since ortho-
dor tic work s generally not undertaken until completion of tongue-
thrust therapy. g

Therapy Sequence

Therapeutic exercises begin with the front of the mouth and work to the
. rear.

1. - Tongue tip Aexibility exercises
a. Click tongue on gum ndge, .

b. Produce the sound ts with the tongue on the gum ridge as in the
clicking exercise, :

—~

Q 0, . Yy .
A

Aruitoxt provided by Eic:
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2. Tongue tip and’sibilant exerases

a.- Recite a humber of final t words making a strong ¢ sound. ® ’
)

.

b. Recite a number of final ts words with the same strong tongue
action. e ’

Y

Positive pressure exercises

a. Chew a stick of sugarless gum. WEen it is soft, roll it into a ball
on the gum ridge with the tongue tip, flattening it out. Repeat
this several times. )

b. Using sahva from a melted mint, make a slirpy sound as y ou draw
air in. Say a series of st words in the same manner.

. - -

Resistance zm(l}zug-roﬂvx CA\CTCISeS .

g

a, Hold down back of the tongue with a tongue depressor, push
tonguesp agamst the stick, trying to hofd the stick”with the
tongue as you withdraw it from the mouth. Start with the middle
of the tongue and gradually work back.

Say the sound ack three times with the same tongzue and palate
action used in exercise 4a
~
Posierior tongue exercise
Make a tongue cliching sound three times. Say the word ¢lip with
the front of the tongue and clap with the balk ot the tongue.

Tongue and palate exercises é
a. Put a small mint on tongue and touch 1t to the roof of the mouth
as you say the [ sound three times -

Hold the mint between tongue tip and guim ridge while swallow-
ing properly. Suck the melted mint back nto the throat, using
good frontto-rear tongue action. /

o

/
< ORGANIC PROBLEMS

Where speech problems are related to organic causes, it 1s necessary to
collect as much background information as possible tor diagnostic pur-
poses. Such information is essential to effective long-range planning and

El{lC , _ 91
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_the setting of realistic goals. Phe therapist will proﬁt trom the work of

other professionals who may have spent a great dcﬁl of time’ in t¢sting
and diagnosis. When background material is not avallabl(‘ the public
school therapist makes such referrals thmu;.,h‘thv ﬁ)p(\r schoo} chan-
nels. As this may take considerable time, 1t 1s sometimes wise to with-
hold therapy temporanly n cases where surgical or ()ﬂu,r techmques are
necessary as a means of partiy or completely cotrectipg the difficulty.
Inother cases, the theragist may plan general speech improvement work
for the pupil until an accuratediagnosis is obtained. ;

’ ) CLEFT PALATE

bl

_—

Description’

This is a physical condition w hich is usually the result of a develop-
mental-failure to form a closure of the roof of the mouth. The cleft, or
opening, may nvolve the uvula, the soft palate, the hard palate, the
alvedlar ridge, the gum, and sometimes the uppeg lip. |

Characteristics of Cleft Palate Speech R

1. Since there is an mability to build up sufficient air pressure in the

®  oral cavity, plosive, fricative, sibilant, and glottal sounds cannot be
adequately produced. Thus the articulation of all consonants, except
possibly the pasals, m, nand g, may be defective,

2 Some children wath cleft palate and cleft lip have impaired hearing.

They cannot articulate correctly those sounds which they are unable
to hear.

3. Anomalics of the articulators, especially the lips, tecth, alveolar
ridge, and soft palate, cause some of the severe articulatory distor-

tions.
4. Dwersion of air into the nose results m a nasal voice quality,

The vowel sounds have a nasal timbre, and this disturbed voice quality is
one of the most conspicuous features of the specch of a child with a cleft
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palate. The vowels mvfst‘uﬂvciml are those|in which the soft palate is
most strongly contracted, namely 0o and ee, Often the child will try to
limit the escape of air through his nose by contracting his nostrils and
raising his upper hp. These muscular efforts produce facial contortions
d grimaces which draw further unplcasimt attention to the child’s -
speech problem? ) < N

e ‘

>

i

!

f

‘ |

Placement in the Therapy Program

s 8 :
Plz:cement in speech class will depend on the severity of the child’s
speech problem and his area of greatest need. He may be placed with
a hard-of-hearing group. with delayed s}pvech cases if he is young
enough, with a lisping group, a mixed articyilation class, or a voice group.

In some cases, the child may.need individual help or a combination of .
group placement and mdividual work. Forlthe child to receive maxiium
benefit froin specch enrollment, it may be necessary to try him in sev-

eral groups and or to reevaluate his placement periodically. -

.

-

Therapy ‘ ‘

Since each pupil with cleft palate needs a plan tailored to his needs,
the therapist, after consultation with medical and dental personnel, .
parents, classroom teacher and guidance counselor, should determine
. the extent of defegt, the degree of speech handicap, and the existence
« of an emotignal difficulty, and set realistic goals for each student.
D ' ;

1. In pl;x{ning for therapy. a distinction should be made between etio- .
logic;ﬂn speech therapy and symptomatic therapy. The eticlogic
therppy is done first and consists of excitation” of the salpingo-
pharyngeal muscles if they appear to be hypoactive, Exercis¢ the
soft palate to keep it flexr .« . awevelop kinesthetic awareness,
and use blowing to activate vi-lophaa ageal closurc. After etiologic

,/problems have been treated, the next step is to handle speech sympto-
/~matic problems. Teach the pupil to distinguish between nasal and o
oral speech through ear training. Then teach the difference between
asal emission as opposed to oral emission during articulation.
S Finally, attempt to elimimate nasality and visibly associated symp- ¢
_ toms, such as flaring of the nostnls.

' 93
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2: In differentiating hetween nasal and oral speech, use the following
helpful techniques: « o

- a, Interpersopal scamming.*Let the child learn tc recognize the di-
ferences hetw een nasal and or: ilspeech inanother person: Speak

nasally, Let the chuld teel the vibration aroupd. tlw nose, or the
. 5 A
luck ot it. 2 ~

3 P
" b, Intrapersonal s¢ .mnmg First use the sape recorder to allpw (hc‘
chuld to momtor his own speech. The nasal portions 1nay he ampli-
fied for emphass. Then direet the chuld to monitor hls spoech as
. heis talking, ' . 4

-

. -

3. Belcareful of the problem of overarticulation. Many cleft-palate chil-
drentend to overartic ulate inan ¢ flort to compensate for loss of func-

tion. There 1s also a tendencey to mercase the rate ulwn fewer organs |

are o use Intellighility may often be imereased to some extent
merely by working on rate.

4. Waork on associated facal moPements with a mirror. Movements
should be brought to CONSCIOUSNESS and exaggerated. Epiploy nega-
tive practice andcancellation techniquies to he Ip 1 the climination
of tacial grimacing and constriction of the nostrils

5 Fmally, make provision for any needed audance counseling, to help
the stident acquire air objective attitude toward his deformity.

CEREBRAL PALSY

¢

Description

Cercbral palsy is & neuromuscular disorder resulting from damage to’
the briun befoge, duning, or shortly atter birth. This bram damage affects
motor function In addition to the motor Yandieap, there may be diffi-

culties of perception. creating, confusion in one or more of the sensory
areas of hearig, vision, space and torm, depth, bodv mage, touch, and
kinesthesia: Such confusion may affect thinking, wnting, language, and
other leariung Another complication may be'a lack of emotional control,

The youngster may present varying degrees of hy peractivity and dis-
tractibility, The cerebral-palsied child is often severely handicapped in
speech. It sohe instances, there 1s no speech mivolveinent, in others, the
speech problem is unrelated to cerebral palsy.

O
4 2. .
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- Types - ‘
, ,
There are five major types of cerebral palsy: spasticity, athetosis, ataxia, -
! rigidities, and tremors. Only the.first three types art discussed-here be-
cause the last two are often combined with other types. .
. . ‘ ’,
. . . .

1. ‘Spasticity . .-

\ .
Spasticity is characterized by sesere neuromuscular tension. Motor .
ability of all speech muscles may be impaired, paralysis of the tongue ‘
is often found; chewingasucking, and swallowing may be affected,
and drooling may result. There may be reverse swallowing waves in .

- which food intake is propelled out. )

* -

.Problems of nasality or denasality are common. The child may have
strabismus, a squinting condition, i which the a.es of the.eyes are .
not parallel. .

2. Athetosis "

The athetoid usually 1s in constant involuntary movemety. Coordina-
tion disturbances affect speech muscles and may result in facial
grimaces. There is a lugh incidence of hearing loss connected with
athetosis, Because of lack of tongue control, the tonguc may be able
to effect a particular speech position at one time but not another.
Drooling’is frequent. Breathing may be out-of-phase. The startle
reflex in both spastic and athetoid children is readily activated, thus
increasing their physical insecurity.

0

* 3. Ataxia

The child who s ataxic suffers from a disturbance of equilibrium and
kinesthesia. This loss in muscle sense may affect lus sense of direc-
tion and involve his speech. He may not recognize his tongue posi-
tion at a given time. He requires many kinesthetic, visual, and audi-

. tory clues. Although there s generally no problem of out-of-phase
breathing, as thére may be m athetosis, the ataxic child may need to
lcarn greater control in exhaling. He may have halting, arhythmic
speech and difficulty in changing the pitch of his voice. Drooling -
may or may not be present. The ataxic child may have an abnormal
eye condition called nystagmus, in which the eyeballs oscillate so
that it is difficult to focus for any length of time on an object or an
activity. He may frequently be dizzy and nauseated.

O ‘ - 95

PAFulToxt Provided by ERIC




Although certain distinctions may"differentiate specific types, they
are often mixed, and consequently present combined symptoms.
Rigidities and tremors may combine with any of . . three ma)or
typesdescribed. - Y £

[l

. Placement iﬁ the Therapy Program

. ., Cerebral-palsied pupils with Severe physical involvements are placed

. inan H. C. (Health Conservatxon) 20 unit where every type of therapy

is administered intensively in a team approach. If the itinerant speech
teacher encounters a youngster who has come from such a unit, it may °

be a-sumed that this pupil has had intensive speech therapy. In order

to prevent regression, however, assuming that the possibility of further

improvement is slight, therapy should be continued. It s suggestcd that

» such cases as well as any other less seriously afflicted ones who never

attended an H. C. 20 unit be placed in a group according to their major

defect (lisping, articulation, voice). It may also be advisable to give the

pupil individnal work, or to combine both a group and an indiyidual

approach. If the child has ‘come from a highly protected unit environ-

ment, be more aware than usual of this child’s adjustment problems

~ Make every effort to alert the classroom teacher and other personnel to

thé youagster's special needs. Be aware of, the possible presence of chil-

dren with'“sub-clinical CP.” and provide suitable cerebral- -palsy therapy.

| ' 2
. Therapy '
While general methods of speech therapy are similar to those employed-
v..ith all speech-handicapped children, the particular problems that stem
from the disturbance of neuromotor function may require special
».methods. Speech may be affected by the lack of development of volun-
tary motor function, by the limited development of basic functions such
as sucking, chewing, and swallowing; by breathing pa(t)ti%ms by phona-
tion; and by tongue and lip activity. Special emphasis off sensory stimu-
lation in kinesthetic, visual, auditory, and tactual areas is often neces-
. sary to compensate for deficiencies in one or more of these sensory
pathways.

Relaxation is essential for work with a cerebral-palsied child of any type,
although the degree of possible relaxation varies. The aim js relaxation
at will.




‘The following voice problems usually appear in cerebra/l?f)a'lsied indi-
viduals: tense voice quality and shallow hréathing in spasticity; un-
controlled inflectibn and modulation in athetosis; a grating, harsh voice
quality and slow arhythmic rate in ataxia. v, “

- .
g~ W '

To improve voice, therapeutic ‘techniques sheuld dim at regulating"
breathing habits, vowel production, phonatiop, an “he. rhythmig sense.
For a moredetailed d:sgussion, seg the Bureau Tor Specch Improvement’s
Cerebral Palsy Handbook. Exercises to reliev tensior) in the articulators_
. .are also nedessary for good voice development To im;prove:articulation',
use exercises to control movement of the jaw, tongue. lips, and palate dnd
to facilitate swallowing. : .

Cénfer with parents to help them to deal with the child’s problem. Plan
a follow-up speech program for the parents to use at home. Evaluate
basic eating patteras, and if'they are defective, plan a program of
chewing, swallowing, and sipping through straws for homeé practice. If
droplingstill exists, techniques for its control should be emphasized.
Confer with the classroom teacher.in an attempt to coordinate your

objectives.

Specific Procedures
Relaxation e
Since tension in the articulatorsamay be present in all types of cerebral
palsy, specific relaxation exercises for these muscle groups as weil as
general relaxation work 15 helpful. Suggestions for relaxing follow.

e Jaw: Utilize [;asswe movement, jaw dropping, yawning, chewing,
swallowing. .

particularly in spasticity and in the mixed type. The standard drills
of tongue extension and raising may be inadvisable or impossible.
Therefore, work on tongue elevat on within the mouth, using peanut
butter on the ‘gum ridge. Stimulate the kinesthetic and tactual sen-
sdtion on the gum ridge and tongue tip by means of gentle pressure
with cotton swabs, tongue blades, or lollipops. Create resistance by
pressing down gently as the child tr_s to elevate the tongue. With
athetoid children whose tongues are often in uncontrolled motion,

97
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Tongue: Dysarthria, consisting of tongue paresis, is often present,’
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S m teavﬁmg other sounds.

S . P ,
it mzﬁr be tdvisatile to w ork directly 1Krom a sound that* the child 1s
able to make suetesstully, which may be used as a reterence pojnt

L]

e ms Llp rotinding and stretching are usoful vspeuallv the move-:

Aruitoxt provided by Eic:

ment from 0@ to ec and back agajn. Watch for asymmetric muscle
tension and work for improved distribution through resistance and ,
relaxation. Mouth breathing, malocclusion, or flaceid llps may cause
lip closure to be a problem._ . . -

LY
e

.Palate: See section on Voice, page 128, and sCCtl()n on Clett Palato

page 92. - s

v

Swallowimg: Sev section on Tongue Ihrust ( page 89) to read about
the normal swallowing pattern. Place the cluld's fingers on your
.. larynx to feel the correct swallowing move ipent, then have the child
feel the mov ement of hifown larynx.

@

Drooling may be severe. To promote atwareness, train the pupil to
recognize scnsations of wetness and dryness. Use alternating pieces
of wet and dry tissue on the chin to help the pupil identify these
sensations. Use a mitror for visual cucs. Have the pupil look into the
murror to see the sallra on his lips and chin. For prevention of drpol-
ing, promote lip closure by ineans of pieces of paper placed between
the lips, lip-smacking exercises with sticky candy rubbed on.the lips;
frequent reminders to keep the lips closed when en;.,.u.,cd in activities
other than speaking or eating. . -

.
W

Stress relaxation of ‘other muscle groups during swallowing. To
cantrol drooling, use the following exercises: .

Use a mirror ‘ .

Lips together, push back saliva with tongue.

Lipsapart, w dt(h tongue, watch tongue tip llft to gum ridge.

Lips apart; w dt(.h back of t()m:ue lift to soft pal.m

Watch throat, feel throat; watch for control of saliva in the, mouth

{ This exercise 1s useful also for producing alveolarand velar sounds. )

Use sugar-free gum for chewing. Teach pupil toswallow the saliva,
not the gum. Retrieve the gum after a few seconds.,




3. Check to see whether or not the child can sip through a straw A;Z*-
quately. If he cannof do this without biting the straw, he' must
practice. : : i .

i |
4. Dis¢uss the hygienic and social aspects of drooling in order to moti-
~ vate-the C. P. child_to develop a conscious desire™o eliminate the’

-7, habit, -

% Use E)rogress charts and have the child‘keep his own record of drool-
ing frequency. As reminders, use visual qs such as brightly colftd
Band-Aids on 2 finger or a no-drooling ring.

9,
. 6. Suggest to the pupil that he wear a handkerchiet around the wrist

tomake wipingdry easy. - ,

e Listenjng. Special emphasis on listening skills is essential. Plan
" therapy to improve auditory discrimination, auditory memory span,
and general atteation span, all of which are essential to his progress
Tig specch. _ : S s : e
% . Specch and Lazvage: Aim at all times for t
. speech possible within the limitations of the ha
times be necessary, therefore, taccept nqnst;
to get the most acceptabfe sound. Employ rhte control techni
enphasizing accuracy of vowel production, syllabication, stpes. and
rhythm tu‘componsnt(-,go‘r defi¢iencies in consonant soungh. -’

Seqpence-of Activities for a Sirgle Lesson

-

= 1. Relaxatidn L .
. -

2. Voice ) .
a.” Breathing - )
b. owels and phonation g
c. Rhytkn, .
\ ® .

. Jaw, toneye, lips. pnl;‘.tf-.&twallm\ ing Lo

.

. Motor training 4 .

a.* Articulators (jaw, tongue, lips, palate )
b. Swallowing patterns

. P ' . ‘k) - qg
Foy o
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’ .
5. Review of previous work

* 8. Introduction of new material with an emphasis on listening skills
7. Drill achieved through pleasurable reinforcement
8. "Application °

9. Assignments

Sample Case History

Name: Paula Age: Nine g <

Y

Medical Diagnosis: Cerebral palsy; generalized moderate athetosis with
spastic .clements, hearing loss requiring a hearing aid.
1Q: Normal range, but cducationally retarded approximately one year.

Handedness. Right. /

B
-

Spcech Evaluation: Slurred, athetoid speech, with some tongue paresis;

¢ some immature speech; sound substitutions, omissions of final con-

sonants, volume of voice inadequate, uncontrolled at times; slight
drooling, mouth breathing; predominantly intelligible.

Speech Plun: Relaxation, chewing and swallowing, breath control, voice,
_auditory discrimination, lip closure, articulation of final consonants

andofr, s, z,sh, ch.

Placement. Lispang or articulation group, also a few minutes of individ-
ual work when bossible. -

* LESSON PLANS FOR THE CEREBRAL-PALSIED CHILD

Grove. Mixed group in the regular clinical program

A Carrect articulation of medial ¢

Trere: Autumn .
3]
. ) .
ERIC®
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MATERIALS

.

Rexograph.d copies of “The Wind and the Leaves” from Say It and
Play It; tissues for blowing; sugarless gum . ‘

MortivaTiON .
“The Wind and the Leaves”
Group For Paula
PROCEDURE
1. Readiness
a. Relaxation; Leaves falling " Allow Paula to chew a piece of
from the tree. sugarless gum while the class is

getting settled. Allow Paula to
sit, or lean if she cannot stand
securely, with her arms raised.
Stress remembering the feeling
of relaxation.

b. Breathing: Pretend to be Stress quiet hands; stabilize if
the wind blowing away necessary; have Paula blow bits
the leaves. of tissues as leaves.

c. Vowels and rhythm: Jing-
les and clapping; vowel
sounds.

d. Tongue: Use mirrors; tah, Use mirror to stress lip shapes.
tay, tee.

e. Review: Review tongue
° position for ¢ lipreading,
- using ¢ words; give direc-
tions, e.g., touch your toes,

tap your fingers.

2. Development

) Read the poem, “The Wind Say someof thewords incorrectly,
and the Leaves,” again. Have substituting d for t. Be sure Paula
children: signal when they hears the difference between the
hear t. Practice t in vowels, voiced and voiceless sounds.

words, phrases, sentences.
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APPLICATION .

Have the children “say and .
play” the noen.

ASSIGNVIENT

Practice ilie poem. Underline Help Paula to sndecline ¢ words
all the ¢ words in the poem in the classroom.
and practice them,

A Introducing the s

om

TheMe: Stop! Look! Listen!

MATERIALS

A chart. Stop” Look! Listen! Pretute of a car and a tire, a country
scene, preferably with a luke to relate to rowing the boat, five pic-
tures of s words in the Ltory, stick puppets with s; colored paper and
crayons.

MoTivaTioN

Begin a storv (to be continued later; about children going on a
picnic, The car has a flat tire. Stop, look and listen!

Group For Paula
ProcrDURE
1. Readiness

a. Relaxation. A plump, full It ~vill be easier for Paula to re-
tire, air leaks out slowly, mumn seated for this so let all-be
children grow limp: then scated.
the tire is pumped up, and
they sit easily tall.

Breathing: Le} the air leak Stress closed lips on intake; help
vt through $the mouth; her to fecl the pressing in of ab-
stirss small intake and dominal muscles upon exhalation.
slow, prolonged  exhala-

tion.

Aruitoxt provided by Eic:
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¢. Vowels: Use isolated vow-
el sounds with different
voices. Emphasize listen-
ing and identification of
appropriate voicces.

d. Tongue:  Review  all
tongne-tip sounds. Use
“Row, row, row vour boat”
song; substitute tongue-
tip sounds with vowels for
the words. Use pantomime
of rowing a hoat

2. Development

Begin with a whisper and praog-
ress to auditorium vdice and back
again to whisper (for control).

Emphasize the rhythm combined
with voice

Continue the story, loading 1t with & words. Ask children whether
they hear one sound mure often than any other. Select 5 s words
used in the story, shew prctures when possible. {Write the words
from left to right on the bhoard.) Say each 3 times correctly; have
pupils listen, then demonstrate incorrect production.

Group

Give out signs or stick puppets
with the ssound written incrayon.
Have pupils listen and raise the
puppets when they hear you say
an incorrect s sound. Have chil-
dren identify from visnal cues
only the correct production of s
" (lipreading ).

Distribute colored paper and con-

trasting crayons. Continve story

and have children write s when-
* ever they hear it.

Have them make sound of leaky
tires and listen to cach other.
Those who produce an incorrect
s are sentto the garage. The mech-
anics are the children who pro-
duce the good s.

For Paula

Practice hpreadsng and sound
disciznination ecagse of her
hearing loss,

Choose bright crayon for Paula,
tape pap-r to her desk.

o

Check squaring the lips (insofar
as squaring is possible for Paula).,

o

losl

i
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AFPPLICATION

Play Simon Says. (The teacher
is Simon.) The children do
not -follow directions when
the teacher says Thimon
Thays.

9 ASSIGNMENT

' Find or draw two pictures be-
ginning with s relating to the
story. Write the words.

Chogse physical activities in
which it is easy for Paula to par-
ticipate.

Ask parents to read aloud to Paula
daily and have her raise her hand
when she hoars the s.

SPEECH DEFECTS RELATED TO HEARING LOSS

Description [~

The hard-oﬂ-/hearing child is one who is able to develop speech and
communication through auditory means although he has impaired
hearing. This child may or may not be severely handicapped. He may
be required to wear a hearing aid. Whether or not he is severely afflicted,
his hearing problem may have affected his personality development. It
has been said that of all the possible sense impairments, a hearing loss
is the most isolating disability to experience. Since man is a gregarious
animal, it is indeed a frustrating experience to orient himself to the world
in which he cannot hear speech, footsteps, doors opening or closing,
bells, and the multitude of ordinary sounds of daily life. For this reason,
the hearing-handicapped individual often reacts to life situations with
bizarre behavior. Since it is man’s ability to speak that has turned him
into a refined being, a youngster who can hear almos; no speech and
can produce relatively little may appear lacking in refinement. He may
use crude gestures to make his basic needs known. He does not mean to
be offensive, but this is the only way he can express himself, and he
does so, uninhibitedly. The speech pattern which a hard-of-hearing child
displays varies according to the type of hearing problem involved.

Types of Hearing Loss

A conductive type of hearing loss, which.results from an abnormal con-
dition in either the external or middle ear, will interfere with the passage
of sound from the outer to the inner ear, even though the nerve of hear-

O
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ing may be in normal working order. In this type of loss, the loudness of
all tones or sounds is reduced by an equal amount. Thus, a student with
this defect will hear his own speech louder than he hears the speech of
others. Consequently, he may speak very softly and be inaudible in*a
classroom. This may be the only evident speech defect. Others with a
conductive hearing loss may also exhibit denasal vocal quality, omission
of final consonants, and distortions of m and n.

The child with a perceptive loss may exhibit excessive voluine, nasal
vocal quality, monotonous pitch, and deviations in the production of r,
voiced and voiceless th, s, I,tf, 3, z, and |. He has poor bone conduction
and must speak loudly to monitor his own voice. The differential loss of
auditory monitoring may also account for his distorted articulatorv and
vocal patterns, which prabably occur without 2ny awareness on his part.

Research dees not indicate any vocal quality characteristic of the hard-

of-hearing.

Quuality and intensity of the voice depend on the extent of the'loss and
the length of titwe the individual has had it. If the hearing loss occurs at
an age before adequate auditory monitoring has developed, there may
be some distortions of certain consonant sounds. The speech teacher
should become familiar with the child, his cnvironment, and his back-
ground in order to plan therapy which will best meet the student’s
unique needs.

Placement in the Therapy Program

“The hard-of-hearing child should be placed with a speech group which
relates best to his problem. For example, if he has scrious sound distor-

tions or omissions, he should be placed in an articulation or lisping clinic.

If relatively few sounds arc affected, and his problem is mainly voice
development, he should be grouped with pupils who have voice prob-
lems, regardless of the etiology of these problems. If his overall pattern
is unintelligible, or there is little speech, he may require individual help
and ‘or work with a group. The ultimatce decision for placement will rest
with the teacher after evaluations of the child’s needs.

Therapy ¢

The goal of teaching speech and langnage to the hird-of-hearing student
is to increase the intelligibility of his oral commumication. It is important

RIC sy - 105

Aruitoxt provided by Eic:

.




ES

to remember that mtelligibility in specch depends upon clements other
than the articulation of sound alone. Lengthenmg of sounds where it is
required by the language, stress on the appropriate syllable, phrasing
and pausing in connected speech, intonation appropriate to the meaning
—all add to the intelhgibility of the speaher and must be considered
when planning a therapy program. It is important to remember that it
takes an inordinate amount of drill to fiv a sound tor a child with a
hearmg loss hecause e does not hear o when he saysat,

Specific Procedures

1L

The phonctic method is an excellent teaching ad for hearmg-im-
parred students because of its visual aspeet Tnelude analysis of the
articulation of the vowels, diphthongs, and consonants that are af-
teeted i the student’s speech. When iecessary, include an analysis
of the lengthenimg of sounds, stress on syllables of words, stress on
words m groups, phrasng, mtonation, and their visual representa-
tion, The phonetic approach will also provide opportunitics for audi-
tory traimng so necessary for the child with a liearing loss,

Utilize colorful and saticd visual aids to compensate this cluld for
his aural limtations. When a word is introduced, use a picture to
illustrate mearing, Fmploy pantomime when pictures are not avail-
able.

Promote enjoy ment of the speecliarts and ot musie along wath direct
teaching of the sound structure of speech. Choral speaking, creative
dramatics, mprovisations, storytelling, and sngg afford desired
practice matenal for the hard-of-hearing clnld in all clements of
spoken language

Emphastze the ook, Jisten, and teel” approach The tricatives f, ¢,
d. t can be cortected visually, Help the studer t to differentiate the
vorced cognates by placing his fingers on your larynv. He feels the
sound. then tries to teel it on his own throat. The plosives tod, k, ¢
must be presented 1n diagrams of the mouth which illustrate tongue
positions . then the ditferance hetw een the cognates is recognized by
touch 0 . ’
For the silalants, use dragrams for demonstrations of tongue posi-
tion,, feelmg for vorced cognates, and cutanedus sensation for differ-
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ences between s, f, and ¢, f. Make the sounds against the back of a t
student’s hand: s, then f, then t. The pupil gets a different sensation
from each sound. Then he tries to duplicate the demonstration.

Sample Tongue Placement Chart

s
é\v
.

C

ey

LD
Q

B NS

For differentiation® between voiced and voiceless cognates, use a
color system in which one color (blue ) 1s used to indieate'a voiceless
sound and a contrasting color (red) to denote the presence of voice.

Often the voice of the hard-of-heormg needs spealfic attention. The
volume may need to be inereased or decreased. the pitch may he
inuppropnate. and a monotonous pattern nmay need correetion. Some
of the following may be useful -

«

a. Provide for practice in speaking at several loudness levels,

b. Develop a subjective kinesthetic monitor for each pupil's own
voice by practicing volume wlule chieeking it against an amplifier.

ERIC o
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c. Practice relating pitch to meaning through the use of a portable
amplificr by having the pupil’s tone copy the instructor’s and by
having him follow the instructor’s bodily expressions.

d. Moving from a sitting position to a standing position and then
back to a sitting position can help to move the pitch up and down.
If nasal resonance is missing, try the tactile approach (feeling
breath emission against the hand from the nose as well as the
mouth). Plice a mirror under the pupil’s nose to previde visual
clues.

6. Most students with hearing loss will nced work .n listening skills,
auditory disenmination, and auditory memory. Some may also need
help in developing attention span, Auditory traimng will include:

a. Discrimination between sounds
b. Auditory training in connected speech
¢. Discrimination m loudness, pitch, qualits . time, and melody
7. Language skills are necessary tos the hard-of-hearing student. Co-

operate with the classroom teacher to help students in their mastery
of vocabulary and yntax. © e

ta

PROBLEMS OF FLUENCY .

Problems of flaency are concerned with « breakdown s rhythin—an in-
ability to maintan the connected rhythms of meanmgful speech. Chat-
tering and stuttering are the principal disorders of this problem.

* CLUTTERING

This ssndrome has receved very rocent recogmition. The term was
comed by Deso Weiss, a prominent psycluatnst It is heing accepted as
a problem entirely apart fromn stuttering.

Description

Cluttering is characterized by hurry, speech hesitancy, repetition of
syllables and. short words, slurred speech, and the syntactic deformation

i
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of longer sentences. It is gencrally accornpanied by some faults of pro-
nunciation, huskiness of voice, monotony, and or lack of modulation.
The clutierer’s basic problem is rate. He tends to rush his speecl:. There
are often substitutions, omissions, and distortions of sounds, but these
occur only during rapid specch, and the misarticulation must he con-
sidered within this framework of cacess speed since most clutterers can
utter the saine words singly or slowly without error.

The difference between the stutterer and the clutterer is that the
former often_has trouble imtiating specch and may develop devices for
helping himself to begin speaking. whereas the latter rarely has trouble
starting to sp(uli\. but once begun, he continnes at a rapid rate in a dis-
jointed. often meaningless manne -

Placement in the Therapy Program

Ideally, clutterers should be placed in Liomogencous groups, hut ths 18
usually not feasible e the public schools Sometunes clutterers work
well with articulation groups, but often they are grouped with stutterers.

Therapy

The clutterer must learn to control his exeessive rate and eveessive out-
put. The major arcas of concern are control of articulation errors, clarity
of expression, and the ability to make Limself understood casilv. Activi-
tics to help lum teel in control of lis speecl are most beneficial.

Often clutterers and stutterers must he grouped together Conse- N
quently, a comparison of their similarities and differences to determine a
method of therapy beneficial to both might he appropriate. Both re-
quire a relaxed environment, but the stutterer needs this envirénment to
help free himn to speak. He needs to Iie exposed to suceesstul and pleasur-
able speaking expericnces and to be given o desire to speak. The clut-
terer, Within this relased environment. needs to he provided with a
framework for controlling his rate and for ilnproving his clarity, The
clutterer may need to “think before he speaks.” or orgameze himself suf-
ficiently to express himself withe ease and clarity, whereas the stutterer
needs to “think less™ before he speaks. To the stutterer, thinkigg before
hespeaks and worrying about his ability to speak with case and clarity
can cause anxicty and result in approact -avoidance conflicts. The clut-
terer, however, benefits from organizing his thoughts.

Q
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Both the stutterer and the clatterer may benefit from exereises de-
signed to develop control of breathing, A mental hy giene approach to
therapy benefits both types of speech problems. The stutterer is often
amvious about his speech, the elutterer rarely is anvigus, but he some-
times feels confused, unsure, and uncomtortable in speaking situations,
Role-playine, creative dramatics, and choral speaking are useful adjuncts
to mcet these needs. Remember that the techmques tor helping the
stutterer differ from those tor the clutterers and plan thv therapy
accordingly,

: STUTTERING

Description

Stuttering has been defined, described, and researched by eaperts per-
haps more than any other speech disorder. Thereas a wealth ot inatenal
to he read and absorbed hetore begmmng therapy with individuals who
stutter and who react with swadely varymg results to these therapies. The
purpose here is not to present any new theones or therapes but to sug-
“gest an eclectie appraisal of current thinking on stuttering to determine
arcas of agreement and to evolve some basic prenses upon which pub-
he sehiool therapy can justifiably be based
B

Defimtioris vary, but most anthonties seem to accept the consensus
ot the Specch Foundation of Amertca. 1tas generadly heheved that stut-
terers do not hus e diseermible physical or mental abnormalities, are

Ik Iy to expenience tears or anvieties in relation to their speaking. are

aware that ther way of talking s considered unusual, and probably show
sigis of struggle m their attempts to produce tronble-tree speech, The
latest authorities esponse the conmmon “heory that stuttering is & coni-
plev syndrome with maltiple causes They agree that the “whole child,”
not mercly the stuttering, must be treated. Psy chological and personality
studies dicate that the stutterer s essentially hle the nonstutterer, bnt
he may have personality adjustments that appear to he ar a direct, rela-
tion to the disorder Envronmental factors, partienlarly conflict and
perfectionssm e the: home and or unrealistic parental ambitions fre-
7 quently play an inportant role in the speech developient ot stutterers

-

o The stages or _degrees of stuttermg have also heen the topic of
much mterest fo rescarchers and practitioners Some preter the Libels of

Q
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primagy and secondary stutternng, uthers prefer a form of beginning or
advanced stuttering and accept variations within cach classification.
There appears to be agreement, however, on a division of stuttering.
That stage. known as primary or begnming stuttering, destgnates the
child with relatively mild though cxeessiy e or frequent repetitions and
prolongations who is described as bemg unaware of and or unconcerned
about his disflueney. Secondary or advanced stuttermg refers to a more
severe disorder complicated by the tension and ansiety which result
from the individual's emotional reactions to his arhythimic speech pat-
tern. Whatever the cause of stuttering, a pattern of arhythinic speech
marked by varying degrees of hesitaney, blocking, or repeating is widely
recognized as charactenstie. These habits of speech are symptoms rather
than causes. Provided that the more fundamental problems ot person-
ality and environment are given attention. @ positive approach to the ’
practice of good speech habits 1 4 common area ot agreement,

Placement in the Therapy Program

Acceptance of the theory of primary and secanelary, or heginning and
advanced. stuitering 15 hkely to he the magor deternumng factor in
grouping stutterers in a school chwe The primary stutterer is unaware
of las problem and should he treated by mdirect therapy, whereas the
secondary stutterer is served hest by a direet approach, It follows, then,
that primary stutterers and seeondary stufterers should be gronped
separately. Frequently, there are too fow stutterers in one school to torm
two gronps. Insuch cases, there is @ possibility that classification with
secondary stutterers may precipitate see ondary sy niptows m the prinary
stutterers, comsequently, it is advisable to group the prunary stutterers
with children of sumlar age who nught have voice or artienlatory prob-
lems. Otten stutterers can be gronped with dutteregg, and thevapy can
be geared to both detects, Base mdadual placement on case evalnation
and the neede of cach student

Therapy

Some general approaches to therapy follow Acceptance of a theory of
multiple chology for stuttering leads logically to a team approach. 1f
there are physical, psychological, and or environmental needs to be
met, w ork with the psychologast. the sociat worker, the parent, the class-
room teacher, the psychiatnist, and the specel supervisor and encourage
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their invoh cinent Obviousty, some cases will require Iess than the full
team mentioned. In working with yoimg children wich primary stutter- « -
ing. for example, the help of a medicat doctor for a physical chechup
and the cooperation of the parent and the classroam teacher may be
required. I an extreme case of secondary stuttermg compheated by
phobias and anxicty. the active cooperation ot all members of o tull
team is needed ' '
i

The tactor of pessonahty maladjpsstment has recerved much atten-
tion in recent considerations of stuttenng. So much emphasts has been
put on this aspect that the question has ansen whether or not stuttering
therapy is the provimee ot the speech teacher or whether it helongs
strictly to the psychiatrist Most therapists have sufheient background
m psy chology and specch pathology to know when the help of a psychia-
trst s warranted and to work under Ty direction when his help 1
enhisted.

The importance of psychologieal factors has further implications
for planning therapy The secondary stuttercr will need mueh help im
developing healthy attitudes toward his defect, m developing self-
confidence in soctal stuations, and in e erconung fears e wal! henefit
trom expentences that emphasize his worth as an mdividual and that
minunize his shortcomings Tuclude activities that display amy talents
he may have m nonspeakmie situations and direet him toward activities
tll.lt‘?ﬁhi\.l(’(' self-reliance and case m socia] sttuations: Some stutterers
may also require mdivadual gomnseling to supplement group work. Role-
plaving creative dramatics. sociodramas, and play therapy are useful
techmques m developmg healthy atttudes and i provading socralizing
eperiences, -

Theones that stress the miloenee of home eny rronment on the stut-
terer pomnt tonward parent counseling as an mmportant factor i thegapy.
For the cluld who has only primdary stuttering, and s still unaware of
his problem, control of the environment through cooperation with the.
parents 1s the major aspect of treatment. With secondary or advanced’
stutterers parents must actively participate m the alleviation of stress
and in attitude changes e the home to ¢ffect nnprovement. Provide
adequate time i your centerence peniods to meet with the pareats of
children who stutter Individual parent interviews are customary How-
ever, for some purposes, monp therapy i the form of regular meetings

*
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of the parents to discuss common problems is even more effective. The
most effective counseling involves both parents, an interview often diffi-
cult to arrange during the school day. Ask to meet both parents at an
evening P.T.A. meeting. Pamphlets for distribution to parents are avail-
able at the Bureau for Speech Improvement.

PF)

Crective dramatics as a technique in stuttering therapy

/

. Environmental factors include the interrelationship between the
child and his classroom teacher and-between the child and his class-
mates, as well as his attitude toward school work. The classroom teacher
is the key figure in these relationships and obviously has influence on’ =
the child’s progress. A program of therapy should take this into account
»and provide for regular teacher corferences. One particularly effective
means of enlisting the aid of the classroom teacher is to invite him to
observe a session of therapy or to offer to demonstrate techniques that
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will help the stutterer in his classroom. In addition, pnncnpals might be
asked to consider havmg the speech teacher discuss such techniques at
a monthly conference. Such discussion would help classroom teachers
understand pupils who stutter and may be an indirect means of therapy.
Developing good speech habits for the stutterer may follow the
pattern of developing good. speech habits for*any child. First, there is
the aspect of readi-ess, including both the psychological and the physi-
cal-Tospeak well, every child must be calm. To use the speech mechanism
effectively, every, child must be physically relaxed to-allow-easy-musen-
lar movement~To speak smoothly, every child must have a sense of
rhythm. It is logical, then, to assume that a calm atmosphere, relaxaticn -
;- exercises, and reinforcement of the child’s natural sense of rhythm will
help the stuttering child develop better habits of speech. Exercises of
this type in the books by Scott and Thompson and by Ragmussen have
been effective for primary stutterers. Techniques of physical relaxation,
although admittedly aimed ai symptom rather than cause, may; some-
times be helpful in relieving the effort phase of secondary stutterihg.
) Widgly accepted practices used to develop good speech habits are
- ghe teaching of smooth, natural phrasing and improved voice produc-
tion. Practice of improved speech habits is presented in such a way that
it leads to success and pleasure and replaces the old feeling of frustra-
tion in speaking situations. Group-speaking experiences, such as choral
speaking, provide a good beginning. The child is more likely to develop
confidence if his speaking experiences in the clinic begin with those that
are easy for him and gradually progress toward those of greater diffi-
. culty. Therapy should cventuaily develop into speaking assignments
that reach out of the clinic intc the daily life of the child. Include prac-
tical speech situations, such as telephone calls, class recitations, oral
reports, oral messages, and conversatjon. \

v

Devote attention to the modification of symptoms concurrent with
epvironmental and psychological approaches. Since changes in attitude
on the part of the stutterer may take considerable time, provide im-
mediate relief as'a means of insuring the pupil that %is problem is
- remediable. Begin symptomatic therapy when the student has shown a
willingness to modify his problem. The therapeutlc approach de-
scribed above might be summarized thus:

1. Coordinate your efforts with those of parents, teachers guldance
counselors, school psychologists.

)
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2. Supplenient group therapy with individual work whenever possible.

" 8. Use teffhniques of group discussion, role-playing, creative dramatics,
. and jndividual counseling to help in’ personality adjustment.

4. Include parent counseling and teacher education as a means of de-
veloping a positive prognosis. )

-— 5—Group homogeneously, taking info account the maturity of the pupils
and the degree of severity of the problem.
Include development of relaxation, rhythm, sensory training, smooth

natural phrasing, and improved voice production to create a positive .
approach to speech habits.

=}

7. Encourage a feeling of success in speaking through the practice of
good speech habits in a variety of experiences presented in an order
of gradually increasing difficulty.

{

8. Begin modification of symptom patterns as early as practicable to
] accompany suggested therapy.

The suggestions for therapy made here are not meant to be followed in
any particular pattern but represent general directions. The essence of
effective clinical work is the ability to adapt to individual need and cir-
cumstances. Therapy must not be static, but must continuc to adapt and
grow through careful study and planning, criticat evaluation, sensitivity, v

and imagination.
~

Specific Procedures A
1.

Develo; vour own sequence by beginning where the pupils are and
by moving into other achities as the pupils appear ready for them

Use a direct or indirect approach, depending on each pupil's needs.

. Develop favorable rapport with the class by providing successful
speaking situations in activities such as speech games, choral speak-
ing, puppetry, pantomime, and creative dramatics. M

. Intrqduce progressive relaxation to be continued and extended in
all subsequent units. Differences between relaxation and tension
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should be noted Specific techniques for muszular relaxation should
be applied to various speaking situations.

4. Introduce raythms.

b, Sing-say

a.

C.

Clapping to various rhythms

Choral speaking

5. Introduce phrasing for rhythmic speech.

a.
b.
c.

d.

A’

Explanation of phrasing
Use of pause -
Breath control for proper phrasing

Practice rhythnic phrasing, progressing from: onc-phrase re-
sponses to a seatencs, to a paragraph, to prose and poetry selec-
. >

uon.

67 Apply 1ate control to creative dramatics, oral reing, discussion, and
conversation in all subsequent lessons.

7. Help pupils develop an objective attitude towards stuttering.

O '16
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Studying famous people who stutter

. Analyzing past failure .

Analyzing feelings toward environment
Investigating the nature of stuttering
Analyzing personal assets and liabilities
Making the best of one’s assets. Notes

Grooming

Skills

Health habits

Social habits

Athletic skill




8.

-

Eliminate secondary symptoms.

Discuss secondaries and their purposes.

Q
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Note each other’s secondary symptoms.

Note one’s own secondary symptoms.

a o

- Sclect symptomstobe eliminated.

o

Practice before a mirror.,

laad

Practice before the group.

g. Evaluate progress.

Modify the stuttering pattern.

a. Use casy start. Many pupils, particularly those who have diffi-
culty initiating speech, tend to force a great deal as they start the
sentence. These pupils must be taught to use a sotter attack. This
i« done by substituting a lazy jaw and tongue for the tense muscu-
lature that is usually found 1 this type of initiation. This will
tend to break down the intense struggle reaction that is trequently
present as speech is initiated.

b. Utilize “bounce” technique. The bounce technique is most adapt-
able with those pupils whose speech 1s “frozen.” It enables the
pupil at least to initiate 2 response. It i1s done with a simple, easy
repetition of the first sound in the first word and is continued
every fow words. It is inadvisable to form a set. stilted pattern
that might result if the student were told to “bounce on every
third word.”  Example: Underlined letters indicate where bounce
will take place in this sentence. A number of boys have organized
a punchball game in the schoolyard. The student “bounces” on
the underlined letters. )

¢. Introduce prolongation. Prolongation technique is demonstrated
first by the teacher who reads a paragraph applying prolongation
to the vowel sounds in sclected words. Here also the prolonga-
tions are distributed unevenly, rather than in a set pattern. In
very severe cases the pupil may have to prolong every word.
After the teacher reads for the pupil, the pupil is permitted to
use the technique with material that is at or below his reading
level. From reading, the technique is transferred to free speech.
This is easily done by having the child paraphrase what he
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has just read. The prolongation acts as a volitional substitute for
the actual stuttering blocks. It should be pointed out that with
“prolongation” and “bounce,” the technique should first be prac-
ticed in unfe:red situations. The pattern should be well rein-
forced, and the student should have some proficiency with it

before it is applied antside of the therapy situation. ~—— -~ -~ -

d.

e.

Employ pull-put. The pull-out technique is a means whereby the
pupil extricates himsclf from the block during the actual occur-
rence. The block is continued voluntarily, until a release or pull-
out can be effected at will. This technique is use as a substitute
for the undesirablc Lubit of torcing one’s way out of the block. It
is very similar to the “easy start” previously described.

Tractice voluntary nonfluency. Voluntary nonfluency serves as a
means of exercising volitional control over what is usually an
involuntary repetition and substitutes an effortless act for one
of great strain. It consists of applications of the bounce technique,
prolongation technique, and other techniques already described.
The important thrust, here, is in application in specific situations.
This is sometimes referred to as negative practice. Its greatest
effect upon the stutterer lies in the fact that once the stutterer is
able to apply this technique, he has developed the ability to stut-
ter without fear of listener reaction. This 15 one of the major goals
mn stuttering therapy.

Use block analysis. Block analysis is applied immediately after a
block has occurred and is a means whereby the blocks themselves

are consciously modified. The pupil i taughi iv stop, analyze,

plan, repeat,

StoP: As soop as the block occurs, the pup'i\l should stop. ( Vocali-
zation is brought to a complete halt.)

ANALYZE:; Analysis takes place immediately and consists of an
evaluation n terms of the sound stuttered on and a description
of :he block indicating the speech parts involved.

PraN: immediately following analysis the pupil decides on al-
ternative behavior. (How can the sound be reproduced in an
easier fashioa? ) If the pupil blocked or. the sound b in “boy” and
his lips were piessed tightly together, unable to open to produce
the sound, he might plan to close his lips very loosely and to let
the jaw open in a very lazy fashion.

’
! 4

X ',I/'




N

RerEaT: The pupil backtracks ‘to the first word in the sentence
in which the block occurred. The sentence is repeated, and the
sound previously blocked on is repeated according to the plan.
At times, a second or third repetition may be'necessary to achieve
success. This technique is generally more adaptable to the older

. —stuttérer(grades9to12). . - -
10. Utilize creative dramatics as a form of speech therapy.
a. Group pantomime imitated through fingerplay
b. Pantomime as a form of interpretation of choral speaking

¢. Dialogue with hand puppets
d. Storytelling with hand puppets
e. Short play for another speech group

(A

Stuttering therapy with hand puppets

o - o
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f. Radio play
1) Performed behind a screen
2) Performed for tape recording
_— g- Improvisation of dialogue for impromtu playinclass — -———--:

11. Apply choral-speaking techniques for speech improvement.
a. Unison selections with strong rhythms
b. Refrain selections

Antiphonal selections

o

d. Sequential selections using small groups

e. Line-a-child selections introducing solo work

12. Apply clinical techniques to in-school activities.

a. Answersto questions c. Oral reports
h. Reading d. Short talks

13. Apply clinical techniques to out-of-class activities (life adjustment).
a. Telephioning

Purchasing from stores

Intreductions

Delivering messages

Making announcements

Participating in intervie\;/s

Taking part in discussions

PR ™o e T

Taking part in plays

Giving directions

Y

j. Conversation
1) Atdinnertable
2) On way toand from school
3) With parents or friends
)
)

4) Withteachers

5) Insocialsituations




LESSON PLANS FOR STUTTERERS
Lever: Elementary

Amms; To providerelaxation
To elecit one-word responses

To provide situations for fluency (using a winter theme)

MATERIALS
1. Variation of “Signs of Winter,” a poem by L. B. Scott

On a big gray cloud away vphigh

Sat a soft snowflake in the dark sky

“I must fall,” said the snowflake white.
“Imust fall down to the earth tonight.”

Fly, fly, fly
Down, down, from the sky!

Said the big gray cloud, “Oh, please, don t go,

For somethiug might happen to you, you know.”
But the little snowflake with a tear in his eye,
Said, “Good-bye, good-byc;, I am leaving the sky.”

. Chorus

Then off he went, and he floated down

Till ke came to a quiet town.

And there on the hard brown carth he lay.
The next day, some children came out to play.

Chorus

They said, “A snowflake has come to say
That winter at last 15 on its way.
Good-bye to summer, good-bye to fall,
Good-bye to little leaves one and all.”

Chorus

That day, from the clouds came snowflake mothers
And snowflake fathers, and sisters, and brothers
Oh, hundreds of snowflakes came flying down,
Coverirg reoftops all over town!
Q
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Chorus
The children laughed, for they had a plan!

From mounds of snow, they would make a man!
Then all that day they worked very hard,
And they made a snowman out in the yard.

2. Pictures illustrating the poem:

3. Crayons
4" Drawing paper

MotvaTtioN “

Ask children to discuss the niaking of a snowman or anything they
like to do in the snow.

PROCEDURE
1. Readiness

Relaxation: Read poem about snow. Read in a soft, relaxed voice,
During first chorus of “Fly, fly, fly, / Down, down, from the sky,”
teacher sways arms loosely in relaxed movement to the rhythm of the
line. On the following chorus lines, children imitate relaxed move-
ment and say the line together. Teacher holds up illustrations of
poem as sheds saying it.

2. Development

a. After holding up last illustration, which happens to be a snow-
man, ask children if they've ever made a snowman. Tell them that
they arg going to draw snowmen today.

b. Flicit responses, e.g.,
We're going to draw
What color paper do you want?

What color will you make the snowman?

¢. As pupils draw, you draw with them and verbalize what you
are doing to have pupils unconsciously verbalize what they’re
doing.

:¢—
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d. Talk about what they're doing, omitting obvious final words from
all statements in effort to have them fill in the word fluently:
“Now you're drawing the nose.”

“And you're drawing the pipe.”
“The hat is colored black.”

APPLICATION

When drawings are complete, the children show and tell about them.
If child is luent in his specch at this time, he goes right on. If he is
not, then elicit fluent one-word responses by pointing to the picture
and saying, “This is his hat; it is colored black.” Underlined word is
omitted by teacher and said by child

LeveL: Junior High School

_Aim: To provide opportunity for students to articulate problem-solving
through role-playing g

MATERIALS

Copies of role-playing situations
Copies of poenis

FINDING A WAY

If you come to a place where you can't get THROUGH or OVEE.
or UNDER, the thing to do T
Is to find a way ROUND the impossible wall.
Not say you'll go YOUR way or not at all.
You can always get to the place you're going.
If you'll set your sails as the wind is blowing,
If the mountains are high, go round the valley;
If the streets are blocked, go up some alley;
If the parlor car’s filled, don’t scorn a freight;
If the front door’s closed, go through the side gate.
To reach your goal this advice is sound. :
If you can’t go OVER or UNDFR, go RGUND
( Author Unknown)

s
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Morvari v

~ Read poem aloud to class. ( Poem is written on board. )

Ask: “What is the main idea of this poem?” “What does the poem
mean to you?” Ask for volunteers. Reviéw stress and phrasing of each

line.

PROCEDURE

O
¥ ‘124
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Role-playing: 20 minutes
How would you solve the tollowing problems?
Choose any of the following (on rexographed sheets ) :

You have asked a girl to the big school dance for Friday night. Your
date calls you on Wednesday to say she just came down with the
mumps and won't be able to attend. \What do you do? (Two students
needed for telephone conversation. )

Your younger brother refuses to do his share of the houschold chores,
and the burden rests with you to take care of them in addition to yeur
own chores. Discuss this with your parent and brother. (Three
students needed. ) ’

Your friend Harry likes to €o to Jue's Pizza after the movies, You dis-
like pizza, hut you do hike hambargers and French frics. How do vou
handle this situation? (Two students needed )

You are giving a party and hear from friends that some boys are
planning to “crash.” Discuss this situation with your friends. ( Three
students needed. )

You have avery nice singing voice and wonld love to be in the chorus,
hut your teacher refases to tuke you into the club. He states that you
are unreliable hecause when you helonged to the group in the past,
you always came late Discuss this with your teacher. (‘Two stadents

needed ) ‘

You are very much interested in getting on an athletic teamn. but the
coach refuses to give you permission hecause he states that in the
past you never remembered to come in uniform. Discuss this with
your teacher, ( Two students needed. )




Lever: Junior High School

- Amvs: To develop free, relaxed speech

To develop self-confidence

MOTIVATION
/

Disclss salesmanship and its effect on customers. Elicit that smooth,
casy speech is important i sales.

PROCEDURE
1. Readiness

a. Relaxation: Think of carrying heavy bundles They make your
arms tired, your shoulders tired; you feel weary. Pantomime put-
ting bundles on desk, and stretch arm: outward, upward, wiggle
fingers, stretch arms back to tense and relax shoulder inuscles.
Yawn, stretch again slowly. slowly, and situp.

b. Breathing (coordinate with phrasing)

Poem

Radios blaring,

Broilers flaring,

Salesmen glaring,

How am I faring?
Dishwashers, ironand TV
All waiting for asale by me.
Refngerators glisten.
While you listen,

I'll talk.

Youbalk.

Finally we'll agree—and
You'll buy your appliance from me.

-

2. Development

a. Words: Elicit items we can buy in an appliance store, then string
words together (irons, radios, dishwashers, toasters, broilers,
air-conditioners) to combine breathing and phrasing.

125
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b. Sentences: Apply phrasing technique.

1) In sentence form state a good point about one of the appli-
ances listed on the board. ( Pretend you are the salesman.) - .

2) Ask a question about one appliance listed on board. ( Pretend
you are the customer. ) .
c. Discuss the customer who
1) Doesn’t want to feel rushed.
2) Wants complete attention of salesman.
3) Needs afeeling of security and confidence i, tiie salesman.
d. Discuss the salesman. He must have:
1) Unbhurried speech to put customer at ease.
2) Personality—and interest in people.
3) Knowledge of product.

4) Belief in product. ) J .

APPLICATION,

Role-playing. Work out a few se%nces (24) of d:alogue on board
(greeting, request, salestalk ). Havé group discuss dialogue for a few .
‘minutes. Then have pupils work in pairs presenting the dialogue in a
role-playing situation, indicating how pupils can be guxded to self

evaluation of ability to phrase for smooth speech.

ASSICNMENT

repare a three-minute speech about an appliance you would like to
sell or buy. Bring pictures to illustrate your talk and be prepared to
answer questions.

£L: Junior and Senior High Schools
M: To recognize defense mechanisms and rationalization

ATERIALS s
/
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MomvartioN

Perform two magic tricks: ' )
Penny in the wooden box and handkerchief torn in tv:e

‘Whatis the purpose of the magician? ( He hides geality from the pub-
lic by performing tricks. We, too; perform “tricks" to hide reality from
+ ourselves. ) ’

How do we solve problerr -? Elicit flight reaction; fight reaction; com-
promise—adjustment to the situation.

PROCEDURE
1. Readiness

\We have been trying to face the truth about nur facial grimac?s'. '
Let's see if, in doing this, we havé eliminated them.

a. Eye yourself in the mitror and count to 100. Count the times your
eéves wander. . - AR

b. Describe one of your assets by rcading a sentence from a’ list.
Then look up and paraphrase the sentence as you watch the .
mirror Repeat the sentente to the class as they watch, and tap

. every time your eyes wander away from them. ’

-

a. Have a pupil report an example of flight reaction gvhich we dis-
cussed last week.

2. Development .

b. Discuss cach exampie with the class.
. 1) What was the problem?
2) How did youreact?

3) Did you fool yourseclf? How?

4) What comprumise solution might have been reached?

. Read the following examples'of behavior for class analysis.

1) Jape is always late. The clock stopped:; her mother didn’t wake
her; she didn’t feel well. ’

2) Robert didn't bring his homework. He cut his finger and
couldn't write; his baby sister tore it up; he’had a big test to
study for. .
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~3) Howard did poorly c;n his test. He couldn’t study last night
because he had a bellyathe; the boy next to him tapped his |
. pencil; his pen leaked and he had to keep wiping it.

. . " 4)'Jerry didn’t wear a tlean shirt on wss‘.*nbly day.-He didn’t
have it-ready; he was at his cousin’s and didn’t get home to_

change. ‘e

What do these stories have in common? Elicit: “They were mak-
ing excyses to cover thereal redson.” . PR

d Havea pupnldeﬁne ranonahzatnon

Lo Why' do we rationalize? Ehclt “We protect ourselves from cntl-
cism ‘and justify Qur bqhavnor for our qwrt self-approval.”

APPLICATION

Distribute rexographed copkof skit on page 39 of.. Know Yourself
by Bryngelson, Chapman and Hansen. Have pnplls dramatize it.
Elicit students’ reactions.

ASSIGNMENT

_ For next-weck’s discussion, bring in examples, in outline form, of
_your own rationalizing or any which you encounter.

LY

[ .

VOICE
Deszription

o As a continuation of tho screening process, determine the nature of the
voice defect and whether it 15 caused by physical or psychological con-
ditions or by a functional disorder. The voice may be indicative of the
physical and ¢motional condition of the pupil. If you suspect that a

. physical or psychological condition i4 the cause of the disorder, réfer
the pupxl for further examination. If the disorder 1s a’functional one,
. undu’t‘;ke remedial procedurcs immmediately. Therapy tor organic
defects is undertaken after complete evaluation and upon recommenda-
tion of a‘quahﬁcd laryngologist. For referral procedure, see page 176. )

Types of Vocal Difficulties

1. Pitch
a High piteh . + c. Falsetto
b. Low pitch ‘ d. ‘Monctony

-
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2. Volume \ AP
’ .y t 2

a. Ina’udibility\' b. Backot projection  c. Excessive loudness

8. Quality N S
a. Hoarseness (stri'dency,—harshness) , .C N’as"alityp Lo

" b. Breathiness T d Denas:ality o

Possible Causes - .

1. Organic . _}" ’

. -a. N.odules ' f. Enlarged tonsils -

Vs and/or adenoids *

= b, Contact ulcers g. Cleft palate ‘
“c. Thickened cords h. Heu.ing problems )
d. Deviated septum i. Glandular disturbance

e. Sinusitis

“2.\ F ur;ctional ~/')

a Poor bréathing hatats
b. Abuse of vocal apparatus

" 1) Inmactivity of articulators
1
3) Environmental forces .

3) Psychogenic factors ( personality problems)
4) Pitch below or\:above optimnm

5) Excessive sereaming’ S

c. Incomplete mutation

Placement in the Therapy Program

Authorities agree that special remedial therapy should be giver if the
voice is so unpleasant as to interfefe with communication or social ad-
justment. It 15’ desirable to@'oup voice cases homogeneously since this

allows maximum_use of listening and auditory monitoring skills. f
) s s
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heterogeneous grouping is necessary because of scheduling problems
specific to a school, the individual needs of the student must be con-
sidered in determining placement. For example, if the voice problem

has

emotional overtones, the student’s needs may be met by including

-him in the speech activities planned for stu:terers. Remember that fre-
quent pitch breaks common to the onset of puberty in the male student

are

transient in nature and should not be treated as a defect.

Therapy

1
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Motivation -

A pupil is rarely aware of his voice problem. He doesn’t hear his
voice as others hear it, and he has become accustomed to and has
accepted the voice he does hear. Even when he hears his recorded
voice, he may not be aware of the disorder. He may hear only what
he wants to hear, cr he may reject what he hears as a faulty repro-
duction of his voice. Most pupils need ear training before they can
recognize qualities of voice in themselves and in others. Equipment,
such as a tape recorder or, the Echorder, is a valuable tool for moti-
vating the studént to understand his problem and to accept the need
for correction. R

After a pupil has recognized his problem, he can be motivated
further through demonstranon of improved vocal techniques and
discussion of :

the probability that imprevement can be effected

the importance of voice to gersonality

the effect of voice on popularity and on getting a job

the influence of the vorce in the acceptance or rejection of ideas

The pupil should be made aware of these criteria of a go6d voices:
o pleasant to the ear
» suitable in pitch and volume to the place and sitnation

e flexible enough to express differences in meaning, mood, and
emotion

e appropriate to age and sex




Aruitoxt provided by Eic:
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¥ 2. General Suggestions —

a. Training in auditory discrimination ;

1) listening to voices and becoming aware of factorswhich make

them pleasant or unpleasant

2) developing an appreciation of good voice through listening
to recordings or through a discussion of voices on tglevision

3) analyzing sounds according to pitch, intensity, duration, and
quality

Establishing adcquate physical bases for voice production

1) knowing the functions of the organs concerned with voice

2) developing appropriate posture

3)
4)

5

know mg techniques to control the respiration processes
identifving or sensing tension

relaxing muscles with stress on those concerned with articu-

lation

Developing suitable pitch

1)
2)
3)

identifying the optimum pitch level for each pupil
practicing appropriate pitch for specific occasions

practicing pitch for vocal expressiveness in the oral interpreta-
tion of prose and poetry

e varving the pitch hetween souuds

e varying the pitch for purposes of emphasis

Developing resonance

1)
2)

3)

directing the air stream forw ard in the mouth
striving for appropriate oral opening in pronouncing vowels

becoming aware of velar actwvity and learning to control the
velum in using nasal resonators {without carrying nasal
resonance into vowels which follow)

using articnlators properly in shaping sonnds

discriminating betw een unacceptable and acceptable quality
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e. Developing intensity or force
* 1) volume to situations ¢
a) size of room
b ) nearness of person to whom you are speak‘ing
2) using technique for vocal expressiveness
* a) to emphasize ideas
b) to indicate rhythm

¢) to express ideas effectively

f. Developing control of ternpo (rate)
1) suitable tempo: for social situations; for platform speaking
2) using téchniques tos developing suitable tempo: appropriate
rhythm; dramatic ause
g. Deveioping expressiveness
1) adapting voice to communicate one’s ideas and emotions

2) adapting voice to interpret thoughts and feelings

h. Carry-over in everyday speaking situations

Specific Procedures

PITCH

Problem of pitch may be classified as organic, psychogenic, or functional.

L

Organic pitch problems may be the result of glandular disturbances
or a possible structural abnormality of the larynx. The first thera-
peutic procedure must be a medical referral. Further clinical work
depends on the prognosis and treatment recommended by the medi-
cal specialist.

Psychogenic pitch problems are often found in the adolescent and
stem from his reactions to the more mature role he must begin to
assume. Group and/or individual discussions are suggested for this
problem., ‘

=~y
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Help the student to explore his feclings and emotions and to under-
stand why he feels as confused as he does. Some topics to be explored
are:

Physical changes which cavse vocal changes

Attitudes of otherstoward this change

Self-image of the student with a high pitch contrasted with the
self-image of the student with adequate pitch

General self-image of adolescence

General feelings of inferiority

Specific teclings of inferiority in speaking situations

Anxiety of certain speaking situations

Nervousness caused by emotional problems and fears.

The aim of the discussions need not be to eliminate the problems
which caused the pitch aberration, but to help the student under-
stand these problems so that he can accept and use adequate pitch.
It may also be necessary to incorporate some techniques for correct-
ing functional pitch problems in these lessons so that the student
will feel that he is getting specific help. -

. Functional pitch problems are the result of habitua! use of incorrect
pitch and/or tension which causes vocal strain. The first step in
adjusting habitually incorrect pitch should be to establish pitch
range. Have the student count, starting at the lowest pitch and going
up to the hughest optimum pitch, or have him sing the scale from db
to do and substitute letters a, b, ¢, etc., for the vocal notes. Generally,
the correct pitch will be one-third up from the bottom of the range.

If possible, use a piano, xylophone, or recorder to help the student
proceed from his lowest tone to his highest. When the range has
been established, use exéreses to help increase it. With the exercise,
pupils can extend the intitial limits of their range. Having students
read children’s stories which call for exaggerated vocal variety helps
to increase the pitch range.

Optimum pitch must then be established, and the student must be
able to hear himself use his optimum pitch and contrast it with his
former pitch. Much ear training is needed to establish optimum pitch.
Once the optimum pitch has been located, it should be practiced in
nonsense syllables, words, phrases. sentences, and free speech.
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Pitch problems caused by tension are treated by relaxation exercises,
such as

a. Relaxing the whole body through imagery (e.g., pictures of quiet
scenes, rag dolls) and music

b. Differential relaxation—concentration on a particular part of the
body, relaxing and tensing certain muscles.

Relaxed vocalization with directed ear training is essential. Posture
exercises to help develop optimum muscle tonus are also useful. The
‘tape recorder, Echorder, and other devices are very useful during
practice. /

i

Exercises To CHAN/éE Prrcu
Todevelop an awareness of changes x/xlx pitch:

f
1. Coordinate pitch to the positiox7/ of letters ahove, below, and

Y iven line
ona given line ,

b ; 3
24
a ¢ 135
2. Progress from this to days of week, months of year, and other
groups of words. ’

To habituate a specific pitch, follow the previous method to get
pupi! to desired pitch. At that point, continue letters, numbers,

or words on that same pitch.

Use newly established pitch in reading and connected speech in
monotone until pupil 1s ready tor variation.

VOLUME

The most common problem of volume is inaudibility or lack of projec-
tion. This may be organic, psychogenic, or functional in origin.

1 Organtc inaudibility may be the result of poor physical health, hear-
ing loss, glandular deficiencies, abnormalities in structure or, neuro-

FARS
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logical control of vocal mechanism. As with any organically caused
speech disorder, medical clearance should be obtained before ther-
apy is begun. Then, unless otherwise directed by the physician, the
exercises described on page 135 may be started.

9. Psychogenic inaudibility is the end result of a poor mental attitude
toward communication. The student is nervous, anxious, or afraid
to speak louder. He may be constantly unsure of his statements, be
afraid of ridicule, or he may have a poor self-image and consequently
be anxious about revealing himself. Counseling to help the student
understand himself and his fears is indicated. A healthy optimistic
approach to communication should be encouraged. Try to under-
stand the student’s feelings and provide him with the reinforcement
needed to help him overcome his specific fears.

3, Functional inaudibility is the result of prolonged dysfunction of the
voice. It may have begun through imitation of poor models or
through poor habits of vocalization, e.g., coughing, throat clearing,
grunting, screaming, yelling, crying.

Exercises To DEVELoP ADEQUATE INTENSITY

e The pushing exercise introduced by Emil Froeschels may be
useful. The purpose of this exercise is to stimulate closure of
the glottis. In pushing, the fists are raised to the shoulders and
then pushed forcefully downward, ending in a position in front
of the thighs. The student should be asked to phonate a vowel
sound, synchronizing the phonation with the downward sweep
of the fists. The exercise should be repeated regularly for brief
periods (about one minute each time). When the student has
mastered the technique, he is asked to repeat the sétind, just
thinking of pushing on the second phonation. He must enrich
the first sound in strength and firmness. When individual
sounds are correctly produced, he should practice on whole
words, phrases, and sentences, beginning with pushing at the
start of phonation. Finally, he should practice speaking while
concentrating on the idea of pushing,

e Use exercises to develop good breath control with consequent
supportof tone and strength of tone.

[y
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Provide training in active use of the articulators. Poor vocal
tone is often the result of inadequate use of the oral mechan-
ism. Exaggerated work on vowel sounds and ! and r words
often produces favorable results.

Create an atmosphere of audience interest through class par-
ticipation and encouragement from those students who are
unable to hear the speaker. Direct the speaker’s attention to
the listeners who are farthest away.

Provide voice practice in a variety of reading «nd speaking
activities to encourage carryover. Activities in the speech
arts, such as poetry reading, choral speaking, group discus-
sion, creative dramatics, add variety and interest to lessons
on voice projection.




e Role-playing and creative dramatics should aid the student
in assuming the desired vocal characteristic. Suggested roles
include the child, the father, the teacher.

e Associate variations in volume with changes in a group of
numbers or letters ( ex.: 12345, 12345, etc. ).

VOCAL QUALITY

The chief problems of vocal quality are hoarseness (organic and func-
tional), gutturalization and stridency, breathiness, excessive nasality,
and denasality. It is important to discover the cause of the hoarseness.
Some cases of pathological causation may need complete voice rest or
surgery, and it may be harmful to give such pupils voice therapy. All
cases of hoarse voice should be referred to an otolaryngologist for
examination, and his recommendations should be followed. Such exami-
pations can he arranged through the central office of the Bureau for
Speech Improvement.

Orcanic Hoarse VOICE

Vocal nodules and contact ulcers: Frequently a physician will recom-
mend vocal rehabilitation to reduce the nodules without surgery. When
such therapy is recommended or when therapy follows surgery, the
pupil should follow these steps in the voice-training programn:

o Learn the rules of good vocal hygiene. Avoid fatigue and smoking,

develop a calm and quict environment at home and in school, avoid
hypertension in meeting difficulties.

o Change the area of vocal cord contact by changing the habitual pitch
if improper pitch is causing hoarseness.

e Develop a pattern of controlled, easy breathing for speech.
o Developasense of.general bodily relaxation.

e Develop specific relaxation of pharynx and oral cavity through
preper use of the chewing method.

:a H ¢ 137
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e Develop specific relaxation of pharynx and oral cavity through

proper use of Jacchson's® techniques for progressive relaxation.
Progressive relaxation should initially be taught in a supine position.
The pupil is first taught to distinguish between the concepts of
tension and relaxation. This is done by having the pupil hold one
arm straight and raising it, pivoting only at the shoulder joint. As
the pupil attempts to raise the arm, the teacher exerts manual pres-
sure after the ann has been partially raised to prevent the arm fiom
moving any further. The pupil should be advised to push against
the resistance being offered by the teacher. After a few seconds, the
pupil should be told to let the arm drop and go completely limp, like
jelly. The feelings of tension felt by the pupil when resistance was
being offered should be contrasted to the limp fechng of relaxation
that was expericnced following the period of tension.

-~

Procressive RELAXATION

The technique of progressive relaxation is based upon the concept
of tension versus relaxation.

.
The following sequence should be_taught; it constitutes phase
one of the relaxation therapy
1. Raise eyebrows to wrinkle forehead. Hold this position for

. [ifteen seconds, rést for five seconds, and go immediately to
the next step.
v
2. Close eves in a tight squint, holding and rest time same as in
step 1.
3. Bite as hard as possuble, thus tightensm.{ the jaw. Hold for
fifteen seconds and rest for five seconds.
r ) ‘ N
4. Huuch shoulders tizhtly, again hold and rest as in step 1.
5. Strcteh the arms as far «s possible towards the feet, tense and
rest the same as above.
:-F:(_l;;u—la—_l;a;'obson, Progressive Relaxation ( New York» McGraw Hill, 1932).
) T
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8. Archthe small of the back an inch or two from the horizontal.
Tense and rest as above.

+ 7. Stretch the legs as if to make yourself taller. Tense for fiffeen
seconds and rest for five seconds as above. -

Reminder: Each of the preceding actions is held for fifteen sec-
onds, followed by a five-second rest, which is immedi-
ately followed by the next exercise,

In phase two the same sequence is followed, but the tension
phase is eliminated. The pupils are asked to relax the muscles and
allow the area to become limp. In other words, each area is con-
sciously relaxed. (Only after a proper understanding of the
tension versus relaxation concept has been developed is the pupil
able to accomplish this. )

Following this sequence should produce a wavelike relaxation
that starts at the head and progresses rapidly to the tips of the
toes, When this has been mastered, move on to phase three in
which the pupil is asked to relax the entire body instantancously.
In phase four, the pupil may be asked to relax a specific arca, such
as the oral musculature or the laryngeal area.

.

o Estublish a new melody pattern to inercase the range and replace
the staceato emphasis,

o Shift the focus of energy from the laryux and neck to the abddmen
through the use of diaphragmnatic breathing. Diaphragmatic breath-
ing is most applicable in instances where we wish to reduce or
eliminate strain in the laryngeal arca. When diaphragmatie breath-
ing is used. the locus of vocal production is taken away trom the
larynx and placed in the «bdominal arca. When at rest, in supine
position, an individual unconsciously tends to breathe diaphragmat-
ically. This is casily observed. it is therefore helpful if diaphragmatic
breathing is first taught by having the pupit lie on a couch, table
top, or other flat surface. By placii 2 a book on the abdominal arca,
the rising and falling motion of the abdomen is casily observed. The
reader is reminded that this is an unconscious act. Pupils should be
dirceted to observe the rising and falling of the book. As soon as the

Q )
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abdomnal movement 1s brought to consciousness, the breathing will
generally change from abdominal to thoracic. ()n the first several
intakes of air, expansion may be observed in the chest. If-the pupil
is instructed to apply manual pressure to the abdonen, the desired
abdominal expansion should be achieved upon exhai. ion. Once the
pupil is able to expand the abdomen on mhalation and deflate Tt on -

exhalation, he may begin to practice this movement in sitting and
standing positions. i

-b
The following evercises will be helpful in establishing the new

breath pattern- ‘ )
’ ¥
’ - -
slow inhalation—slow exhalation .
- rapid inhaljtion—rapid exhalation oy

slow inhalation—rapid exhalation

rapid inhalation—slow cxhalation ( this corresponds to the breath
patttern for speech) -

rapid inhalation~—phonate a prolonged ah
rapid inhalation—count from 1 to 10 *
rapid inhalation—reaite day s of the week

rapid inhalati®n—recite the months from January to June; take a
second breath and recite*months from July to December

By the tine the pupil has been taken throughthe above steps, he should
be ready to apply the abdominal breath pattern to reading and then to
speaking.

Funcrionan Hoanrse Vorcs

Utilize the essential staps anven tor orgame cases wath gases of tune-

- tional hoarse voice. In addition, much time shonld be spent in remov-
ing arhythmi® breathing patterns and in reducing breath pressure,
Locating and using optimum pitch hapitually are often found to be
successful. Students inust learn to differentiate between and to separate
volume and pitch. Pupils with hoarseness due to personality problems
should be referred to the schoal guidance counselor or psy chologist for
the development of a program of sound mental hygene.

r B Y
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GUTTURAL AND STRIDENT VOICES

Pupils with strident or guttural voices need help in developing the
optimum muscle set in breathing, articulation, phonation, ar.2 reson-
ance. It is necessary to develop good bodily tonus, thus providing the
pupil with a feeling of strength and ease. Training in the use of an easy
rhythmic pattern for all bodily movéments and relaxation of the mouth,
larynx, and pharynx should be included with this group. It is often
necessary o raise the habitual pitch level for guttural cases and to lower
it for strident cases through the development of an acoustic and kines-
thetic awareness of the optimum pitch level. A mental hygiene approach
should be utilized to help the pupils develop a more positive social
attitude. -

BRF.ATHINESES«

This problem niay be due either to a poor breath pattern which requires
work in breathing and phrasing or to over-aspiration, for which con-
trolled exhalation is a gencral goal. Ear training for discrimination be-
tween over-aspiration and correct phonation is indicated.

Excessive NasaLity

Auditory training in which pupils learn to distinguish between the cor-
rect and incorrect production of sounds is an essential step in working
with those whose voices are hypernasal. Exercises to strengthen the
action of the velum (yawning, blowing, swallowing, reflex lifting of the
velum) and to develop breath direction and oral pressyre” should be
used when needed. A new pattern of oral reson Appd‘:iflg a larger
mouth opening, a relaxed jaw, and a more flexible tongue and lips
should be developed.

‘ kY
DeNAsaLITY

Cases of hyponasality caused by blockage in the nose or naso-pharynx
should be referred jto the appropriate medica! specialist. Following
surgery, the Jdenasal voice often becomes excessively nasal, and direct
training of the velar closure becomes necessary. Functional denasality
is usually caused by hypertension in the soft palate. Direct training in
relaxation of the velum, tongue, and throat, the development of both
nasal and oral resonance, and variety in volume and pitch are required
to correct the problem. g
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" ) / LESSON PLANS FOR'VOCAL'GROUP,.S
. Levee: Elementary . '

_ Anv: Todevelop an awareness of pitch changes in the voice L.

K
- . s

‘MAn:mALs .

. A welillustrated picture book of “The Story of the Three Bears.”
Cdt out heads of Mama Bear. Papa Bear, and Baby Bear. Mount
heads on sticks. The head of Papa Bear is large, the head of Mama
Bear is smaller, and the head of Baby Bear is the smallest.

MorvaTtioN

Discuss story of “The Three Bears.”

PROCEDURE
1. Readiness

Review work on loudness vanation. Apply variations in loudness to
the stick puppets ot the bear heads. Let the children hold Papa
Bear's head in front of them and say, “I am Papa Bear,” using a loud
.yoice Then, holding Mama Bear’s head, say, "I am Mama Bear,”
using a sotter voice: finally, “I'am Baby Bear,” using a very soft voice.

2. Decvelopment

Read the “The Three Bears” to the group. Have one of the children
hold up the appropriate head each time one of the bears speaks in
the course of the story. Use a load, low-pitched voice as you read the
part ¢f Papa Bear, a somewhat higher pitched but sotter voice as -
vou read the part of Mama Bear, and a very high and very soft voice
for the part of Baby Bear. Have a child rctell the story, using a “See-
Quees” hoard or the illustraied storybook. Have the children hold
np the appropriate stick faces as’they use the voice of each charac-
ter. Work tor voice variations prunanly in termns of pitch. Do not
overemphasize loudness at this time, since the combination of the
« two may be confusing.
\ 5
ATPiiy aTION
Have the pupil report what was noticed about different voices.
Present the story agam. combining vanations in pitch and loudness
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" ior the various ciihracterS. Have the pupil retell the story this time,
encouraging him to combine variations in both pitch and loudness.

-

ASSIGNMENT
Listen to the voices of your family: father, mother, sister, brother.
Listen to your own voice, your teacher’s voice, and your classmates’

voices. Are some voices rougher or smoother than others? Are some
voices higher or lowcr than others? Are some voices louder or softer?

_ Lever: Junior and Semior High School
Anv: To practice using optimum pitch

MATERIALS

List suggestions for improvisations

Two tape recorders ( for instant playback to corroborate the com-
ments in the evaluation of pupils’ performances and for the final
summary)

MoTIVATION

Discuss improvisation, especially its use in the theater or television.

ProceEpure

1. Have pupils list five suggestions for improvisations.

9. Set rules with assistance of pupils. These should include the sug-
gestion by a pupil using his optimum pitch, the selection of the cast
by the pupil (using optimum pitch), and the enacting of the situa-
tion by the cast, each of whom uses his optimum pitch (for the most
part).

3. Have improvisativns performed. After each, have pupils comment
on ihe vucal successes of the actors.

4. The medial summary should review principles of improvisation and
its use for this class.

5. The final summary should include comments about the success of
the use of optimum pitch. It may include, too, sclected playback of
interesting obser vations.

-ERIC . : 143
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Suggested Sequence for Vocal Hygiene

For many students who do not have vocal disorders, but can profit from
general improvement in voice, the following are suggested:

Deves. oPMENT OF Basic NEEDs

Voice is so much an expression of personality that . change in voice
effects a change in personality Before 2ny work is initiated, attention
must be given to

Developing an aprreciation of good voice as an asset in daily living
Stimulating interest in self-improvegent

Developing wholesome attitudes (allaying fears. building con-
fidence)

Encouraging a spirit of cooperation and willingness to work with
others

Voice development is a =low, gradual process. Work should be slow
enough so that the pupi! :s never presented with voice exercises beyond
his ability to perform easiiy. Anything that niight result in voice strain
is dangerous and must be avoide«d, ¥lase. not loudness, should be stressed.

IMPROVEMENT OF VOCE (G« wLitY
1. Providing ear training

a. Directed listening (in the <lassroom. at home), stressing the
quality of voices heard. This might include identification of per-
sons by voice.

b. Dizcriminating listening, evaluating voices heard, and selecting
wnes that are beautiful: listing these on charts. Definite assign-
inents may be given in listening,

c. Spevific vocal disorders of quality, pitch, and or volume are dis-
~arsevl on pages 128-1410 Refer to speafie techniques for each
vors aroblem when formulating o long-range plan to meet
nvl v.dual el iss needs

¢
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The student must hear each voice defect before he can correct it.
‘Consequently, sufficient time should be allocated in the long-range
plan to provide intensive auditory training and to teach students to
listen effectively to themselves.

2. Learning how speech is made
Motor {diaphragm)
“Vibrator (larynx)
Resonators ( oral ahd nasal cavities)
Articulators (lip, tongue, teeth. hard palate, soft palate ),
3. Practicing relaxation, stressing its effect on voice quahity
a. Relaxation of the whole body

b. Relaxation of the muscles that control the speech mechanism

4. Developing good posture for good voice

a. Definition of good posture
b. Demonstration ( sitting. standing, walking; and practice

2. Effect of posture on voice—good and bad

5. Practicing the correct use of a conversational voice, stressing pleasant
quality. Developing the vowel scale for

a. Fartraining

b. The production of the sounds throuch the kinesthetic approach

6. Giving lessons on specific vowel sounds to improve voice quality as
needed

7. Developing resonance
a. Special relaxation exercises
b lLessons on the nasal consonants. m.n, 7

¢. Lessons on the tongue-tipsounds. L.
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8. Developing a flzxible voice (continuing to use soft or conversational
voice)

a. Exercises for improving pitch (if needed)
b. Exercises for developing variety in inflection
c. Intonation

Principles of English intonation

Klinghardt markings

Exercises in use of a good American intonation pattern

9. Developing a good “classroomn voice”

‘; a. Balanced resonance. Combining the consonant sounds m, n,z, g,
t, Iwith the sound ah ( father)

b. Exercises for diaphragmatic breathing linked with vocalization
c. Projection exercises. Reviewing all vowels using voice projection
techniques; teaching ou and au
10. Continning work on improvement of voice quality
a. Teachingae. ai
b. Keviewing vowels as needed

c. Teaching ah, oh, 0w, and other vowels and diphthongs as needed

Note: During application there should he directed listening for voice
quality followed by group evaluation under teacher guidance.
Suggested activities include choial speaking and practice 1n dra-
matization of conversation skills, such as frendly discussion,
greetings, and introductions

1L Dr . eloping a gond “assenshly voiee”
a. Resonance exercises

b. Breathing exercises linked with vocalization

barker, page boy. newshoy, train announcer. auctioncer), in
creative dramaties { individual characterization, short seencs from
storics or plays ). and inshort talks and oral reports.

E l{‘[‘cl“ﬁ 1
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VOICE THERAPY TERMS

Articulation flexibility—utilization of the articulators
Changing loudness level-reducing or increasing loudness

Chewing method—chewing and talking simultaneously
Determining and establishing optimal pitch range

Ear training—identifying, eliminating, and replacing faulty vocal habits
Familiarizing students with the vocal mechanism—developing a
working understanding of the mechanics of respiration as they apply
to phonation

Feedback—Matching an auditory model
Humming

Imitation—auditory phonation in student’s best voice

Kinesthetir awareness—ability to locate and manipulate various portions
of the vocal musculature

Manipulation of speech mechanism—exertion of pressure on the thyroid
cartilage to change pitch

Minimizing vocal abuses—cessation of crying, screaming, yelling, throat
cleaning, grunting, coughing

Modifying tongue position—position of tonzue as a shaping factor of
resonance '

Motivation
Muscle training—traning the various rmuscles used in speaking
Neuative practice—mtentional use of a previously incorrect response

Open-mouth approach—providing more oral openness while speaking
and listening

Pitch inflection utilization—establish more optimum pitch levels and
increase variabihty

RIC T 147
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Posture correction
Pushing—pushing and phonating simultaneously
Relaxing and reducing tension—responding with a minimum of energy

~ Resonance development—lesseriing tension and constriction of the reso-
nators —

Respiration (diaphragmatic breathing j—improving control of respiration
Role-playing

Sighing—open-mouthed exhalation on ah

Singing—combination and interaction of the mechanisms of respiration,
phonation. resonance, and speech articulation

Velopharyngeal control—exercises to open and close the velopharyngeal
opening

" Vocal attack—utilization of a soft attack to initiate speech
Voice rest—total stopping of all phonation
Vowel practice—phonation in student’s best voice production

Yaw ning—prolonged inspiration with maximum opening of mouth

FOREIGN ACCENT

Description
~

A large percentage of the population of New York City speaks English
as a second language. The speech defect called foreign accent is the
auditory result of the influence of the native language patterns (irrespee-
tive of the native language) on those of the second language, in this case,
English. Because this problem has unique cultural implications, the
speech teacher must be aware that to use the second lunguage cffectively

ERIC®
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the student must be adaptable to a change in his patterns of intonation,
stress, and rhythm The problem of foreign accentis a broad one involv-
ing attitudes and total language learning as well as isound production.

~— !
'

Placement in the Therapy Program

Because of the growing numbers of Spanish-spmkit’ng children in New
York City schools, the problems of foreign accent vl;ary from district to
district and from school to school. If a pupil with a forcign accent is to
be placed in a speech program in the elementary schbols, he should have
a problem of communication with his teacher and his peers. His prob-
lem should not be confused with the problem of the non-English-spcak-
ing pupil or the pupil who is learning English as a second language. If
a large portion of the school population has a similar pattern, the cor-
rection of the foreign accent becomes the provinge of the classroom
teacher, The itinerant speech teacher should serve as a resource person.
Where there is a full-time- speech improvement teacher assigned to a
school, this teacher should be an active participant in the speech and
language improvement program. The speech clincian in the elementary
school should service pupils with speech defects or disorders in theur
own language as well as in English. A foreign-language pupil who is
_not of the same background as the majonty of his own school population
wight also be considered for placement.

It is advisable not to accept foreign pupils in speech climes until they
have a reasonably good cominand of Enghsh. Tt can, therefore, he
assumed that no foreignaccent pupil will receive special service until
he reaches the upper grades unless special needs exist In the elementary
and junior high school, it is not the function of the itnerant speech
teacher to teach English to foreign pupils. In the high schools, speech
teachers are often assigned to teach English to foreigners. These classes.
which are not foreign-accent climes, are frequently scheduled for double
periods T this case, half of the time-is alluttod to speech activities as

1. Iu the elementary school it may be possible sometimes to schedule

gro ips of students from toreignbackgrounds in homogeneous groups,
but often there are insufficient nuizbers (o fvon @ smga@ group. In
addition to the speech irregulanties resulting from his first language,
the child may have specific articulatory problems nnrelated to his
language background In this case, he should be placed in the appro-
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priate articulation group wth individual work on rhy thin, stress. and
intonation as indicated. -

In the mtermediate and junior high school, it is often possible to
place students i a forcign-accent class Desprte vanous ethnic back-
grounds, these students have a common speech need. When homo-
geneous grouping becomes difficulty students may be programed
with any articulation group that will be profitable tor them.

In the senior high school, the situation regarding foreren-born stu-
dents differs from school to school, and m any one sehiool there can
be a difference trom vear to year. As a result, the artungements for
these students vary conaderably.,

Therapy

K
Erentesrany aso Jusiorn Hien Scnoon Leves

In the carl grades, ehildren swath foreign backgrounds ae not placed
in a speech cliss until they have mastered the second language suffi-
aently to henefit from therapy. Correction of obvions articulatary de-
feets is the first concern of the speech teacher, Attention S given to
vocabulary building, idomatic usage, and sentence steacture, A major
portion of cach lesson is devoted to the application of speech skills and
to work on mtonation, stress, and rhythm needs. Many ot the topres
outhned i the high school section sl also apply to the elementary and
ntermediate classes ) o

<

Hiou Scroor v,

-

1. Progranung

English-speakimg poprls with foreran aceents e placed m speech
classes accordimg to one of the tollowing three levels of Amencan
specch. -

a  Beginners=Those pust hegimnng to anderstand and speak English
tofficial moupmg ;.

b Intermediate gronp—Those who has e some basie shills wath their

! new lanenage but not enoueh for fuent conversationt This lesel

may be divided mto two classess one more advanced than the
other,

E l{lC 50
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Note:

Advanced group—Those who can understand easily what is being
satd and who can communicate fairly weli but who require further
correction of theiraccent.

.
s -

»

2. Arranging the Group -

Number—Because these students need concentrated work jn sev-
eral aspects of speech, the class shonld not contain more than
fiftcen students. The teacher should begin with a register of 10 or
12, thus allowing for new entrants during the term. This is espe-
cially true in the beginners” group.

. Seating (two possible approaches)

1) Arrange according to language background so that a student
who has advanced a little can help a newcomer. The chief
disadvantage is that students who speak the same language
may be tempted to speak their native tongue rather than the
new language.

(&3
-

Armrange according to length of time that English has been
studied so that more individual attention'may be paid to each
level of competency withina gronp.

Many students in foreign-accent speech classes have other speech
problems in addition to their accent. It is necessary for the instruc-
tor, with the help of the department chaingan, to decide which
clinic will be best for the student.

Foreign Accent I: Course of Study

OBJECTIVES

e To teaeh the sounds of Arerican English

o To aid the student in developing a pattern of spoken English which
enables hign to communicate clearly and without marked accent

o To improve the sounds of the student’s Endlish Ly correcting distor-
tions and substitutions

o Todevelop other skills related to speech sounds

Aruitoxt provided by Eic:
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To teach the use of the dictionary as an aid in determining correct
pronunciation

To expand the student’s vocabulary

To enrich the language experience of the student so that he may be
better equipped to meet the challenge of both his other school sub-
jects and the communication situations in his daily life

THE STUDENT IN FOREIGN ACCENT |

L

The student in F.A.-1 has probably completed at least one term of
English. There has been some exposure to development of good
American English sounds in conjunction with learning other elements
of the language.

-

. The first language of the F.A.-1 students may vary within one class.

- The learning ability of the F.A.-1 students will vary greatly. Some

students may carry a full load of regular academic subjects, while
others may be held back in the foreign student program until more
English skills have been developed.

In many cases the F.A -1 class is the only one a student may be taking
in the foreign student program. F.A -1 can help the student make the
transition into regular classwork with less difficulty. Since many
problems the students face in the regular program are related to
unfamiliarity with the English language, the F.A.-1 teacher is wise

to. allow some time for discussion of these problems.
[ 4

CoMa10N PROBLEMS 1N FOREIGN AGCENT 1

i

Sound sub:titutions are the most common problem encountered in
this couréq. Although students may have varied first language back-
grounds, many of the sound substitutions or distortions are relafed
to the same sound, and the tcacher will be able to handle them with
the whole class participating Some of the common sound substitu-
tions and confusions are:

.

L, Substitution of one for the other

s , 2 Substitution of one for the other,




usually a problem of unvoicing the z

ur, 0 Substitution of one for the other

0,3 Some languages don’t have this sound,
and the student will substitute another
until taught how to make it

v ,w  Substitution of one for the other
3 ,ds  Substitution of one for the other
bsv Substitution of one for the other .

2. General lack of reading experience in English is basic to the problem
of speech.

3. In most cases the student in F.A -1 has a foreign language intonation
pattern. The correction of this problem is generally reserved for
FA-2

4. Since English may not be spoken at home and since students may
gind classmates who speak their first language, they will not be
challenged to learn to speak English well. Thus, students may have
to speak English only during four or five of their class periods at
school, and for the remainder of their time they will speak their first
language. The teacher of F.A.-1 is, therefore, faced with the task of
encouraging students tb speak English as much as possible so that
there will be more practice of what is learned in class.

~ Units for High School Clinics

The following seven units make up the course taught in high school
Foreign Accent Clinics. (See pages 161-167 for a detailed outline of
these units.)

Unit 1. The Sound of American English Unit V. Storytelling
Unit I1. Pronunciation and Vocabulary Unit V. Group Discussion
Unit I11. Oral Reading ' Unit V1. Oral Reporting

Unit VII. Interviewing

Q
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Note: All of the units should be taught with the major objective in mind,
i.e,, to practice the sounds of American English. Drill on a par-

ticular sound or related sounds should be a part of every class
period,

ADVANCED FOREIGN ACCENT .
For more advanced foreign-accerit groups the following should be
considered:

1. Strong and weak forms of conjunctions, prepositions, articles, auxili-

ary verbs, personal pronouns
> ¢

2. Phonetic problems
a. Vowel confusion: 6 and 6; 6o and 6o

b. Study of remaining back vowels

3. The ng problem, the rules )
4. Continuation of vocabulary work ( prepared ana sj.ontaneous )
5. Study of Ameri.an idioms

6. Pronunciation: syllable division, stress, meaning and usage

7. English intonation |

8. Lengthening of vowels, diphthongs, and consonants ( duration )
9. Continuation of vocabulary work ( prepared and spontaneous)

10. Continued study of American idioms

11'. Further Americanization pr.ojects
Daylight Savings Time
Halloween Mother’s Day, Father's Day
Thanksgiving Customs

Memorial Day Living in Greater New York




L4

12. Prepared t talks

a.

4

ongrapmcal matters—particularly good for first speech of the’

term .
k]

. Map talk—illustrating places lived in

C.

Timely matters—particularly related to their native countries
/

13. Group disgussion of social, educational, domestic matters '

a.

Conversation: school problems, text used as springboard; current
happenings ¥ . .

Mimeographed material (other than Amencammtxon material
per se): spelling and vocabulary lists; exercises for certain sounds
according to group level )

Graded teats with questions for discussion; oral reading; vocabu-
lary problems; pronunciation of problem words, sentence struc--
ture problems, vocabulary building and practice in talking (or a
variation of the approach)

SPECIFIC ACTIVITIES FOR FOREIGN STU™ ENTS

1. Withinthe rlmsroom

a.

.

A frlcndshlp party: Each foreign student mvites one friend from
another class: (The guest may not be foreign- horn.) Invitation$
are written and sent. A prograin of entertainment including songs
and dances may be planned.

" Dialogues in familiar situations

CGometo the gracery store, meat market, ete,
Buiying adress. shoes, ete.

Consulting a doctor. dentist, ete.
Counsulting the landlord

Asking teacher, advaser, ete., for help
Asking policenian for directions

Applying for an afterschool or summer job

Readmg short, meaningful plays and skits

. Drariatizations. Students could dramatize their problews, with
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various scenes. Eventually, skits could be performed in some of

" the classes that meet during the same period. ,
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Note:

€.

f.

h.

Discussions of problems encountered by those students
1) Lettma acquamted vuth others

2) Learning English, espeCra‘Hy when another language is spoken
at home

3) Finding time for homework when parents must be given help
at the store, etc., because they do not speak English

A tape recording of these discussions allows the students to hear

their own speech and evaluate it. These tapes can also be used as

a basis for discrssion in other classes to promote better under-

standing among students,

Speeches: Topics will vary with the interests of the pupils and
their ﬂm-ncy. Suggested topics are: A Book, \ Movie, A Visit toa
Plice of Interest, My Favorite Holiday or Food, Schpol in My
Birthplace, My Family.

Vocubulary game: Twenty or thirty words have been &ssigned as
homew ork, Class must know pronunciation, meaning, and be able
to use each word correctly in a sentence The class s orzanized
into two teams. The teacher calls on a student from one group to
give complete information about a specific word. Team gets three
pomts for correct answer. If second member of team must be
called, the team uets only two points for correct answer. The
other members of the team may volunteer to use the word in a
sentence, and one point is given for cach correct use. The second
team 15 given the same opportimity and gets one point for each
correct use.

Game of password as conducted on television

Outside the classroom

a

C.

Readimg of books about minonty group members and immigrants
who have contrnibuted to the culture ot our country (See reading
st issucd by the National Association of Teachers of English. )

Contributing to the school paper or magazine

Participating 1n clubs or squads, such as hght, costume, audio-
visual

Preparing a bulletin board or showcase



e. Participating in asscinbly programs

f. Taking field trips to the Urited Nations; museums; the Metro-
politan Opera House; Lincoin Center for the Performing Arts;
the Statue of Liberty

Sound Substitutions*

These are the most frequent sound substitutions and intonation patterns
of the various foreign language speakers.

ITALIAN

fi:p ‘ sheep
[p ship
pu:l 1 pool
put put
bo:t bought
hot hot
bad : bad
ba:l : ball
praiph ‘ . pipe
thaith tight
0ui: three
derm them
loTvz rose
noruz nose

tors 01in si or tin  thio
dorz dxt zzt or det that

w J0ruz wWoruz rose

b bi:d bi:d bead
or p, or pid

; tiabl to &;J.\bl. trouble
crt or taabj

® From Voice and Speech Problems by Letitia Raubicheck and others { New York:
Prer tic e-Hall, 1931). Eepi'nted by permission

.
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d to ¢ bed to bazd bad (finald)
g to ¢ dog to doj dog (final g)
z to 2 wpz to WDZ was (finals)
¢ or voz
w to v wandafl to  vandesfe!  wonderful
SCANDINAVIAN
1 to erora diumgk  to “duempk drink
er to e mert to met met
& to er hend to hernd hand
0 to t fipk to taepk think
3 to d dzt to dest that
A to v dzast to just just
ds to j dzast to just just
SLAVIC
A to o kam to kom come
er to g mern to me:n men
® to er h=t to hert hat
u to u put to put put
3 to er ha: to her her
> to or ba:t to bort bought
6 to t 0it: to tri: three
3 to d O¢c2 to dear there
3 to R diavnd to  draund drowned
g to g9 sIg to smg sing
ng to g jange  to  jape _ Younger
PUERTO RICAN
DrrrTHONGS
oy to or kort coat
aid to au daun down
CONSONANTS
p* to p, pruth p.ut,
8 to s siy thing
v to b bifid vivid
d to ¢ deri they




Initial

f and
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®The stop-plosive is seldom use
fricatrve {3 unless b occurs at t
*®The voice-plosive is seld
unless the d occurs at the

b to b )
&t to ¢t
**f to dord
1 (spelied I} [
1 to r (erilled)
s to z (when followed by
a voiced corsenans)
zZ to s
3 to sorf
tji to ]
ds to h
j to ds
kh to Kk,
7 to uyg
VowEeLs
i to i
1 to ir
® to a
A to D
u: to ur
v to ur
o to >
a to a
JAPANESE

s to z
tf to d3

benfi
hju:man biig
§.erik,

du:

ai du

los degos

lorz deridors
k,ovljas

tri

it,z lerit,

plis
mersul of
merfus

f3:f
kerna1as
d5
k,erik,
hagga

fird
hisg,
flat,
Dpi

furl
furl
nat,

fads

71
o
dz0-¢

dzortiz

L3S

baby

human being
take

do

Ido

the fingers

collar
tree
it’s late

please
measure

church
generous
vour
cake
hanger

.

feed
hit
flat
up
f‘)()l
full
not
father

The Japanese substitute the voiceless for the voiced sounds In the final
position. these consonants are either omitted or unyvaiced

see
<how
chose

d in Spanish. The sound b become: the -labial
he beginning of a breath group or after mor n

om «1s¢d 1 Spamsh The fncative ‘s used 1 all cases
beginrung of a breath group or hefore I m, or r.
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t to d du: to

k to g gis key

f to (b)¢ 423 four
Final

ts to z . hzz hats
Medial

g to 3 23070 ago
zbeforeu to dz dzu: 700
hbefore 1 to ¢ (ich) ¢im him
w is often omitted vl wool
landr are confused and pool and poor may sound alike

used interchangeably

The vowel sounds tend to be short. Therefore, both the lonﬂ. and short
English vowels should be included in speech training.

Since the stress and intonation patterns in Japanese are light and un-
shaded, syllabication, stress, and American intonation should be taught
in words, phrases, and sentences.

CHINESE

The Chinese may produce the following voiceless consonants (p, t, k,
ts, t ) with forceful breath.

The voiced (b, d, g, dz, d5) are unvoiced and are made with weak
Lreath. This gives the effect of omission when they occur in the final
position.

Distortion is focused on (f, s, tf, d3 ) because the blade of the tongue
rather than the tongue tip is used in the production of these sounds. The
tongue position needed for these consonants is hicher in Chinese, thas
causing these sounds to become fricatives in English.

Theland r are confused and used interchangeably.

5 to d dis this
0 to ¢ tin thin
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Emphasis in speech learning should be placed on all these consonants.
Training is needed on both the long and short vowels in English because
in Chinese the vowels are of short duration.

Since Chinese is an intoned language. there is a tendency to omit the
unstressed ending in English. Focus should be placed on English stress
and intonation in words as well as in word groups and sentences.

FOREIGN ACCENT CLINICS: HIGH SCHOOL LEVEL

Unit I: The Sounds of American English

GENERAL AIMS

To train the ear to identify the sounds of American English
To deyelop a standard of acceptable speech sounds
To correct misarticulation of sounds

EAR TRAINING .
Ann: To help the student imitate sounds correctly and use self-corrective
techniques

Context. Language development, similantics and differences among
sounds in various languages. development of the ability to monitor
one’s own speech ; . -

-

MATERIALS

Tape recorder, phonograph, films ( Filins may he obtamed from tife
andhovisual department )

PROCEDURE
Lessons for language development
Recording and - playing back conversahonal and formal speech

_ (Sdverecordings to compare with final recordings. ) .

Survey of class for sound distortions and substitutions, each studen!
keeping his ownrecord
Assignments and discussions tgated to the speech of radio and TV
performers )

161
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. ARTICULATION

Anv: To teach the correct production of each sound in American English |

ContenT. Only enough physiology of speech to furnish students with a
basis for discussing placement, breath control, and use of vocal cords, |
meaning of such terms as voiceless, voiced, and .nasal, correct pro-
duction of cach sound; diacritical marks

.

~

MATERIALS . .

Tape recorder, drills prepared by teacher and pupils
Improving Your Speech by,Raubicheck

PROCEDURE

Lessons on basic articulation |
Consonant and vowel charts to be filled in by students |
Demonstration by students of an understanding of all concepts studied
Practice and drill of all sounds studied
. Lessons on diacritical marks and use of the dictionary. ( This unit is
cuntinued throughout the terin during the drill portion of efich
period, the drill comprising the most important part of the coutse.
After completing a survey of all sound production, a concentration
on those sounds which need the most work must begin at once.)

2 ’

Unit Il Pronunciuﬁoln and Vocabulary

CENERAL AIMS .
; :
. To teach the pronunciation of new words through the use of the
dictionary
’ To use new words i everyday conversation (1 ¢ to enlarge student
vocabulary)

DIACRITICAL MARKS

Annt Toteach the soundadentification of cach diaeritical mark

ContenT: Rules to determine the correcet sound for each letter repre-
sentittion, how to nse a standard dictionary and the pronunciation
kt:V . .

o .

FRICIS2 - o .

3
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MATERIALS

Vowel an&ccmsoglant charts; dictionary; teacher-prepared word lists

PROCEDURE

Development of charts with diacritical marks

Matching key words already familiar to students

Oral exercises in w hich students identify diacritical symbols
Use of word lists

L

. SYLLABLES AND SYLLABLE STRESS

Anm: To teach the coneept of syllabication differences between students’
first language and English

ContenT:; Concept of syllabication; syllable stress; students’ native
language patterns compared to those in Engiish

MATERIALS

Word lists; dictionarics; tape recorder

PROCEDURE

Use of word hists and dictionary work in classr()om exercises
Chalkboard work by students to demonstrate correct syllabication
Oral exercises for correct use of words in sentences

Taped readings to demonstrate problems of individual students

Unit lli: Oral Reading

«GENERAL AIMS

To use correct sounds in reading
To improve the student’s oral reading ability
To « \pand the student’s knowledge of the English language

DIALOGUE READINGS

AmM: To achieve carn-over of learned skills in readings that simulate
» everyday conversation y

[
?

g
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ConTenT: [dioms, slang, standards of English speech

s MATERIALS .

Everyday dialogues; tape recorder

PROCEDURE .

Dialogue readings from texts
Writing, recording, and evaluating dialogues by students
Making corrections as pupils read

INDIVIDUAL PROSE READINGS

| Anvs: To achieve correct sound carry-over in formal reading !
i To help students gain poise in reading before the class
|

ConTenT: Determining the meaning of the selection; preparing for oral |
reading, presentifig ora] readings

~

MATE® AL
hgading selections (Reader's Digest Reader (Book 1), Modern
Reading) ; tape recorder

*  PROCEDURE

- Lessons on preparation and presentation of oral readings
Offering sample selections from which students choose
Preparation of original selections by students

.Class evaluation of presentation and of sounds
Tape recordings made and played back

CHORAL READING

Anvts: Tomcrease precisiondn articulation .
Tofannhanze student with English and American poetry

ContenT: Explanation of choral reading techniques, explanation of
syllable stress in English poetry

MATERIALS

Poetry anthologics ( The Reading Ciorus by Helen Hicks is recome
mended. )

Il
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PROCEDURE ¢ -

Lessons on choral reading techniques
Beginning with a poem which the whole rlass may read
Experimenting with various combinations of light, medium, and
dark voices of boys and girls ‘
Breaking up the class into small groups and working on poems and
. readings suggested by either teacher or students

Presenting readings to other classes

. -

POETRY READING .

Anvs- To continue work begun in choral speaking umt
To allow students to gain satisfaction from their improvement

ConteNT: Introduction to popular American poets, use of sounds in
poetry: consonance, assonance, alliteration

MATERIALS

Poetry anthologies; tape recorder

PRoCEDURE

Lessons on popular American pocts and or sounds in poetry
Presentation of individual readings to the class
Taping and playbacks of individua’ -cadimgs

-~

Unit IV: Sioryt‘elling

Anq; To apply correct sound praduction to conumunication without
bencfit of the printed page

ConTENT: Plot of a story; establishing mood; éreating characters and
suspenses, story sources and selection, how to tell the story

MATERIALS

Your Speech by Francis Griffith and others, recordings and books of
short stories

ERIC 165
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SURE
eacher demonstration of storytelling and recordings of stories
Lessonson developmg plot, mood, characters .
Elicit criteria needed to tell a story well
Stories told by class mémbers with evaluation of content and sounds

Unit V: Discussion

GENERAL AIM

To apply correct speech,sound production to the spontane‘us ex-
change of ideas

THE PANEL DISCUSSION
7

3

AmM: To practice correct sound production in a situation that provides
for both extemporaneous and impromptu speaking

ConTENT: Forms of discussion, selection of papel discussion topics; pro-
cedure for conducting the panel discussion; audience responsibility

Kl
¢

MATERIALS
Your Speech by Criffith; Speaking Well by Reid, current news maga;-

zines

PRoCEpURE g . '

Lessons on' toplc selection, panel discussion techmques, audience
participation
Dividing class into panels to prepare and prescnt discussion
Evaluating discussions and individual speech sounds

\ N

A}

Unit VI: Oral Reporting

Arns: To provide the student with an opportumty to use a conversa-

tional style of speech m a more tormal setting

. To offer evaluation of mdividual sound improvement

66
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Content: Topic selection, organization and preseniation of the oral
re

PROCEDURE

Lessons on topic selection and organization of the oral report
Presentation and evaluation of reports (Reports may be recorded.)

Un.i' Vii: The Interview

Anus: To provide an activity for both prepared and spontaneous appli-
- cation of correct speech sounds

To teach the basic method of interviewing

ConTeNr: Interview procedures ) ’ )

MATERIALS

Your Spee('h by Francis Griffith; tape recorder

-

- :
PROCEDURE
¢

v
Lessons on fiterview procedures .

Division of class into interview teams, each preparing and demon-
strating an interview ;

v

‘\ : | .
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Forms and Letters

CASE HISTORY ENTRIES

CASE HISTORY ENTRIES
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Appendix}  Forms and Letters A

REQUEST FOR CLINICAL RECORD

BUREAU FOR SPEECH IMPROVEMENT
BCARD OF EDUCATION OF THE CITY OF NEW YORK
110 Livings*ton Street
Brooklyn, New York 11201

(Date)

eacher of Gpeech Tmproverment ) '

~iblic Jehz-1 Noo,

.

ey oLl e

‘ Aouge Former ruri., is

& — ’ i
Tarre W17 enr 1ied o -
(Scnool)
Yinlly Corwarg tnis papil's Jreecn Tlinit Fecord ty me
n® othlo aliresty
' Jnyeral o gravgy
i . Tiap s a8 e Tenrecvamant
t
'
!
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—
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P '
‘ Q *
‘-
ERIC' ,
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Forms and Letters
REQUEST FOR DATA FROM OUTSIDE AGENCY

LIREAL FOF 3PEECH IMPROVEMENT
2 EDUCATION uF 9iE CITY OF NEW YOiK
11) Livingston 3Jireet
roovlyn, lew for< Ll 0

¢

.ni2al resor it cnt/or

relp™il

center,
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Appendix]* Forms and Letters

PARENTS’' PERMISSION TO RELEASE INFORMATION

Aruitoxt provided by Eic:




2 Forms and Letters

RéQUEST FOR HEARING EVALUATION

LN
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'Appenglix I Forms and Letters
REQUEST FOR LARYNGOLOGICAL EXAMINATION

BUREAUGFOR SPEECH TMPROVEMENT -
BIAPD OF EDUCATIU OF THE CITY OF NEW YORK
110 Tdvirpzzton Street
Zrooklyn, New York 11001

- Jorrn -, Daly
Facglty ractice ffices
Uriversity *ospital
First Arenue
Liew Unrky ies Yorg 10010

.

*

Ie bearer of thisg rote
"Name

THome Addresg:

’

Borough ot

inerely

v

1

Triv e svenernt,

ERIC™®
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Forms and Letters
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Appendix!  Forms and Letters

REFERRAL TO GUIDANCE COUNSELOR, NURSE, OR DENTIST

I

- BUREAU FQR SPEECH IMPROVEMEN’P
BOARD OF EDWCATTON OF TR CIT OF WFW UORK
- 110 Livingston Street

4

» < Krooklyn, Mew ¥York 11701 .
TO: Guidance Counselor, liurse, Dentist Cross out one,)
SCHOOL, © AR
PUPIL ° NLAGD
ADDRESS DATE

Reason for referral (Itate probler,,

Approved:
Srincipal
.
Ny . FTIL
. Jpenet Tengher
we tave raceigel our re ern 1 and are plarnin -
'
¥
B e B e — e ey e
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Forms and Letters®

REFERRAL TO SPEECH CENTER

2UREAL FOR SPEECH IMPROVEMENT
BAARD Ty EDCATION oF THE CITY @ NEW YORK
110 lavingston Jtreet
Brooklyn, lew York 11201

ate »f dirtn
Addre s Lone

Papentt v : ‘ather

NI
tendin- . K Al
Vs, -

the ?
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1749
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Appendix| Formsand Letters

FORM TO IDENTIFY STUDENT'S SPEECH PROBLEMS

‘ ATFEAL ol STERE VD IMPROVENERT ~
BOARD OF EDUCATION OF THE CITY (F NEW YORK
110 Tivinercton Ctreet
trooklyn, Ti.v. 1127

/

Tiame Mlare

- B3

«ual.it s hoarse; low; unusual pitch patterns; other
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/e v Formsand Letters
e® S 2, .
LETTER TO FACULTY REGARDING SPEECH PROGRAM
v
QREAI FOR SPEECH IMPROVEMENT
ROARD OF EDUCATION OF THE CITY OF NEW YORK
110 Livingston Street
Br‘ooklyn, ew York 11201 -
) -
- )
‘ - (Date)
” )
. s
[ 4
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o Q{i
pliee
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Appendixi  Formsand Letters

LETTER TO FACULTY ABOUT STUDENT IN SPEECH CLINIC

—
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3rooxlyn, Vew York 11°71
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Appendix |+ Forms and Letters

LETTER TO PARENTS
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lEﬂ’Ei TO PARENTS: SPANISH

Forms and Letters

“ .
o .
" ., BUREAU FOR SPEECH IMPROVEMENT
_BOARD OF EDUCATION CF THE CITY OF NEW YORK
J10 Livingston Street
Bruoklyn, New York 11201
Date -
o

Estimados Padres: N

La 'presente es para notificarles que

mejorar su habilidad para hablar 1nglés correctamente.

Esta clase especial se reune cada semana el
a las AM/PM.,

” z . .z .
Habrd una asignacién escrita y una oral cads semana. «

tener 1a bondad de hacer que-su hils{ea) practique e la casa
haciendo uso de un espejo todos los 2fus?

Es también nesesario que tra.ga ina libreta ; an lapiz

ha sido admitido a la clase especial para -

A fin de que estas leccicnes sean efectivas, ipodrd Ud,

8
la clase,
. « Mie hora- 4 ventrevistar gon a las
wn el -
Ci desea discutir algln problema le su nifio tenga 1.
vwondid Ie podirme uns Lz, )
1 LuracLaT TOr su coovecacifn,
° ) Atentemenie,
.
Teacher of Direech "mprovement
{Marstro ae D.crifn!
N
3
v
-
>~ 2
)
O .. 185
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LETTER TO PARENTS: FRENCH

9

Forms and “etters

-

‘ N s \

Chers parentc,

sdmis(e) 1an-

BUREAU FOR SPEECH IMPROVEMENT . .
ROART 7% EPUCATION OF THE CITY. OF HEW YORK
110 Livinges* n Street
Brocklyn, Y¥ew York 11201

o

devr.ars

—— —

nraux et écrits.

ccasyltetion sunt le de”

Jeste classe ce r8unit 1e

licus vo.drions vous aviser que votre fils (fillel a &t& 4|
.de clesse spéeiale et corrective de locution,

Date

~
h a

wcs 8idves seront rhargés de faire chaque semaine des
Four acsurer le succds de ces legons
correctives nous vous prions de bien vouloir surveiller 1'exer- =
cice quotidien de ces devoi>s devant une glace, On exige égale~
ment uue votre fils (fille) apporte avec lmi (elle) & chaque

——————
dens ia salle numéro

!
' réunmion de la classe corrective ur crayon et un cahier,
A
Hes reures le
* Y
__‘l _+  S. rous voulex
diffacalteés

d'agréer .es sentirents

J—— -
“rofesseur de locution corrective

de 1ocutinn ue vetre fiis ,('“1“"1 veuillez m'écrire
pour fixer yn rendez-voin.

.
Toat er. voud renerviant de votre 2o0guér atron, je vous prie
les prus oordiacx. . *

d. acuter avee moi les

———
¢
v

tation & discuter les

ERIC
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LETTER TO PARENTS: RUSSIAN

PR

S BUREAU FOR SPEECH IMPROVEMENT “
BOARD OF EDUCATION OF TV CITY OF NiW YORK .

110 Livingston Street
Brooklyn, k. Y. 13201

s Nata .

loporl BaTsxn ! '

»

MoulnomnAacMo Bac, mo Bawa NATUES

v

© monyaeHa no 0cobA+uoY JOMEOY TEpaneyTHUmo] wyacw.

Xexul ulabyuaTayTsCA KOXHOI'O THRRA 1

>

.’ .

KowgRoro rnaﬂn AiTH MATICLYTH YCRe 1 nucaHe 3auiaRmd. Nas
yoniusocTH yax Aexulit, noxdadte, uol Balla ANTRHA WOAHA LnpaviAxa
VUMOLY NpH NMOMOYl ZR88pKara. TaKOX noafaitTe, ®RoG Bama AUTHHa MAXa

30wRT 1 oXlyeUs MA KOXHY FCKUID o
Mol ypazoui I'OAMEU ¢ ¥ T Z
* | wancl . 5

s

Kosin GaxacTé NOroHOPATH Npo Npobiexu Bauol AUTUHM, Hanepexn
Banuoits o MeRe npo npuduamumux /' ® anoliHTMent " /-

Se ,, i

3 nouwagow,

yautesnra smonsof vepmmi¥

Nopora i t

Tax, A/ Saxan MaTU 3 Bauy Hapany, wWO8 MOT'OHOPATR Npo  MOD-| - =
Rl norpe6a mMoci murukv 1 npo TE, AR Moriab A& MOMOrTA ih y uld
vcnpani.

Iur i Nplobuue:
Anpeca: ___

Texedonu:
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Appendix | Formsand Letters

LETTER TO PARENTS: ITALIAN . <

K
v

' BUREAU FOR SPEECH IMPROVEMENT
BOARD OF EDUCATION OF THE CITY OF NEW YORK n
» 130 Livingston Street
Brooklyn, New York 11201

- - - »

¢ Date

Gentili Genitori, " ;

Con questa vi avvisiamo che vastro figlio (vostra figlia)
& stato iscritto (stata iscritta) ia una classe speciale e core
rettiva per il parlare.

* La classe avr@“luogo ~gni alle ore .
4
Gli studenti avranno da fare dei compit: Jeritti ed orali

ogni settimana. #Per effettuare il successo di queste lezioni
bisogna chg,ﬂo studente exerciti giornalmente le cue lé-ioni
davanti ad“uno specchio. P necessario anche che vostr “iglio
(vostra figlia) porti con s& un quaderno ed una matita gni volta
cne si presenti in questa classe speciale.

Le mie org d'ufficio sono d1

nella sala N, . Se desiderate discuter 11
—_—

probléma e reguardc di vostro figlio (vostra figlia) abtiars .4

bontd di scrivere per fissare un appuntamento.

e

Vi ringrazio anticipatameute per la wstra cooperazione.
8T ! p 3

Cordialmrnte,

T R e e A M e e - o e A o e S Sk R e P B e v e ]

Egregio

Aecet bt voluntieri il 3uo 1nv1tu por diccutere i provlemi
linguistic1 11 mln figlio (mia figlia, per cosl essere d!aiuto.
Vorrei fissare un appuntamento che sia conveniente am?}/ée due
parti. ’

Nome d
‘ndirizzo:

Telnfono: [

- 188
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Forms and Letters
[« 4

LETTER TO PARENTS: CHINESE

BUREAU FOR SPEECH IMPROVEMENT
BOARD OF EDUCATION OF THE CITY OF NEW YORK
110 Livingston Street
Brooklyn, N. Y, 11201 »

‘3‘54\?&{’%@ B 3 * '@“&W&L\w‘}\”\ﬂ

Neme of Pupil

Wl WL R
A s e WP W XD \*?“ﬁ@u«-*
@3\-4@%‘??@\"’“%‘@“*% 'ﬁ AT
“E‘?V-’ﬁ’w ‘&"*\.\

o

skl
\&"" W ,)"{"'\ bm"ﬁv '

2 B ke
*f&éﬁ‘\? ’@%‘“\“J@ AU{Q‘,W&;‘:)

Name of Child

\‘\Yﬁﬁ N“‘Y‘%_S\'é_ﬁ'\— _\\M'A\“ ) 7»(\ “\Q‘Bj
s

") % .
&\ )‘.\ & %em s or (;uardmn S Name

~ Address

Telephone Number
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Appendix!  Forms and Letters

1] . s

LETTER TO PARENTS: GREEK

BROOKLYN, N, Y,
. ) .
) ‘ ¢ Hu.( Pe s
i .o —
g Avemtol Tovete, - . . ‘. NN

[y

PPAGEION NAIAEIAZ NEAE YOPKHE
¥

A Y €
110 LIVINGSTON ST. =

LAc wAEpowopoﬁutv Stx’Té’wa;B( oag
txer vfon Sex1d elc 1v el8uin) 1dtiv Suiricec,

( ‘H 1&84C abTA AettovpyeT nde ipdondsa 1Ho ¢ -
(444

. 94 ylverey, ypontd xaf npopopinh Elitacic xd0e iBBoudda.
obLé vA eTvar ni 8 &§01<\cgun1;x&’uﬁ16 1§ uadfuarg, mapa-
waretofe HRug KDOTefﬂtTt 16 bl gac vé eﬁuOKﬁTt nae¢ ﬁgtpa ué
¢va xueg{wm. *Ex{one elvar dnapeitnro vé tyn uordBL xai Terpd.)
810 uali Tov. v

Al ®par ovvevteSteas, efvar ele
1o ‘ Sundrio

*EAv EriBoufite vé ovintfigete 18 npdpAnua Tob nai 8108 oud
napmiareToBe vd wob {nricere ovvEvTevfv.

L3¢ edyapiotd 81 & v ovvepyaoiav ouc.
Mer' bnripfocuc
. ‘H 8t8aondriooa 18ic duihiac
.\.7’ . '. :
xxmxéocﬂxxxxxxuxxxm;ouwmxxxxxxrmxxxuxxxxxxxnxxxxxx:oc
* Aybrnt

' 08 frera vé Eyw ovvévTevte nall oac 814 vé dolnroune
16¢ &vévmac 105 naibiob uop uai =ic Aa propofor vd Pondiow

18 nau8{ pov v& Bertidon =Ap S ' '~ g0y,

~

"Ovouq ' N

AL Avvoic

annpuvov

Q
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, / Forms and Letters
4 ' a
L «
- LETTERTO PAI}ENTS: YIDDISH
\ . . . . . . W
! ' BUREAU FOR SPEECH IMEROVEMENT ° :
R BOARD.OF EDUCATION OF THE CITY OF NEW YORK % , .
, 110 Livingston Street . - )
{ - . Brooklyn, New York 11201 ¢ .
N

. , '”/Jch ynwd
WM Y L)/uz Wlepl 13 l7:lc ye 1P 3
}mu?n/( 79 /}Pt» Sy WD 0[5/:).//(.?,,06 [ /'/( [u.;;j"/( FTIRRNIY

. < T Jeek s i
LI TR Ty J)"Ak ’lc,__..__)"//( /3/(// uaa'/a/v/(j/a /M jg,,,/q o/ro”ﬁ ‘a
lﬂ)‘( J/"P7/¢ PR ¥ia ¢ /)u ///( /:pr);a< i (;” oy, :J/,,3
e ¥ /3:;17» Ygufe 2H }(ama/(/c T ﬁp?ﬁ 34k ,/5/(,’,
j)/m Arp e, Chky IQJ"’E}CI-)C e G, 7’,,3?J’/1/<7@ 3 23]«
a/m/o'iJ jm;p YA LI /\m/ o ek /,‘5-7;”,1} k//,p,(!, J/‘,)':m
Gl i Aka____ i3 Pl 1C 33082 Fin
WL SV /P")i’ s0? ik Ion /amfaua o) 7.)"&,/'/_)1@70'3
.;"éff'» Iyufe Vo ’/7)9 /)

030 k

YR1Z! cuafel)k Ya¢

/7,‘ M O'U’/’) [’/f [‘D/I /'5'6/)('? I(’j 3193 /7,)/1,7 /)‘/,(r///

./J")cd? /5 Pk //'c./ //{/ /?’/( 6/“//0"//3"3 /7’) 7/I/( , J//)/p/'()3
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/ﬂJJ/s'J

191




ERIC* )

O

be able to come on

< Appendix! Forms and Letters ,:

-t
[

L]
.

" INVITATION TO PARENTS TO CONFER

BOARD OF EDUCATIOR OF THE CITY- OF NEW YORK
BUREAU FOR SPEECH INPROVEMENT ¢

110 Livingstcn Streect
Brooklyn, New York 1].201 .

B
r

& lelephone Number of School

, : Date

Dear Parents: -

A recent survey shows that your con/daughter can profit
\frpm work in speech. T have, therefore, scheduled him for

at

o ch on

T shall be vlad to have you help.
?

me 1nforration and advice which will make ny work J}uh your
more effective., Won't you come to see me on
at .. If this date is not possible, I ghall try to

arranze another time. I serve your child's school every
~

Thank you for - your cooperftion. .
4 ’
- 'y

Zincerely. yours,

Teacher of 3peech Improvement

Check one and please return the form to the [eacher of Speech
Improvement,,-

Dear

. <
I shall come to sthool to see you on at

I cannot keeﬁ this appointment. I ghall, however,

by

TELEPHONE

I"look forwsard to working with your child.

You can, I am sure, give

Aruitoxt provided by Eic:




Forms and Letters

INVITATION TO PARENTS 10 CONFEk: SPANISH

v .

.

BUREAU FOR CPEECH IMPROVEMENT

BROARL OF EDUCATION OF THE CITY OF-NEW YORX
110 Tiwpgston’ Street )
Brooklyn, New Yurs 11201

PR :
“\$.

» t i Telgfono ge la escuela

e N -

4 R ¥

Fecha

L4
Estimados Padres: .

.

Un estudid cuiiadoso drl trabajo de su nijola) nos indica
Paue £1(ella) podrfa Deneficiarse grademente tomando clases en el
perfeccicnamiento de la pronunciacién inglesa. Dor esta razdn le
,|ne asignado para una clase. el afa . , _a las .

EY

Doser

£4 cedtar con su ayuda para hacer mi trabajo més
¢

fa o
afwctivos ivdrian astedes v2nir el dia a las
y ofrecer int . ifn ¥ oconsefo qle nos ayude a relizar nuestro

prop6sit0? Joeptu oA RO e3 copveniente, podremos sonvenir en

otra récha.
o

r ) L
Yn asroy¥En la, cuciela desd ninela) tod
. -

-

Espero poler aydar a4 54 niola).

Jinreramente,

nte en el talonario ¥ envielo al
{

’
Marque, 1
( Jpeecn leacher).

maestrola)
.

Estimadn

4l la entrevi ta con wted el ifn

0 .
. -

tit no puedd ac it Luw dfa, indique »1 41 y kora en
pue TS A ‘

Sombre

PAFullToxt Provided by ERIC
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.‘ 0 . Appendix 1| 5])0"( h Therapy Program Checklwt
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\SPEECH THERAPY PROGRAM CHECKIJS'F-* ’
‘ e
Inthe Elementary School L '
A-
. - [ 1. at t.w bcunmng nf vouy fyr'\t day in cad‘f s¢hool. go to the
gvnvr)l offie. The school secretary will arrange to have you
) meet the pn’nup.ll Present your letter of introd: ction from the
Bureau for Speech Improvenent to the pnnmpal -
' )
L7 2 Secure from the secretary N,
Copy of organization of the school™
. Key for speech room .
C sl Spee '(hm.lt("r‘hll.s stored with the s('cr('tur}'(clwck mventory )

\)

Place a sign on door of your assigned room indicating that it is
tlu speec hroom,

w . ¢ , ’ , :.
Post nSmh assigned jand (lay.q,s.sngzwd in mam'officm

. —
Check all speech maténials storvd in the speech room and else-
where agaimst the m\(ntory and note any thing missing,

5 K
Prepare a list of known cases, dr.n\m;., 2 fromny.
Principal’s list e >
Warting lidt ( metal fle hox ) N s

Record cards itynipsily recently transfcrr(\(l fo thc schagl

K

When tlw list 15 (ompl( tes et the new classes s)f‘\u” puﬁlls from
cards 1 the school office, Note the room numbers for each class.l
{ Sometimes this mforuustmn is avinluble 1n June and is already .
onthe list in the metal file l)ox.) r

Some cluldben may be liated provmonall) n June for dischasge
in September, Before Setting up the new speech program, test
such children to reatfing cligiblity for dise h.xrgc ,

. (.mup cnldren homoge ‘neously according to defect and age.,

(Use'record boyk of prt'd(-(('ssor as a jruide, )

7
Prepare aonew list for the principal. Keep a duplicate in the file
box. )




Spée Therapy Program Checklis.‘

[] 11" Prepare two copies of the pr()}..ram l\ccp. one in \our record
book -and ;.,lve the pther to the prmcnpal
. ® 4 '
Prepaxe a row‘ra&ed ll\t of p)ogr,xm and distributesto all
teachers and staff mcmfu‘rs N

Fill out monitor cards. '«
= o
If there is no monitorial system, ask a neighboring teacher to
supply a monitor. Later, train monitors from specch groups,
.\ ' R ’ . .
Prepare the classroomn for the children with regard to: proper
ventilation, correct lighting, scmicircular arrangement of seats.
chalkboard, teacher’s desk, orderly and agcessible arrangement
of.necded materials, and attractive visual aids. During you
second visit to the school, complete organization. * '

When you are ready to receive pupils, send for the group regu-

“larly schedyled for mstruetion at that particnlar time of thc day.

Proceed with the orientation of speech classes as sll;.,g(-st(-d n.
this handl)o()k

W hen you find ¢hat the groupings are functional.cnter the names

of the children in the Specch Teacher's Record Book.,

‘-
'y

If your case laad is incomplete (caseload of 250 children), con-
sult the principal for permission to request class teachers on all
grade lm els to send nardes of pupils with tpecch J)rol)l( ms. If a
school survey is necessary, continue with your tentative program
and alternate testing periods each week, Start festing with the
uppct grades. Do not deprive registered pupils of speech lessons”
- on consecutive weeks. Test at 9:00, 10:00, etc., during one week

and at 9:30, 1¢.30, etc . the follew m;, week until y(m complete <
the screening,

“

inthe lnfermedmie and Junior High Schools
N
v [J L B('come familiar with school routines, len gth of periods, fire dnll
’ procedures.

195
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Appendixil S pee('h Therapy Program Checkl ist .

O ‘7. Know wlio 1s responsible for dutnbutmn of \upplu'\ rexograph- ©

ing, subject arcas. grade levels, and disepline.

. -~ ' :
‘(] 3. To programn students, consult with the person in charge of

. ERIC

Aruitoxt provided by Eic:

organization, usually an assistant prmclp.ll or chairman of
Fm.,l:sh - .

Y

] 4. Since students may be ssheduled for speech during minor sub-

jeets only, list all mmor subjeet periods for cach grade and class.

' L) .
5 Durmg sereening, obtatn prograns from pupils who require
o th(‘rdp} . 5

"

[l 6. Bc ause of the § mp()rt.m(eofnmtu.ltm;., the adolescent. involve
% the student in planningbis schedule, For example, elieit first and

o, second choiwes and try toreconale these requests with the policy

fth(' s(h()\ll

~
A4 -

L1 7. After screenmg, organize classes according to these programs as

19 o

+ ~  homogeneously as possible. Obvionsly, this will be more difficult
than on- the elemu&tary level. and heterageneons groupings will

. somctunu be inevitable. Try to dpeak to cack yoangster before:

3 ,programmq him If pupil agrees to leave a major, .you may
make this request of the school adininistration.

S M A
» .

[:] 8. Set asn‘]e the first two weeks for scréenipg the incoming grade.
The speech program should then be set up to include the sty-

dents from the prev jous_year who still require therapy, those

+» incoming, pupxl~. during thv first two wecks, and those whose

. PREN
reevrd Gards huve been sent_from the elementaryg schools. Tf

. there are still classes t rbe sereened, stt gside one period a week
P mr this purpose. ( The speech chnic should funttion on a regular
hasis by the third week, even if classes-are smajl. Students

may be added to the spectbagoups as they are ide ntiﬁv(l"ip the

* weekly testing. Students will report to the speech cdae. without
monitors. You/,m.n) asnign moni;tors’ to assist you l)cf()rc nine

o clock ( with permission from the stirdents’ ()ﬂxu.;lllas’: teachers)

or to rermnd yonngsters assigned. ) o




Appendixiit Implementing the Program .

IMPI.EMENTING THE PROGRAM Lo .

The success of the organization and lmplementatlon of the program will
rest heavily_on your ability to establish and maintain satisfuctory pro-
*fessional relationships.

e

"

. You will find it necessa..:y to establisi: regular lines of communication
with the principal, assistant principals, school secretaries, teachers, re-
source persons in the school, giidance counselors, parents, and custodial

" staff. Learn to recognize problems of other staff members and cooper.ite
with them by viewing the speech clinic as part of the total school.

/ .
With the Adm{usm:tion

1. With the principal. The principal’s liaison with you may be direct ér ’
he may have an assistant principal or chairman in charge of special
personnel. Arrange a conference with the principal'and, ‘or the assist--
ant principal when you present the principal’s bst to him. Invite the

. prinaipal to visit the speech class during the terin and, in particular,

“onspecial occasions. : "

. /

With the asswstant principal. When an assistant principal is in charge

of attendance, report a pupil’s absence to him in writing ( check for

speaial for in_use) . Call problem cases and pupils menting com-
mendation to his attention. Consult him before screening or sending
announcements to the faculty.

L)
-
2

3. Wath the s: hool secretary: The school secretary should always know
where You can bo found. Post a program card indicating the speech
rooprriamber and schedule in the general office. Inform her, in writ-
in?2, of any change in routine. Enlist her help in locating pupils 1t is
wise to get the secretary’s permisyion to use office files for this pur-
pose. Ask her to put listg of transfers, discharges, and class changes
into your mailbox Speak to the sceretary after sigming the time sheet

or cloeking 1n every time you enter cach school.
t

v

With th'e. Staff

1. With classroom teachers. Establish rapport with other teachers. At-
tend facuity conferences when you are invited, and conduct indi-

Q .

ERIC | | TR
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Appendix il Implementing the Program

vidual conferences at least with teachers of stutterers and other dif-
ficult cases. Note speech progress on the report card at each marking
peniod. ( See sample comgnents, p. 200.)

o

s With the supply clerk. Find out whon supplies are ordered and send
in requests regulorly at the proper time.,

3. With the mimeographing clerk: Find out who is in charge of mimeo-
graphing and how much advance notice is required. Parcel out this
work judiciously to all of your schools so that the burden does not
tall on one school °

4. With audio-visual personnel. Know the person in charge. Ask for a
list of materials available in the school and suggest speech materials
not hsted. Ask to be inforined whén special material is on loan to the
school (e.¢.. a teletrainer ). Reguest materials in writing in advance
of the day; they are needed. '

s

With Guidance Personnel

To recerve maxinum cooperation trom the guidance counselor. it 1s your
responsibility to supply hiin with a copy of the principal's list and to
consult hiin regarding speech students receiving special guidance. In
addition, refer cases needing gumdance to the counselor. In special cases,
plan to have conferences with the counselor. The help of the guidance
counselor is particularly valuable in securing additional inforination >

(e.g., hospital or ageney reports) which would prove helpful in working
with the child. If the guidance counselor is not assigned on the day you
serve, telephone to say hello,

With Heaith Personnel

The help of the school nurse, physician, or hygiemst should be sought
for pupils with medical and dental problens re lating to their specch.
All referrals rélated to orgamie defects sheald be made with the knowl-
edge of the school nurse. Notations concermng such referrals should be
made by the nurse on the Pupil's Cumnlative Health Record (204S) and
on form 103S, if appropriate. Forms 1045 1038, and other information
| the nurse may have concerning reports srom private physicians arc
| valuable sources of case history data for pupils with speech defects.

QO 198
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) . Implementing the Progravm

The speech teacher talks to a parent group

WithParents

Parent consultation is necessary to obtain needed background for your
work with the clild, to give the parent insight into the child's speech
problem, and to secure parental cooperation. Appointments with parents
are made at the invitation of the speech teacher, with the approval of
the principal, or at the request of the parent. Conference time is appro-
priate for parent conferences. During Open School Week the speech
teacher should make a special effort to meet the parents of all children
in speech classes. It is advisable, too, for the sprech teacher to speak
at a Parents Association meeting. It is helpful t » Lhave mimeographed
invitations, signed by the children, stating time and place of speech
class. -

Pupil report cards can be angeﬁective means of communicating with
parents. Enter comments on r8port cards under Oral Expression. These
entries may be m~de in Spanish where necessary.

ERIC IRy 1
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English

————— is making satisfactory
progress in speech.

operation in the specch class.

3. — . shows improvement n

speech.

—— —— must practice speech
drills with a mirror every
night to help overcome his
lisp.

-———— must practice speech
drills with a nurror for at jeast
five minutes every night,

r——— needs guidance at
home in having his speech
notebook checked

——~— must keep his speech
notebook up tr date

————_ has not kept up with
his speech practice drills

. -——— cannot benefit from

speech instruction unless he
attends class regularly.

2m o 4 N ‘\\

shows effort and co--

Impiementing the Program

o

Suggested comments in English and Spanish follow:

Spanish>

esta progresando sa-
tisfactoriamente en la produc-
cion de sonidos correctos.

demuestra esfuerzo v
cooperacion.

demuestra mejora-
miente en la produccién co-
rrecta de sonidos.

- debe practicar sus °
ejercicios usando un espejo
todas los noches para ayudarse

a corregir la produccion de
sonidos. ‘

debe practicar sus
eiercicios en la produccidn
correcta de sonidos usaruo
un espejo por lo menos cinco
minntuz 2ada noche.

- mnecesita cque en el
hegar se vea si1 su libreta de
diccién esta al dia.

debe mantener al dia
su libreta con el trabajo sobre
diccion.

——— - no ha practicado laos®
cjercicios para la produccién
correcta de sonidos.

—__ no puede beneficiarse
de la instruccidén que se da en
diccién si no asiste regnlar-
mente aclase., -
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. Appendix IV Publicizing the Program

PUBLICIZING THE PROGRAM

.

@

- 4
SUGGESTZD OUTLINE FOR TALK TO FACULTIES
(approximately 20 min.)
To promote strong professional relationships, it 1s wise to introduce your-
self and the program to taculties and parent groups. If you have spoken
toghie faculty previously, ask to speak to new teachers on the staff. *

[ ~

INTRODUCTION

Thank the teachers for their help and cooperation n the past, and teli
thern that without their help, the speech teacher cannot be suceessful.

L
Boby

1. Discuss the methods of selecting children tor the speech class. Ex-
plam teacher referrals Point out that even if the child cannot get
immediate help, the reterral assures a place tor that chikd on a wat-
ing list,

19

Describe wie numbers and kinds of cases discovered in the school
with a brief, nontechncal Yeseription of cach type

3. Mention scheduling conflicts and thank teachers tor their under-
standing angl cooperation when conflict affects them

4 Cover these points.

a. Why classes are organized homogencousty according to detect

b Why some young children are taken m the carly grades wiile
others are put on the waiting list

c. Why there are half-hour lessons

d. Why CRMD and non-Enghish-speakimg ehildien are not meluded

5  Explun specific ways in which teachers of other subjects can help
children wha are receiving therapy. The elass teacher should.

a." Encourage the ¢hild to be prompt, and assure humn he is not niss-
ing iinportant work by going to the speceh class.,

-

O \E 2 "

EMC v ,\ 201

Aruitoxt provided by Eic:




o -~ I

ﬁ:ppendix IV Publicizing the Program

b. Note improvement.

g c. Show interest in the speech asaignment.

ConcLusioN

Discuss the classroom teacher’s role as speech teacher for hus class.

1. Learn to identify the “speech personality” of the class and then note
common speech problems, such as inaudibility, rate, th/d substitu-
tions.

2. Ask teachers to prepare lessons to help the whole class correct
its general speech problems.

3. Explain how the manual Toward Better Speech can be used in-
planning these lessons for the improvernent of the gencral speech
skills of all students.

4. Volunteer to act as consultant to help plan these lessons. Mention
the conference time allotted in vour programn and how teachers can
use it for individual problems or class-related problems.

Provide opportunity for questions or comments from teachers.

OUTLINE FOR TALK TO PARENTS ASSOCIATION

InTRODUCTION

Welcome the opportunity to talk with parents about their children.
Explain the general relation of speech skills to success in school. i social
contacts, in employment.

Bopy .

1. Explain the importance of clearing up speech difficultics early so
that bad habits can be eliminated more casily and traumatic experi-
ences prevented.

_ Note that studies m the United States and Europe show that eight to

twelve percent of pupils require speech therapy. (Indicate the
. school’s own statistics: the number and grade as well as general types
that need special speech help )

O
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3. Explain the general plan for speech correction in schools and note

that bringing this service to the child and keeping him in a normal

school environment is recognized as the best method:
4

a.

b.

To coordinate servicés of all who can help

To save time and effort on the part of the child and the mother
who need lose no time in traveling

To prevent a psychological problem of secining to be “differe.t”
o“* ] L] &
or “inferior

4. Discuss what the parent can do for the speech-handicapped school

child. Suggestions for the parent include these:

a.

.

h.

Shov. interest but not anvicty.

Praise accomplislhments.

- Relieve tensions and prevent sibling ridicule (budget tune and

select TV programs ).

G:ve the child a chance to develop nonspeaking skills having
soctal values

Make the child secure and wanted.
Help.the child to develop self-confidence and independence.

Show interest in speech assignments. See that the child practices
his speech homework daily.

Pln to confer with the speech teacher during the school vear.

5. Discuss what parent can do to prevent speech defects m preschool
children. Some suggestions are these:

a.

b.

O
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Be carcful not to set too high a standard.

Help with security and independence by encouraging children
to dress, feed, put selves to bed. be responsible: for helongmags,
make contributions to family living,

Give the child a chance to talk by listening to him  Stress the
importance of talking to the child on hislevel

v
Seta good example of slow, easy speech.
Be carcful not to talk baby talk or laugh at the child’s mistakes.

- 4
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‘

f. If the child hesitates, be caretul not to show anxiety. supply the
word, or give dircctions about correction. Introduce a momentary
distraction, and then let the cluld talk,

ConcLusion

For the child to develop important speech skills, home and school must
work together to develop the whole child, mentally, physically, emotion-
ally, socially.

,) 1. Indicate your pleasure to talk with mothers about specific problems.

2. Suggest they make appointments for the conference period. Provide
an opportunity for questions and discussion by parents, .
»

TEACHING AIDS

Arnold, Genevieve  Progressue Sound Game  (Grades 3-6) Magnolia, \Mass.:
Fapresaon, 196

— ‘Sound and Articalation Game (Prim-JHS) Magnoha, Mass. - Expresaon, 1964,
-—. Sound Ladder Game {Grades 1-3) Magnoha, Mass - Expression, 1964 .
—. Speech-O, (Game) Magnolia, Mass - Expression, 1963,

\uto Race { Game, mtermediate grades) Waterloo, Ia ; Go-Mo Products, 1962.
Beg:mrang Consonant Poster Cards Springfield, Mass, < Milton Bradley, 1966 -~

Bulletin Board of Busic Phones Fremont, Cabf  Hampton Richey Educational Aids,
1967.

Carroll, Luce Programmed Phonics {Books, grades 4-6 and above) Cambndge,
Mass  Educators Publishing Service, 1967

Classroom Matenals, Inc Sounds for Young Readers, (Record) Valholla, N. Y.:
Standev Bowmar

Dolch, Edward W Take (Game, grades 3 and above) Champagn, HL; Garrard, .
1953,

~mm What the Letters Say (Game) Champargn, H - Garrard, 1936,

Goebel, Jane Osster Spercheraft (Book ) Damvalle,- 1 Interstate Printers and
Publishers, 1967

—~ Speechlore (Book) Danwalle, 11 Interstate Prnters and Publishers, 1967,

O
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Goldberg, Plallip. and Braslow, Esther  Better Spc(’(h Can Be Fun. (Book ages
6-11) \la;,n()lm, Mass.« Expresston, 1965,

Improting Communu'atum Skills. (Filinstrip) New York: Eye Gate House, .

Instructo Flunnel Board Visual A:ds. Philadelphia: Instructo Products,

Kingsbury, Marion Go Fish. (Ganie) Washington, D C . Remedial Edvecation Press, ¢
1968.

Listen and Do Seriex. ( Records) Chicago, 11L- Scott, Foresman.

Marquarat, Eileen, Talking Magic. (Book, Kg-Elem) Danwille, 111 - Interstate
Printers'and Publishers, 1965.

o Match the Vowels. (Game) Clucago 12 A Dargger, 1966.
Mellencamp Virginia. Play It and Say It. (Book) Magnola, Mass - Expression, 1959,

Michaclson, Elamne. Sing and Say Specch Development for Children. (Record)
Pasadena, Calif.. Pacific Records,

Parker, Jayne Hall. My Specch Workbook Danuille, T+ Interstate Printers and
N Publishers, 1970

Pathways to Phome Skidls, ( Record) Clucago, 11 . Scott, Foresman,
Phonus We Use Learning Game Kit. Chicago, 111, Lyons and Car.aahan, 1968.
Picture Card Games Waterloo, Ia + Go-Mo Products, 1967

Pollock, Momns P., and Miriam S. The Clown Famuly ( Workhook) Springfield, Ill.:
Charles” llmm.l\ 1961. -

Sammy the Snake (Filmstrip) Deal Park, N. J.- Communication skills, 1968.

Say the Sounds. (Cards) Buffalo, N. Y . Kenworthy Educational Service, 1967.

shea, Dick Speech Lingo. Tulsa, Okla.. Speech and Language Matenials, 1966. .
Sounds Around Us. (Record) Chicago, 111 : Scott, Foresman

Sounds of My City (Record? Clucago, I11.: Scott, Foresman,,

Sound Spnners (Game) New Richmond, Wis,» Whitehaven Puhlishing, 1966

SpinIt. (Game) Tulsa, Okla . Speech and Language Materials, 1969,

Stimnlation Cards and Conversattonal Stimulation Cards. ‘Tulsa, Okla.: Speech and
Language Materials 1

Talkmg Trne Series {Eilmstrg) New York s McGraw-Hall
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Appendix VI Diagnostic Testing

DIAGNOSTIC TESTING

Speech teachérs may use all the diagnostic tools directly related to speak-
ing, listening, and language. The tests histed in this section have been
grouped in érms of the abilities and deficiencics they gneasure. In addi-

. tion, psychological tests have been listed to familiarize speech teachers
further with the areds they assess so that they can function competently
as members of the total education team when evaluative decisions and
discussions take place.

REFERENCES

”

Ammons, R. B., and H. S. The Full Range Picture Vocabulary Test. Missoula, \iont
Psy: chologlc al Test Specialists, 1948.

Anastasi, Anne Psychological Testing. 2d ed. New York: Macmillan, 1961.
Baker, Harry F. Exceptional Children. 3d ed. Macmillan, New York: 1963.
B"m’y Hortense H. Thc Youne Aphasic Child. Washington, D.C.: Volta Bureau, 1961,

Buros, O. Fifth Mental Measurement Yearbook. Highland Park, N. J: Gryphon
Press. 1959,

Darley, Frederick L. Diagnosis and Appraisal of Communication Disorders Engle-
wood Cliﬂs, N. J.: Prentice-Hall, 1964.

Darlev. Fredcrgn aud Spriesterbach, Duane. Diagnostic Mcthods i Speeck: Path-
ology. New York Harper & Rnw, 1963.

Doll, E. A, The Vinelgnd Social Maturity Scale. Philadelphia; Educational test

Burean, 1946. . [y
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Dunn, L. M. Peabody Picture V' ocabulary Test. Cucle Pines, Minn., American
Guidance Service, 19)9 “ T
. E1senson, ] [‘xammma for \phasta rev. ((; New York: Py chological Corporation,
} 1954, .
St Call’ngher J. J.. and others “Measures of Inteligence in Brain Dumaged Children.”
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1954, .

Strauss and Kephart. Ps-ychopathology and Education of the Brain In/ured Child,
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ARTICULATION TESTS

Title

Arizoua Articulation Proficiency Scale

R. Coldman-M. Fristoe Test of Articu-
lation, 1964

Gross's Pronunciation Test foi Dialect
Speech

Hejna Development Articulation Test
Laradon Articulation Scale

McDonald Deep Test of Articulation,
1064

Predictive Screemng Test of Articula-
tion
3

Speech Improvement Cards, rev ed.,
1962

Temphn-Darley Tests of Articulvhon

AUDITORY DISCRIMINATION TESTS
Lindamood Auditery Conceptualization
Teut

Screenig Test for Auditory Perception

Test of Listening Accuracy in Chuldren

Diagnostic Testing

Source

Western Psychological Services, Wil-
shire Blvd., Los Angeles, Cahf. 90025

Amenican Guidance Service, Circle
Pines, Minn. 35014

Mr. Gross, 650 West End Ave., New
York, N. Y.

College Printing & Typing, Madison,
Wisc.

Western Psychological Services, Wil-
shire Blvd, Lns Angeles, Calf. 90025

Stanwin House, 3020 Chartiers Ave.,
Pittsburgh, Pa 15204

Western Michigan Unn ,. Contimnng
Education Office, Kalamazoo, Mich.
49001

Seott. Foresman, Chicago, 1.

State U'mceraity of Towa, Towa City. la.
52210

Teaching Resources Corp., 100 Boyls-
ton St, Boston, Mass 02116

Academic Therapy Pubhcations. San
Rafael, Cahf,

“Mecham, Jen, and  Jones, Brigham

Young Univ., Salt Lake City, Utah

AUDITORY DISCRIMINATION ABILITY TESTS

WWemnan Test of Auditory Discrimina-
tion

Schuell Auditory Discrimination Test

Goldman-Fristoe-Woodcock  Test  of
Auditory Discrimination

Robbhins Speech Sound Discrunination
and Verhal Ability Imagery

Langnage Research  Assocutes, Ch-
cago, 11l

University of Minnesota Printing Dept.

Aootican Guidance Serviee, Cirdle
Pines, Minn 55014

F.xpression Co. Magnoha, Mass
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Title
Gesell Three-Stage Command

LT.P.A, Auditory Seqquential Memon

-

| AUDITORY MEMORIZATION ABILITY TESTS

Source

The First Five Yeavs of Life Harper &
Row, New York, N Y

University of Hlinois Press, Urbana,
1ll. 61801

I3

INDICES OF ORGANICITY OR BRAIN DAMAGE

Bender Visual Motor Gestalt Test ( ages
4 and above)

Bender Visual Motor Gestalt Test
(ages 7-11)

Memory for Deugres Test
Psycho-educational Imventory of Basic
Leammg Disabihties . Valett)
stanford-Bmet (s«lected tems)

Wechsler Intelhgence Scale for Chil-
dren

LANGUAGE DISORDER TESTS
Verbal Language Development Scale
Myklebust’s Preture Story Language
Test

LT.P.A. Verbal Expression

I'T.P A. Manual Expression

LT.P A. Supplementary Sub-tests (Au-
ditory Closure, Sound Blending)

Amencan Orthopsychiatrie Assn., 1790
Broadway, New York, N, Y,

Wostern Psychological Services, Los
Angeles, Calif. 90025

Psychological Test Specialists, Mis~
soula, Mont.

Fearnon, Palo Alto, Calif.

-

Heughton \Mif8lin, Boston, Mass.

Pwclhological Corporation, New York,
N Y

‘American Guidance Services, Circle
Pines, Minn 55014

Grune & Stratton, 111 Fifth Ave., New-
York, N. Y. 16003

University of Illinois Press, Urbana,
1. 61501

University of Illinois Press, Urbana,
Ill. 61801

University of Ilhinois Press, Urbana,
11! 61801

MENTAL MATURITY, COMPREHENSION, AND EXPRESSION TESTS

New York Child Development Scales
(ages4-7)

Peabody Picture N ocabulary Test

14

Board of Education, Brooklyn, N. Y.
11201

American  Guidance Service, Circle
Pines, Minn 5301 4




Title

Ammon Full-Range Picture Vocabulary
Test : .

Vocabulary Test of 1960, Stanford-
Binet (Form L-M)

-

Columbia Mental Matunty Scale
Leiter Scale of Mental Matunty
LT PA Auditory Reception
Gesell’s Artion Agent Test

T P A, Visual Reception

1 0.2 A, Anditory Assoaation
LTEFA Visual Asociation
IT.PA Viual Closure
LT.PA Grammatcal Closure

Hiskey-Nebraswa Test of Learmmng
Aptitude

Raven’s Progressive Matnices Test

Zoodenough-Harms, Draw a Man Test
Aswsisment of Chiidren’s Langnage

Conyprehension

Northw estern Syntax Screening Fest

MOTOR BEmAVIOR TESTS

Oseretskhy Tests of Alowor Profiaenc
y

SOCIAL MATURITY TEST

Vineland Social Matnnt, Scal»

ERI
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Diagnostic Testing

Source

Psychological Test Specialists, Mis-
soula, Mont.

Houghton Mifflin, Boston, Mass.
Harcourt, Brace & World, New York,
N. Y.

Psychological Service Center, Wash-
ington, D.C.

University of Illinois Press, Urbana,
. 61501

The Fust Five Years of Life (pp. 223
228), Harper & Row. New York, N.Y.

Univeraity of Hlinois Press, Urbana, 1.
Univeraty of Hlinos Press, Urbana, 1L,
University of Hlinms Press, Urbana, 111,
Univensity of lllinos Press, Urbilna, .
University of Hhinas Press, Urbana, 111

University of Nebraska: Lincoln, Neb.
1966

Psy chological Corporation, New York,
N.Y N

Huarcourt Bracé Jovanowich, New York,
N Y .

Foster, Gidden & Stark, 577 College
Ave , Palo Alto, Calf 94306

Northwestern Umiversity, Chicago, 11}

Circle

Amencan Guidance Service,
Pines, Minn, 55014

Amencan Cuidance Service, Circle

Pines, Minn. 55014
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¥

v .VISUAL-MOTOR ABILITIES TESTS

Title . Source
Bender Visual Motor Gestalt Test American Orthopsychiatric Assn., 1790
(ages 4 and above) Broadway, New York, N. Y.

' Bender Visual Motor Gestalt Test Western Psychological Services, Los
(ages7-11) v Angeles, Calif. 90025
Frostig Test of Visual Perception Follett Educational Corp., Chicago, 11l.

Ay

Strauss Marble Board N Strauss & Kephart. Psychopathology

and Education of the Brain Injured
Child, Grune & Stratton: New York,

1951.
Strauss and Lehtinen Picture Test of
Figure Ground Discrimination
Benton Revised Visnal Retention Test Psvchological Corporation, New York,
Y. ‘
. Block Design Test (W. 1. S. C. Sub- Psychological Corporation, New York,
test) . N Y
Kohs Block Designs Macnullan, New York, N. Y,
LT P.A. Visual Sequenti»1 Memory University of Hlinois Press, Urbana, 11
. 61801
Developmental Tet of Visnal Motor Follett, Chicago, 111, .

Integration ( Beery and Buktenica)
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